University of Arkansas, Fayetteville

ScholarWorks@UARK
Graduate Theses and Dissertations
12-2020

The Use of Social Media in English Teaching and Learning:
Exploring the Perceptions and Experiences of English as a Foreign
Language Instructors
Waheeb Shadid Albiladi
University of Arkansas, Fayetteville

Follow this and additional works at: https://scholarworks.uark.edu/etd
Part of the Educational Technology Commons, Language and Literacy Education Commons, Reading
and Language Commons, and the Science and Technology Studies Commons

Citation
Albiladi, W. S. (2020). The Use of Social Media in English Teaching and Learning: Exploring the
Perceptions and Experiences of English as a Foreign Language Instructors. Graduate Theses and
Dissertations Retrieved from https://scholarworks.uark.edu/etd/3860

This Dissertation is brought to you for free and open access by ScholarWorks@UARK. It has been accepted for
inclusion in Graduate Theses and Dissertations by an authorized administrator of ScholarWorks@UARK. For more
information, please contact scholar@uark.edu.

The Use of Social Media in English Teaching and Learning:
Exploring the Perceptions and Experiences of English as a Foreign Language Instructors

A dissertation submitted in partial fulfillment
of the requirements for the degree of
Doctor of Philosophy in Curriculum and Instruction

by

Waheeb Shadid Albiladi
King Abdulaziz University
Bachelor of Education in English Teaching, 2003
University of Arkansas
Master of Education in Teaching English to Speakers of Other Languages, 2015

December 2020
University of Arkansas

This dissertation is approved for recommendation to the Graduate Council.

Felicia Lincoln, Ph.D.
Dissertation Director

Freddie Bowles, Ph.D.
Committee member

Ed Bengtson, Ph.D.
Committee member

Mounir Farah, Ph.D.
Committee member

Abstract
The attention on using social media for educational purposes is increasing. Research shows that
social media platforms are effective teaching and learning tools. The purpose of this study was to
examine foreign language teachers’ experiences in using social media in the teaching and
learning of English. Research Design: A qualitative research method was used for the data
collection and analysis. Data were collected through a survey and in-depth interviews with
foreign language teachers. The participants included 35 English teachers (15 for the interview,
35 for the survey) representing different educational levels, including public and private schools
and foreign language institutions. Data were analyzed using multiple cycles of coding and
ongoing dialogic engagement. Findings: Analysis of the data revealed five different themes (the
purposes of social media use, social media as a tool, perceived benefits, and the challenges of
social media use) related to teachers’ experiences of using social media in English teaching and
learning. The participants used social media to support their classroom instruction and to teach
English culture. They also perceived social media platforms as tools that can be used to assess
student learning and language development and differentiate classroom instruction. In terms of
benefits, the participants indicated that social media increase student motivation and
engagement, enhance teaching practices, and help to build a learning community among
students. The study also identified some challenges associated with social media integration,
such as a lack of support and training, low self-efficacy among teachers, and misgivings about
the use of social media in the classroom. Significance and Implications: The study provides a
clear picture of the current use of social media for educational purposes. It bridges the gap
between policymakers’ expectations and teachers’ current technology use, and reinforces the
effort to institute more fruitful education reform.
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Chapter I: Introduction and Overview
Introduction
Social media have changed the way people communicate and share information in their
personal and professional lives. Hagler (2013) reminds us that social media, digital applications,
and websites can be used for different purposes such as communication, discussion, private
chatting, and, of course, selling products. These networking tools are web-based services which
people can use to create, share, and exchange information with a particular list of other users.
This digital world has become a part of people’s lives, and the use of these applications has
expanded into all aspects of life. Education is no exception. This has resulted in an extensive
base of research related to the pedagogical and social benefits of using these tools for educational
purposes. Recently, online social media applications and websites have become the world’s most
popular tools for contacting and communicating with other people.
Given the prevalence of access to the digital world, educators have the opportunity to
further explore and understand the effects of integrating technology, specifically social
networking tools, in classrooms, as they can provide more engaging and appealing educational
opportunities in language classes (Abe & Jordan, 2013; Chartrand, 2012; Seaman & Tinti-Kane,
2013). In terms of teaching English as a second or foreign language, the use of technology has
dominated the research over the last decade. The use of technology includes but is not limited to
the use of Computer Assisted Language Learning (CALL) (Thomas, Reinders & Warschauer,
2013), Mobile Assisted Language Learning (MALL) (Yang, 2013), and a variety of social media
applications (McBride, 2009). Specifically, social networking applications such as Facebook,
Twitter, Instagram, and YouTube are perceived by many educators and language specialists as
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an alternative method for teaching and learning English (Bani, Al-Sobh & Abu-Melhim, 2014;
Kabilan, Ahmad, & Abidin, 2010).
In addition, there is ongoing debate and extensive discussion regarding the integration of
social media as an educational tool. Supporters of social media use point out that the benefits of
using social media for academic practices can outweigh the disadvantages (Kessler, 2013;
Tiryakioglu & Erzurum, 2011; Seaman & Tinti-Kane, 2013). Proponents of the implementation
of social media in education maintain that these websites have become a part of students’ lives.
Hence, language teachers can benefit from the spread of these services among students and use
them to enhance English language learners’ (ELLs) language proficiency (McBride, 2009).
Researchers pointed out that effective use of social media can enhance the learning experience
by giving students opportunities to exchange information, engage in interactive environments,
and interact with each other and with teachers (e.g. Alnujaidi, 2017; Blaschke, 2014; Kabilan,
Ahmad, & Abidin, 2010; Kessler, 2013).
Despite these benefits, critics believe that there are potential risks to using social media in
the classroom. It can be argued that social media technologies are not always appropriate or
successful methods for teaching and learning a second or foreign language because they are not
designed for this purpose (McBride, 2009). In other words, the materials available on the social
media platforms lack the pedagogical design that English learners need to develop their language
proficiency (Yunus et al., 2012). Also, because social media inhibits face-to-face
communication, English language learners’ social and academic skills may not be developed.
However, for many educators, it is time for teachers and school leaders to be aware of the
significant role of social media in enhancing the teaching strategies and improving the learning
environment in language classrooms (Abe & Jordan, 2013; Kessler, 2013). Therefore, the
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research project described here focused on understanding foreign language instructors’
perspectives regarding the use of social media applications in the teaching and learning of
English in Saudi Arabia, a country which includes a massive number of active social media
users. Particularly, this study aimed to explore foreign language teachers’ perceptions of which
social media can and should be used to teach English in Saudi Arabia. The study goal was to
provide language researchers, educators, foreign language teachers, and learners with valuable
information about the role of social media in teaching and learning English.
Background of the Study
Despite the considerable number of studies regarding social networking sites, few formal
definitions of social media exist. Some researchers argue that the definition of social media “can
only be dynamic and context-specific” (Sloan & Quan-Haase, 2017, p. 14). However, Sloan and
Quan-Haase pointed out that the term “social media” can be broad and includes online social
networking sites (SNSs), which provide a mechanism for audiences to communicate, connect,
and interact with each other. Facebook, Twitter, Pinterest, YouTube, Instagram, Myspace, and
Friendster are examples of well-known social sites.
In terms of using social media for educational purposes, Poore (2015) noted that these
social platforms have changed how people learn and gain knowledge. In other words, social
media applications have been used consistently and effectively for educational purposes. Poore
(2015, p.7) summarized the importance of using social media for educational settings by stating:
If used correctly, social media can have many benefits in the educational settings,
depending on the task and the type of media employed. For example, they provide
excellent tools for socializing students into the online world and for teaching them about
appropriate online communication practice. They can also be highly motivational for
students.
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Accordingly, the present research aimed to explore how these tools have been used during
classes in where English is taught as a foreign language (EFL). Horwitz (2008) points out that
teaching English as a foreign language refers to the role of teaching and learning English in
countries where English is not the official or national language. In other words, EFL refers to
teaching English skills to learners who are living in non-English-speaking environments.
Researchers have indicated several challenges usually associated with teaching English in nonEnglish-speaking environments such as a lack of native-like sources, a lack of authentic teaching
experience, and low student motivation to learn a new language (Akbari, 2015; Al-Seghayer,
2005; Horwitz 2008).
Moreover, the research that examines the use of technology among teachers in Saudi Arabia
is limited. Some teachers in Saudi Arabia might lack the skill and knowledge that enables them
to integrate technology and digital platforms to their teaching practices. Therefore, it can be said
that foreign language teachers in Saudi Arabia might not be trained to deal with different
technological devices or incorporate digital applications and websites into their teaching
practices.
Statement of the Problem
Through the years, research has been conducted to explain distinct methods and
techniques that language teachers use in English classes to develop ELL learners’ language
skills. Some indicate that the use of social media in classrooms has become a necessity because
such teaching tools can increase student engagement, encourage self-learning, and provide
access to information (Bani, et al., 2010; Kessler, 2013; McBride, 2009; Tiryakioglu & Erzurum,
2011). According to Blaschke (2014), it is important that ESL/EFL teachers create opportunities
for students to use social networks to engage with a variety of authentic sources. Also, social
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media applications and websites can be used as an online environment to facilitate learning
English (Hagler, 2013). By using these applications and websites in ESL/EFL classes, students
can increase their competencies and self-knowledge, develop lifelong learning habits, improve
their life skills, and develop self-confidence (Kessler, 2013).
Despite the worldwide growth of social media usage for personal purposes, language
teachers have been slow to use these technological tools in the classroom (Blaschke, 2014).
Many educators and language teachers believe that social media can distract students’ attention
during classroom instruction and prevent them from learning outside the classrooms (Chartrand,
2012; Hagler, 2013; Yunus et al., 2012). Hagler (2013) pointed out that a common complaint
among language instructors is that social media websites and applications can divert students’
attention from classroom participation. In other words, using these tools inside or outside
classrooms can be disruptive to the language learning process.
Even though much research has been done regarding the effectiveness of using social
media in language classes, there seems to be no information on how these applications are used
to enhance teaching practice among foreign language teachers in Saudi Arabia or the benefits
and challenges of using these applications, which is the focus of this study. Moreover, there is a
lack of literature showing foreign language teachers’ perceptions regarding the actual and
potential use of social media as teaching and learning tools. Also, there is a glaring lack of
knowledge concerning the type of training or support that foreign language teachers in Saudi
Arabia receive to effectively and successfully use social media for educational purposes.
In terms of current teaching practice in Saudi Arabia, I can say that the use of technology,
specifically social media in classrooms, is limited. There is not much published research on the
current use of these digital tools among English teachers. There is an obvious lack of
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understanding about how teachers in both public and private schools and foreign language
classes use or are trained to use technology in classrooms. Most of the studies conducted on this
topic in Saudi Arabia concern either the use of technology in higher education institutions or the
use of these digital tools as testing platforms. Moreover, the Ministry of Education, which is
responsible for training teachers, lacks data related to how and when English teachers are trained
to integrate technology into their teaching practices.
Therefore, understanding teachers’ perceptions is important to know how and when
social media is and can be utilized to enhance learners’ language skills, especially in a country
(Saudi Arabia) where technology is underutilized for educational purposes. The use of
technology among English Saudi teachers is limited due to the lack of professional training and
low availability of technological devices in classrooms (Khan, 2011). Hence, there is a need to
explore foreign language teachers’ perceptions to better understand the current use of social
media, potential teaching implications, and the challenges they may face when trying to
implement these tools in language classes.
Purpose of the Study
As recent attention to the importance of using social media platforms for educational
purposes has increased (Bani et al., 2014; Kabilan, Ahmad, & Abidin, 2010; Kessler, 2013;
McBride, 2009; Tiryakioglu & Erzurum, 2011), there is a need to understand teachers’
perceptions about the use, benefits, and drawbacks of using these applications as learning and
teaching tools. Social media platforms have the potential to augment or even replace traditional
teaching tools and make language classes more engaging, interesting, and appealing to all
language learners (Kessler, 2013). Given the current growth of social media use, it is important
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to understand how social media can be integrated effectively in foreign language teaching and
learning practices.
Hence, the purpose of this phenomenological study was to explore foreign language
teachers’ experiences and perceptions regarding the use of social media such as Facebook,
Twitter, Instagram, and YouTube, in foreign language classes in Saudi Arabia. Moreover, this
phenomenological study was conducted to investigate foreign language teachers’ opinions and
thoughts about the pedagogical, social, and academic benefits of using social media as teaching
tools during English classes. The study also highlights the drawbacks and challenges associated
with using social media to teach English. Exploring these perceptions could be used to better
understand what foreign language teachers need in terms of training, knowledge, and
professional development opportunities to use technology, specifically social media platforms, in
their teaching practices.
Ultimately, one of the primary goals of this research study was to promote and emphasize
the importance of transitioning foreign language teaching and learning in Saudi Arabia toward
more communicative language approaches. In Saudi Arabia, memorization and direct translation
drives and has directed most foreign language classes for decades. The extensive use of the
Grammar-Translation Method for English teaching and learning has resulted in poor and
ineffective foreign language teaching practices and suboptimal results. Exploring the use of
technology and social media in foreign language classes would bridge this gap and allow
language educators in the country to perceive them as valid teaching tools. This would move
language classrooms toward more modern and effective teaching approaches.
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Conceptual Framework
Researchers believe that the use of technology in teaching and learning offers many
benefits for students’ academic and social skills. Educators need to take advantage of this
technological revolution to be current in the digital world (Dwyer, 2016).
Hence, the conceptual lens for this study rested on New Literacies Theories. According to
Leu, Kinzer, Coiro, Castek, and Henry (2013), because of an increase in the global sense of
competition and the spread of the Internet, the digital literacy and the use of Internet have been
integrated in literacy education and curricula in many nations around the world. This has resulted
in the development and increase of multimodal and New Literacy theories, which involve
understanding literacy education in the Internet and technology era. Leu, Kinzer, Coiro and
Cammack (2004) defined the significance of the New Literacies Theories as:
The new literacies of the Internet and other [ICTs] include the skills, strategies, and
dispositions necessary to successfully use and adapt to the rapidly changing information
and communication technologies and contexts that continuously emerge in our world and
influence all areas of our personal and professional lives. These new literacies allow us to
use the Internet and other ICTs to identify important questions, locate information,
critically evaluate the usefulness of that information, synthesize information to answer
those questions, and then communicate the answers to others. (p.1572)
Significantly, these theories tend to increase our understanding of literacy teaching and
learning in these dramatically changing social and technological contexts. They also tend to
answer many questions about what should be taught and involved in literacy pedagogy. Thus,
this study aimed to benefit from New Literacies Theories as they provide explanation of how
technology is used in education, specifically in the teaching and learning of English as a
second/foreign language.
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Significance of the Study
According to Boyd (2015), social media platforms “have been taken up around the globe
at an unprecedented speed, revealing the extraordinary nature of the social media phenomenon.
For this reason alone, it is imperative to analyze the phenomenon of social media” (p. 2).
ESL/EFL classes can take advantage of social networking services to help students improve
fluency and comprehension in the target language. When used appropriately, social media can
have a positive effect on students’ language skills, teaching practice and student learning
(Lederer, 2012).
Therefore, the significance of this research is to inform foreign language teachers,
educational leaders, decision makers, and English program directors whether social media can
and should be used to teach and learn English as a foreign language. This study offers important
conclusions about the perceptions of English teachers, who are usually not consulted, about
implementing modern technologies such as social media in their teaching practices. In other
words, through this research these teachers were given a voice regarding the use of social media
for educational purposes. Exploring the teachers’ perceptions helped to reveal the challenges
they may encounter when using these tools in English classes, and when shaping and designing
the learning process.
Moreover, the study provides valuable information for language teachers, school
principals, and other administrators in Saudi Arabia that will help them make important decisions
regarding technology usage in foreign language classes. More importantly, this study aimed to
contribute to the relatively limited body of knowledge dealing with the use of technology and
social media among foreign language teachers in public or private schools in Saudi Arabia. One
of my goals when conducting this research was to provide robust recommendations that will help
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change the traditional teaching practices used to teach and learn English as foreign language in
Saudi Arabia. It is time for foreign language teachers and educational leaders in Saudi Arabia to
start recognizing the potential of social media platforms as effective and beneficial teaching
tools.
Research Questions
In line with the goal to conduct research within the area of teaching strategies, and to better
understand the effectiveness of using social media platforms as teaching and learning tools, the
following questions guided the study:
1. How did foreign language teachers describe their experiences of using social media to
teach English?
2. What were the perceptions of foreign language teachers about any potential benefits of
using social media in English classes?
3. What did foreign language teachers describe as challenges to using social media in
English classes?
Brief Overview of the Proposed Method
A qualitative research method was used to collect data for this phenomenological study.
In the collection and analysis of data, qualitative research methods give emphasis to words rather
than quantification, as they focus on describing and understanding the reasons behind the
participants’ behaviors and opinions (Creswell, 2016). By using qualitative methods, researchers
can provide rich and in-depth descriptions to gain an understanding of underlying reasons,
motivations, and opinions. The sample in this research was a convenience sample and included
foreign language teachers who teach in public and private schools and foreign language
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institutions in Saudi Arabia. The teachers were asked their opinions about the use of social media
applications and websites in their teaching practices.
Moreover, two data collection approaches were used: surveys and semi-structured
interviews conducted via online applications such as Skype or Facetime. The survey was sent to
a foreign language teachers’ forum that includes hundreds of English teachers from different
regions of Saudi Arabia. Moreover, the semi-structured interviews with the volunteer teachers
helped the researcher further explore and reveal teachers’ perspectives regarding the use,
benefits, and challenges of using social media to teach and learn English. After collecting the
necessary data, the data were coded, and themes were generated and analyzed.
Assumptions
This research included several assumptions. First, it was assumed that the participating
teachers would give honest and clear responses to all the surveys and interview questions
regarding their perspectives about using social-networking services to teach and learn English in
Saudi Arabia. Second, it was assumed that there are many challenges associated with using
social media among teachers in Saudi Arabia due to an educational system based largely on
traditional pedagogy. Third, it was assumed that most of the teachers participating in this
research were using social media for educational purposes.
Delimitations Regarding Nature of the Project
There are many factors that work as delimitations to this study. One of those
delimitations was the scope of the research, which was limited to a sample of English teachers
who use social media applications and websites as teaching tools in Saudi Arabia. In other
words, the participating teachers were from public and private schools and foreign language
institutions in Saudi Arabia. Moreover, the teachers’ ages, educational backgrounds, and
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teaching experience might have been major factors that positively or negatively affected their
responses regarding the use of social media in the teaching and learning of English.
Limitation of Generalizability
The study focused on understanding the perceptions of foreign language teachers
regarding the use of social media in English classes in Saudi Arabia. Hence, the sample was
limited to foreign language teachers who use social media sites and related applications for
educational purposes. The small sample size and the qualitative nature of this data limit the
generalization of the findings. Moreover, the data collection strategies were limited to a survey
and interviews due to the researcher’s difficulty in obtaining permission to observe English
classes and distance from the site. Also, certain regulations and restrictions protect schools and
foreign language institutions from interruption and that might prevent researchers from getting
access to these educational institutions to observe classes or to the materials that teachers use
during English classes.
Definitions of Key Terms
This study used the following definitions:
English Language Learners (ELLs)
Language educators and researchers commonly use ELLs to refer to learners, adults, or
children who are learning English as a second [or foreign] language for distinct reasons which
may range from education to everyday living (Horwitz, 2008).
English as a Foreign Language (EFL)
The term English as a foreign language (EFL) refers to the role of teaching or learning
English in a non-English speaking country where English is not spoken daily for communicative
purposes (Horwitz, 2008).
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English as a Second Language (ESL)
ESL refers to the role of English for immigrants and other minority groups in Englishspeaking countries. These people may speak their mother tongue at home or among friends but
speak English at school and at work and other domains (Celce-Murcia, Brinton & Snow, 2014).
Social Media Platforms
Social media platforms refer to different social media websites and applications that are
used globally for communicative purposes. They include popular websites such as Facebook,
Twitter, Instagram, and less popular sites such as Duolingo and English Listening Lesson
Library Online (ELLLO).
Summary
This study aimed to explore English teachers’ perceptions concerning the use of social
media applications and websites in teaching and learning English as a foreign language in Saudi
Arabia. Specifically, the purpose of this research study was to explore how teachers feel these
tools can and should be used to improve not only students’ English skills, but also language
teaching practices. Also, information was gained regarding the factors that contribute to teachers’
hesitancy to use social media. Understanding these perceptions helped to reveal the advantages
and disadvantages of integrating social media platforms in English classes in Saudi Arabia. Also,
the findings were important because they shed light on the challenges that foreign language
teachers face when implementing social media in language classes. Regarding the research
methodology, qualitative research methods was used to collect and analyze the data. The study
participants included English teachers from public and private schools and language institutions
in Saudi Arabia. Data were collected through a survey and semi-structured interviews with the
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teachers. The following chapter includes a review of the academic literature related to using
social media as teaching and learning tools.
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Chapter II: Review of the Research Literature
Introduction and Overview
There has been an increased attention toward the use of social media platforms for
educational purposes. Social media platforms have the potential to augment or even replace
traditional teaching tools and make language classes more engaging, interesting, and appealing to
all language learners (Kessler, 2013). Given the current growth of social media use, it is
important to understand how social media can be integrated effectively in foreign language
teaching and learning practices.
The purpose of this qualitative study was to explore foreign language teachers’
experiences and perceptions regarding the use of social media such as Facebook, Twitter,
Instagram, and YouTube, in foreign language classes in Saudi Arabia. Moreover, this
phenomenological study was conducted to investigate foreign language teachers’ opinions and
thoughts about the pedagogical, social, and academic benefits of using social media as teaching
tools during English classes. The study also highlights the drawbacks and challenges associated
with using social media to teach English. Exploring these perceptions could be used to better
understand what foreign language teachers need in terms of training, knowledge, and
professional development opportunities to use technology, specifically social media platforms, in
their teaching practices. In order to achieve these goals, three research questions guided the
study:
1. How did foreign language teachers describe their experiences of using social media to
teach English?
2. What were the perceptions of foreign language teachers about any potential benefits of
using social media in English classes?
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3. What did foreign language teachers describe as challenges to using social media in
English classes?
Accordingly, this chapter explores the literature that is relevant to understanding the use
of technology, specifically social media in ESL or EFL classes. The review of the literature is
divided into three sections. The first section discusses the use of technology and social media as
teaching and learning tools. The second section emphasizes the pedagogical benefits and
challenges of integrating social media applications and websites in teaching and learning of
English. The last section includes an overview of teaching and learning of English in Saudi
Arabia. Figure 1 illustrates the literature map used in this chapter to review the literature
surrounding the use of social media in teaching and learning of English in Saudi Arabia:

Figure 1. Literature map.
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The Use of Technology in the Teaching of English
Over the years, the English language has become one of the most significant and
dominant languages in the world. Sharifian (2013) claimed that English is rapidly taking the role
of a world language, and there is no other language that has spread around the world so
extensively as English. According to recent statistics, between 914 & 1200 million people speak
English, 450 million speak English as a first language, 400 million speak English as a second
Language, and 350 million speak English as a foreign language. English today is the third largest
world language by number of native speakers, after Mandarin Chinese and Spanish.
Students worldwide are introduced to second language approaches, distinct techniques,
and various methods to learn and develop their speaking, listening, reading, and writing abilities
(Sharifian, 2013). One method that has been recently used is integrating technology to teach and
learn English. The use of technology in ESL/EFL teaching and learning has received much
attention from second language researchers and educators who have encouraged employing
technology as an aid to English teaching and learning. Using these tools and technology in
general in teaching and learning English is aligned with New Literacies Theories, which
emphasize the role of the Internet and technology in literacy education. Leu et al., (2013)
mentioned that digital literacy has been integrated in literacy education and curricula because of
an increase in the global sense of competition and the spread of the Internet. For many educators
(Leu et al., 2013; Grabill & Hicks, 2005) New Literacies provides guidelines for teachers to
integrate technology into their teaching practices, which will lead to more effective and engaging
classes. As a case in point, Grabill and Hicks (2005) has summarized the importance of using
technology when teaching writing in the following statements.
If we want to teach writing or help students learn how to write more effectively, then we
have to see writing in the same ways that they do and be with them where they write.
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Networks are classrooms. Digital writing is socially situated in a collaborative, recursive
and responsive space in which teachers must participate with their students. (p. 306)
Moreover, Leu et al., (2013) stated that there are many factors that lead to implementing
New Literacies. These factors include the global economic competition which relies on
communication, the use of Internet as a powerful technology for sharing and creating
information, public policy which emphasizes higher levels of achievement using the latest
technological platforms.
In addition, the use of technology includes the use of Computer and Mobile Assisted
Language Learning programs and applications, which includes laptops, tablets, and cell phones
for educational purposes. Thomas, Reinders and Warschauer (2013) indicated that one method
that has recently been used effectively in the teaching and learning of English is incorporating
Computer Assisted Language Learning (CALL) and Mobile Assisted Language Learning
(MALL) programs and applications.
Computer/ Mobile Assisted Language Learning
According to Thomas et al. (2013), Computer Assisted Language Learning (CALL) is
teaching and learning approach in which a computer is used as a primary source to aid in
teaching, presenting, reinforcing, and assessing in language classes. Thomas et al. (2013) added
that this approach allows language learners to interact with these programs to develop their
language skills. One the other hand, Yang (2013) defined Mobile Assisted Language Learning
(MALL) as the use of handheld mobile devices such as smart phones and tablet computers for
teaching and learning purposes. Yang (2013) continued by saying that MALL is a growing
subdivision of computer assisted language learning, which can benefit the spread of mobile and
smart phones to implement language classes. For many educators, the use of these digital tools
has many benefits not only on classroom environment but also on students’ comprehension and
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achievement (Ciampa, 2014; Son & Dashtestani, 2014; Thomas, et al., 2013; Yang, 2013). These
educators believed that these digital and computer programs are becoming more widely
manipulated in language classrooms as tools for fostering English teaching and learning.
Similarly, Son and Dashtestani (2014) noted that the number of computer programs and
mobile applications available to both language teachers and individual learners is increasing
rapidly due to advances in research into language and technology, increased computer
capabilities, and lower computer costs. Umaresan, Balamurugan and Thirunavukkarasu (2012)
indicated that the role of computers in language learning has increased as computers and Internet
accessibility has spread throughout most of the world. This has resulted in numerous possibilities
for language teachers and learners to use computers as an aid to learn and teach English.
Umaresan et al. (2012) continued that the use of computers in language teaching not only helps
in enhancing the teaching-learning quality but also allows for more interactive, engaging, and
appealing language classrooms.
The Use of Social Educational Games in the Teaching of English
An important extension to the use of computers and mobile devices in the teaching and
learning of English and the spread of social media is the idea of using social games for
educational purposes. Klopfer (2008) noted that young students are spending most of their time
with video games and mobile games have become crucial parts of their lives. Bringing social
games to classrooms should be the focus and a goal for teachers to provide authentic and
enjoyable ways of teaching. These games also, according to Klopfer (2008), help teachers find
ways to connect language classrooms with the real world.
Additionally, Klopfer (2008) stated that with the rapid economic, cultural, and
technological changes in today’s world, it is essential to try to connect students’ experiences of
media and technology in schools with what they face in their lives outside schools. The gap
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between schools and real life in terms of technology and media should be reduced. That,
according to Klopfer (2008), would ensure more effective and authentic teaching pedagogy.
Likewise, Prensky (2001) indicated that connecting education with entertainment or what
he called “edutainment” is essential in this rapidly changing period of time. It is important for
teachers to use games and give students the freedom to invent and learn from their inventing.
Teachers have to rethink their own teaching practices and use students’ interests, such as games,
as guidance when presenting and teaching the content (Prensky, 2001). Klopfer (2008) listed
several academic and social benefits of using social games and mobile games in education.
These benefits include but are not limited to promoting and encouraging diverse forms of
communication, creating more casual and authentic learning experiences, providing
opportunities for students to benefit from their time, developing communities for learning, and
improving students’ social skills. Klopfer (2008) summarized his argument about the importance
of using games in classrooms by saying:
Mobile games excel at connecting to existing classroom ecologies, and extending them in
powerful new directions. These games fit naturally into the current landscape of teaching
and learning in current schools, and also can connect school, game play, and the real
world. (p. 221)
In terms of using games in ESL/EFL classes, Schneider (2014) pointed out that games
have the potential to replace or at least enhance the traditional language teaching approaches.
The concept of using games in language classrooms is highly motivating for students, and that is
one of the benefits of using games in EFL classrooms. Mazaji and Tabatabaei (2016) conducted
a study to investigate the impact of using digital games on vocabulary acquisition of lowproficiency language learners in Iran. The researchers divided the class into two groups: a
treatment group, which learned vocabulary through games such as the polyglot and the speedy
game, and a control group, which received a more traditional approach to teaching. The two
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groups were pretesting to determine the learners’ level of knowledge of vocabulary before using
the games. At the end of the class, both groups were tested to determine the differences between
the treatment groups which use game and the control group which receives more traditional ways
of teaching. The results of the study showed that the treatment group scored higher grades on the
given vocabulary test. In other words, Mazaji and Tabatabaei (2016) asserted that using digital
games has a significant impact on students’ vocabulary acquisition. Based on the study results,
the researchers also claimed utilizing digital games would enhance the vocabulary learning of
low-proficiency EFL learners. The researchers concluded by saying that: “Based on the result of
the present study, it is suggested that digital games can be used in classrooms and language
institutes, for better learning.” (p. 162).
In addition, Schneider (2014) listed several steps and tips for teachers to keep in mind

when choosing a game to use in ESL/EFL classes. To begin, the games must be ethically
appropriate for students’ social and cultural backgrounds. This means that teachers should avoid
choosing games that conflict with students’ beliefs and culture. Second, Schneider (2014)
recommended that the chosen game be motivational for all students. For instance, sport games
might be motivational for those interested in athletics, while designing games might be
motivational for others. Hence, teachers should select games that can motivate all groups of
students in one class. Third, the selected game must be easy and intuitive to learn (Schneider,
2014). Difficult games require much time and effort because students would need more time to
understand before using them in classes. Fourth, the games used in classrooms must include a
feedback feature that enable students to track their progress and correct any errors (Schneider,
2014). Providing immediate feedback is essential and allows learners to benefit for the selected
games. Fifth, Schneider (2014) noted that the content of the selected game should be relevant to
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students’ language needs and match their proficiency level. Also, the games have to be aligned
with the lesson’s objectives and goals. This will ensure more effective use of games in EFL
classrooms.
Technology-Based Programs in Teaching and Learning of English
The review of the literature indicated that there are many websites and programs that can
be used effectively to teach and learn English. Some of these programs and applications focus on
teaching English as an international language, whereas others are used to develop learners’
language skills such as speaking, listening, and pronunciation. These programs have been used
by both language teachers and learners to facilitate learning and teaching of English. The spread
of technology and online programs has made it easier to language teachers and learners to benefit
from different techniques and strategies available digitally such as educational websites,
computer assisted programs, learning and teaching software, electronic dictionary, social media
applications, video-streaming websites, and learning video clips (Nomass, 2013). These digitals
tools can help language teachers not only to replace the traditional ways of teaching English but
also to provide students with new and engaging ways to learn English.
Arno (2012) indicated that most of the digital tools can be effective and appealing ways
for teaching and learning English as a second or foreign language in all educational stages
including primary, elementary, secondary and, higher education. Language teachers should
benefit from and use these teaching and learning programs and find ways to integrate them in
their teaching practices (Erben et al., 2008) This will result in more engaging and appealing
language classes. Hence, the question is: what kinds of programs can be used in teaching and
learning of English?
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Accordingly, the following are lists of some of computer/mobile assisted programs that
can be effectively used to teach and learn English:
ELLLO for English Oral Proficiency
Beuckens (2004) pointed out that ELLLO stands for English Listening Lesson Library
Online, and it is an online-based platform that can be used in English teaching and learning.
Palangngan, Atmowardoyo, and Weda (2016) conducted research to find whether this online
program can be used effectively with language learners. A mixed method research project was
conducted to examine the effectiveness of ELLLO as an English learning tool. The quantitative
section of the study focused on exploring the effect of this online program on students’ listening
comprehension and achievement. In the qualitative part, the researchers investigated students’
perceptions regarding the benefits and drawbacks of using this program. With more than 270
participating on nine different listening classes, the researchers used this program to assign
listening activities for students after each class. At the end of the course, comprehension listening
tests were distributed to students to examine the impact of ELLLO on their learning outcomes.
The quantitative part showed that ELLLO is positively affected students’ listening
comprehension. Also, there was a clear improvement on students’ performance on listening tests
compared to the period before integrating this program as a primary source of listening activities.
Moreover, the researchers interviewed some students to further understand their
perception of using ELLLO as a listening course. They found that almost all participants had a
positive attitude and experiences. Qualitative data analysis indicated some benefits of using
ELLLO such as enhancing students’ listening skills, allowing opportunities for more enjoyable
listening learning, and engaging students in their learning. Palangngan et al. (2016) continued
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that students also showed interests in using this program outside language classes and during
their free time due to the enjoyable activities and challenging quizzes.
Similarly, Philpott (2016) stated that because it includes numerous conversations that
come with videos, pictures, comprehension activities, and vocabulary quizzes, ELLLO can be
considered as one of the helpful resources for language learners to improve their performance in
speaking, listening, and pronunciation. Philpott (2016) conducted a study to explore students’
opinions about using different techniques, autonomous learning, gamification, comprehensive
input, and student-centered learning, in language classes. The researcher tended to understand
these four topics related to students’ learning process by using online programs such as ELLLO
and English Central, and New Report.
In terms of ELLLO, Philpott (2016) pointed out that during language classes, students
were asked to listen to and study five different conversations a week. Also, every week, the
learners had to discuss and share their comments about what they had learned from listening to
the selected conversations. At the end of the course, students were asked to fill out qualitative
questionnaires through Google Doc to record their opinions and thoughts of using ELLLO to
improve their listening skills. The results of the study showed that listening skills of students
using the program increased significantly and to a lesser extent their reading and vocabulary also
increased. Students also showed obvious interest in using this website regularly because there are
pictures and videos that facilitate listening comprehension. All in all, many educators believe
that ELLLO is one of the most beneficial programs in terms of developing learners’ oral skills
(Palangngan et al., 2016; Philpott, 2016).
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Duolingo
Another beneficial program that can be easily and effectively used to learn and teach
English as a foreign language is Duolingo. Teske (2017) stated that Duolingo is a language
learning website/application that allows foreign language learners to learn English through
attractive and interactive methods. Moreover, Garcia (2013) noted that Duolingo is free and is
available through several platforms such as regular website, computer software, and applications
via Android and Apple stores.
In terms of the programs’ design and usage, Garcia stated that “Duolingo’s design is
pleasant, user friendly, neutral enough to be acceptable no matter which culture or which age (p.
20).” However, one drawback of using this program in foreign language classrooms is the
translation feature, which enables learners to immediately translate every phrase into their first
language if they do not understand it. This feature, according to Garcia (2013), does not help
language learners to develop many of the essential language skills such as guessing the meaning
from the context, paraphrasing, and analyzing the language. Likewise, Teske (2017) indicated
that even though Duolingo can be effectively used by teachers as a supplementary English
learning tool, it lacks some features that enable language learners to “utilize the target language
in authentic contexts” (p. 400).
ePals and English as International Language
ePals is a project-based learning and teaching program that allows for language learning
practice and cultural exchange for teachers and students around the world (Dwyer, 2016). This
website tends to connect language classrooms globally, an essential aspect of teaching English as
an international language (EIL). Sharifian (2013) pointed out that this term refers to the use of
English as global language among speakers of other languages in many countries in which
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English is not the official language. Sharifian added that English is the official language in more
than 54 countries, and it is the only language in the world which has more non-native speakers
than its native speakers with the ratio 3:1. English is also is the official language for commerce,
business, and science, and that is why it dominates internationally.
This website can benefit language teachers and learners in many ways. To begin, ePals
provides opportunity for teachers to connect, communicate, and collaborate with classrooms
globally. It offers pairing services for language classrooms around the world to learn from one
another and exchange ideas, thoughts, and experiences regarding teaching and learning English
(Dwyer, 2016). In more than 200 countries around the world, teachers and language learners
from these countries can access and interact through different ways such as video chatting, live
conversations, and written comments. This way of interaction increases the sense of global
learning among language learners. Teachers and students can observe and see how people from
other countries learn and teach English, and that is crucial in terms of learning English as an
international language.
Moreover, ePals is the largest language teaching and learning network. To illustrate,
language teachers can access to numerous foreign language classes that appear in the website and
benefit from the ideas and teaching strategies listed in these classes. Teachers also can comment
on each other’s ideas and teaching practices through instant and live conversations.
Furthermore, ePals is a secure and safe learning site. That is, the site has a strict and clear
privacy rules to ensure safe and appropriate content for all its users. This sites also allow teachers
to manage and detect with whom students in their classes can engage. Hence, it is a safe
environment for both teachers and language learners to interact. Dwyer (2016) stated that since
1996, ePals site has provided a safe, secure, and moderated social learning environment which
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connect teachers and students with global community networks of classrooms in which they can
exchange ideas, learn new strategies, and benefit from one another.
In addition, ePals is a free website, and that is one of the most essential aspects of it.
Teachers and students need only a user name and a password to be able to access numerous
learning and teaching sources. Teachers and language learners will be able to connect to
thousands of classrooms and collaborate with other teachers without any additional cost. Finally,
this site can be used to increase students’ self-learning and learning autonomy. Nomass (2013)
mentioned that many learning and teaching programs and sites allow students from both genders
to discover an educational world that is full of possibilities and ways of learning. These learning
tools encourage independent learning by allowing students to choose what they are learning.
However, using ePals in English teaching and learning has some drawbacks. First, similar
to other learning and teaching sites, some of the feedback is provided by neither educators nor
experienced teachers. Instead, it is provided by other users of the website. That is, students might
receive feedback that does not align with their language levels and cultural backgrounds. Erben
et al. (2008) pointed out that many online programs and learning websites lack professional types
of feedback where students can receive comments and match their academic and social needs.
Unlike face to face classrooms, online programs lack the ability to understand what the learners
actually need in terms of their language skills. Another disadvantage of using ePals is its lack of
face-to-face types of interaction. Erben et al. (2008) stated that the extensive use of online sites
and applications in ESL/EFL courses can weaken students’ social skills. The authors added that
if students are encouraged to participate in class discussions through digital programs and
websites, this can impact their ability to interact in face-to-face situations. Although the use of
digital applications has many academic benefits, they could weaken students’ social abilities
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(Nomass, 2013). Nomass continued that English language learners need to learn how to have
conversations with people even in this modern technology-based world.
Fluspeak as a Tool to Develop Students’ Oral Skills
Perhaps one of the most effective programs that can be used to develop students’
speaking, pronunciation, and conversational abilities is Fluspeak (Kim, 2006). Fluspeak is an
automatic pronunciation system which was developed utilizing more than 300,000 phonemic
models based on the sound of more than 1,500 native speakers of American English. It includes
acoustic information for more than 200,000 English words and their pronunciation variations.
This massive pronunciation and voice recognition program allows language learners to practice
and develop their pronunciation (Kim, 2006). Kim (2006) continued by saying that language
learners can practice their pronunciations in four different ways. First, it provides English
learners with activities to practice English consonants, consonant clusters, vowels, and
diphthongs. Second, it involves activities that focus on English intonation and rhythm. Students
can practice and develop correct and accurate English intonation. Third, the program allows
students to practice dialogue expressions. In these activities, students can complete different
dialogues that cover different topics (Kim, 2006).
Finally, there are many types of pronunciation tests, all of which assess and evaluate
different aspects of learners’ pronunciations. In this program students can compare their
pronunciation to native speakers of the language. In other words, students can listen to sounds or
words with an animated video clip showing a native speaker's mouth and tongue movements.
Then, they can record themselves while pronouncing the words or the phrase. Their
pronunciation will be recognized by the software, and the results will be displayed to compare
their pronunciation to the native speaker’s one. Kim (2006) concluded by saying that “foreign
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language instructors will come to enjoy how much energy is saved for creative activities in their
pronunciation classes.” (p. 331).
Speed Reading Programs as an Educational Tool
According to Haupt (2015), for language learners, reading is an essential skill that has to
be developed simultaneously with other language skills such as writing, speaking, and listening.
Many language teachers use technology, specifically speed-reading programs, to develop and
improve students reading speed and comprehension. Research (Haupt, 2015: Morzban, 2011)
indicated that most of these programs have shown positive results as they improve the users’
reading speed rate and comprehension. Haupt (2015) pointed out that in most speed-reading
programs, students read a short or long passage, record their finishing time, and then answer
some questions based on the passage to check their comprehension. While using these programs,
the focus of students should be finishing fast but maintaining comprehension. Haupt (2015) also
commented that these speed-reading programs can be used with language learners in all
educational levels including primary, intermediate, secondary, and even in higher education
levels.
Marzban (2011) conducted a study to examine the effect of computer-assisted programs
on EFL intermediate students’ reading comprehension. Specifically, the study was conducted to
understand to what extend using computer-assisted programs with EFL learners can lead to
enhancing students’ English reading fluency and comprehension. The study included two groups
of students. The first group were taught reading comprehension using computer-assisted
programs, and the second group were taught reading using traditional written texts. The
researcher tested the students’ comprehension on both groups. The study’s findings revealed that
the students who were taught using CALL scored better on both reading comprehension and
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fluency. Hence, the researcher found that using computer-assisted programs to teach EFL
reading lead to improve students’ reading comprehension. Marzban (2011) concluded that
besides improving students’ reading comprehension, reading programs have many benefits such
as increasing the class’s authenticity, developing students’ autonomy, and providing more
engaging and appealing reading classes.
Accordingly, Haupt (2015) indicated that reading programs also can be used regularly
inside and outside language classrooms to develop students’ reading abilities. Thus, teachers
have to design reading lessons that allow for more opportunities for students to try these
programs during reading instructions Haupt (2015) conducted a study to examine the effect of
speed reading programs on five intermediate-level English language learners. The results of the
study showed that using speed-reading programs helped in increasing the students’ reading
speeds from 40 words per minute to 42.8 per minute. In addition, the researcher surveyed and
interview the students to explore their perceptions and attitude toward these programs. The
researcher found that students’ motivation toward not only reading but also other areas of
language development was increased. Haupt (2015) also mentioned that speed reading programs
can be used effectively in all ESL and EFL classes to develop students’ reading speed rate and
comprehension. There are many programs and software that develop students’ reading speed and
comprehension such as Read Speeder, 7speed Reading, and Speeder CX. Haupt concluded that
“These programs have the potential to empower learners and help them to independently develop
their reading skills and language abilities” (p.13).
The Use of Social Media for Educational Purposes
Hagler (2013) indicated that social media are digital applications that can be used for
different purposes such as communicating, discussing, private chatting, and selling products.
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These networking tools are web-based services in which people can create, share, and exchange
information with a particular list of users to which they consent. Therefore, if people are
members of the social media, they can post their information including words, images, voice, and
videos to the web pages, and then people on the permitted list can read this information and give
responses (McBride, 2009). Recently, online social media has become the most popular
contacting tool in the world (Hagler, 2013). Social media applications and sites, such as
Facebook, Twitter, Instagram, and YouTube, have changed the way people communicate, share
information in their personal and professional lives, and perceive things around them. Social
media have become a part of people’s lives, and the use of these applications has expanded to
reach all life’s aspects.
One aspect influenced by the new role of technology and social media is education. Many
educators are interested in understanding the effects of integrating and using diverse kinds of
social networking in classrooms (Abe & Jordan, 2013; Blaschke, 2014; Chartrand, 2012; Seaman
& Tinti-Kane, 2013; Tiryakioglu & Erzurum, 2011). Much research has been conducted to
explore the effectiveness of today’s technology in the learning classroom. Social media can be an
effective tool for English teaching and learning in all educational stages including elementary,
secondary and even higher education (Seaman & Tinti-Kane, 2013). Tiryakioglu and Erzurum,
(2011) also stated that the use of social media in classrooms has become a necessity due to
students of all ages being exposed to these kinds of interactive applications. It is time for
teachers and school principals to be aware of the potential use of social media to enhance the
teaching strategies and improving the learning environment (Abe and Jordan, 2013).
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Studies on the Benefits of Using Social Media
According to Kessler (2013), incorporating social media in teaching English has received
much attention as researchers have looked at the benefits and drawbacks of implementing these
tools for pedagogical intentions. Also, many educators believe that the use of social media in
ESL/EFL classes has many advantages for students’ learning process (Bani, Al-Sobh & AbuMelhim, 2014; Kabilan, Ahmad, & Abidin, 2010; Kessler, 2013; McBride, 2009; Tiryakioglu &
Erzurum, 2011; Yunus et al., 2012). For instance, Kessler (2013) mentioned that the use of social
media in ESL/EFL classrooms can increase students’ engagement, encourage self-learning, and
provide easier access to information. Similarly, Yunus et al. (2012) stated that many ESL classes
take advantage of this tool to help students improve fluency and comprehension. Hence, the
review of the literature revealed some benefits of using social media applications and websites
for educational purpose.
Using Social Media to Develop Self-Learning and Autonomy
Another benefit of using social media in the teaching and learning of English is to
improve self-learning skills. These interactive applications provide language learners with vast
resources of authentic materials that encourages independent learning (Blaschke, 2014). Almost
all the social media applications can be used by students to practice different language skills such
as reading, writing, and listening. As a way of illustration, Chartrand (2012) indicated that
students can use YouTube to learn from ESL-related videos posted by their teachers or any
ESL/EFL educators. Chartrand (2012) stated further that a wide variety of topics can be covered
and learned depending on the needs of the learner.
Furthermore, Kabilan et al. (2010) reported that Facebook is one of the most beneficial
applications that can be used by ELLs to improve their language skills. This website has
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hundreds of English teaching pages which provide students with various lessons including
grammar, vocabulary, reading, and writing lessons (Kabilan et al., 2010). Blaschke studied a
group of students who used social media as a way to increase their English proficiency (2014).
The researcher found that the use of social media empowered students’ freedom in choosing and
exploring topics and activities that could enhance their language skills. This self- learning
approach supported and extended students’ learning by giving them independence in deciding
how and what they will learn. Bani et al. (2014) believed that the use of social media enables
ELLs to find new ways to acquire the knowledge and that will help them reach their language
learning objectives.
Social Media and Individual Differences
Many educators believe that the use of social media in ESL/EFL classes helps in
increasing the attention to the individual differences between students (Chartrand, 2012; Erben et
al., 2008; Kessler, 2013; McBride, 2009). McBride (2009) stated that one of the most obvious
issues that many ELLs in ESL/EFL classes encounter is the fear of expressing their ideas and
opinions. Each ESL/EFL class contains students who have difficulties in participating and
expressing their opinions and thoughts in the classrooms. These learners tend to be silent during
the class time and that might affect their learning development (McBride, 2009). Hence, social
media is the ideal way to encourage these students to participate and be effective learners (Erben
et al., 2008). According to Chartrand (2012), when social media is used in pedagogy, students
who have difficulty in expressing their thoughts in their classrooms can get involved in the
learning process. It will help shy and silent students increase their confidence by giving them the
opportunity to express their ideas and thoughts in more comfortable settings (Chartrand, 2012).
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Kessler (2013) mentioned that students who do not participate regularly in class may feel
they can express their thoughts through social media. Kessler added that although participating in
social media should not completely replace in-class participation, it can help build the students’
confidence and encourage them to find their voice and enables them to participate in class. In
other words, social media can be the bridge that assists silent and shy students to increase their
confidence and start expressing their ideas and thoughts (Chartrand, 2012).
Social Media and the Learning Environment
Seaman and Tinti-Kane (2013) indicated that social media applications and websites such
as Facebook, Twitter, Wiki, YouTube, and blogs have great benefits for expanding education
environments. Seaman and Tinti-Kane maintained that these materials also help in enhancing not
only English skills but also other fundamental skills including the ability to search, evaluate, and
interact meaningfully with learning tools. In other words, social media helps ELLs by expanding
the educational environment beyond classroom settings. Moreover, Tiryakioglu and Erzurum
(2011) noted that education activities usually take place in the classroom where teachers and
students are interacting face to face. But with social media expanding, ELLs can learn and
enhance other out-of-class skills including discussion, presenting their thoughts, and commenting
on one another’s work. Kabilan et al. (2010) stated that Facebook gives teachers the opportunity
to connect with their students outside of the classroom and discuss the assignments, classroom
events, and other information related to the lessons.
Social Media as Authentic Learning Sources
Chartrand (2012) pointed out that ESL/EFL teachers need to teach ELLs a real language,
a language which is presented in everyday life, and social media is a great source for this
language. Almost all students play computer games, write blogs, surf the internet, watch TV, and
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use mobile phones, iPods and iPhones. In other words, they have access to all kinds of social
interactions. Hence, it is important to find a beneficial use for these applications to improve their
English proficiency level (Chartrand, 2012; Erben et al., 2008). These authentic experiences will
motivate students to learn, and that makes the learning process more interesting and appealing.
According to Clavel-Arroitia and Fuster-Márquez (2014), authentic materials in English teaching
and learning refer to English texts that are not designed for learning purposes. The language of
these texts is not simplified, artificial, or concentrated on developing learners’ language skills.
Clavel-Arroitia and Fuster-Márquez (2014) added the difference between authentic and nonauthentic materials are the audiences. Some examples of authentic materials that can be used in
ESL/EFL classes include recent newspaper articles, daily magazines, advertisements, movie
reviews, train schedules, and nutrition labels.
The Challenges of Using Social Media in Teaching English
Abe and Jordan (2013) noted that even though social media have provided a wide range
of beneficial sources that can be used in ESL/EFL classes, the greatest challenge for many
English teachers today is identifying those that are most useful for their own teaching contexts.
Abe and Jordan stated further that identifying the beneficial materials for students to use can be
difficult for ESL/EFL teachers. They might encounter many issues finding or assigning the
materials that are suitable for students’ English abilities. Additionally, Yunus et al. (2012)
mentioned that unless ESL/EFL teachers find effective ways to incorporate social sites such as
Facebook and Twitter into their lesson plans, these learning tools could become nothing more
than a waste of time. That is because teachers have to use the materials that are appropriate to
students’ proficiency level and the course objectives (Yunus et al., 2012).
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In addition, Erben et al. (2008) indicated that one of the most obvious downfalls of social
media being incorporated into ESL/EFL classes is the lack of pedagogical intentions. That is,
although social media sites expose ELLs to the real language, many of materials in the social
media are not designed for leaning purposes. To illustrate, Seaman and Tinti-Kane (2013)
mentioned that many materials that appeared in social websites such as Facebook, Twitter, and
YouTube contain errors, are poorly constructed, lack clarity and comprehensibility, and do not
match with ELLs’ language level. Thus, reading these materials might not benefit ELLs in terms
of their language improvement.
Furthermore, some researchers have some concerns that using social media as teaching
tools might discourage face-to-face communication (Chartrand, 2012; Kessler, 2013; Lederer,
2012). Lederer (2012) believed that even though the use of social media may create a safe
environment for students who are uncomfortable expressing themselves, students are missing
valuable lessons in real-life social skills. ELLs need to learn and improve their social skills to be
able to effectively express themselves and connect with others. Moreover, Erben et al (2008)
stated that the extensive use of social networking in ESL/EFL courses can weaken students’
social skills. The authors added that if students are encouraged to participate in class discussions
through social media websites, this could impact their abilities to interact in face-to-face
situations. Yunus et al (2012) also commented that ELLs need to learn how to have
conversations with people even in this modern technology-based world.
Social Media Platforms in Classrooms
The use of technology and digital websites and applications has increased among young
people around the world. As a result, educators are in need to understand the importance of using
these digital programs as teaching and learning tools (Nomass, 2013). Recent emphasis on using

36

social media in today’s classes has resulted in a large body of research that perceives these
digital applications as panacea to traditional ways of teaching and learning (Bani et al. 2014;
Berk, 2009; Kasuma, 2017; Lord & Lomicka, 2014; Mitchell; 2012; Mompean & FouzGonzalez, 2016; Morgan, 2014; Terantino, 2011). Research shows that when used appropriately,
social media websites and applications facilitate teaching practices and allow for effective and
engaging ways of teaching. The use of social media for educational purposes has opened the
door to for teachers and language learners to experience new ways of teaching and learning
English as they facilitate and allow for more authentic and engaging ways of learning (Erben, et
al., 2008).
Ultimately, the review of literature revealed many social media applications and websites
that can be used in language classes. Some of these programs and applications focus on teaching
English as an international language, whereas others are used to develop learners’ language skills
such as speaking, listening, and pronunciation. In other words, these programs have been used by
both language teachers and learners to facilitate learning and teaching of English. Accordingly,
the following are some of these programs that teachers can utilize in most educational settings.
YouTube as an Educational Tool
YouTube is an online video-streaming website and application that hosts more than 2
billion videos and clips from millions of users. It is a tremendous resource that includes nuch a
wealth of educational and non-educational content (Berk, 2009). The use of YouTube as an
educational tool has grown rapidly in this digital era, and for many educators, YouTube can be
used effectively as a teaching and learning tool (Berk, 2009; Boster, Meyer, Roberto, Inge &
Strom 2006; Terantino 2011; Watkins & Wilkins, 2011). Watkins and Wilkins (2011) noted that
the wide range of diverse content and its interactive community make YouTube “a tremendous

37

resource for a multitude of educational endeavors” (p. 113). Moreover, Terantino (2011)
indicated that YouTube is one of the easiest programs to implement in classrooms due to the fact
that it is available in different forms and platforms such as mobile devices, laptops, computers,
and iPads. Terantino (2011) added that YouTube is popular among young people and is
considered the third most visited websites behind Google and Facebook. Thus, teachers can
benefit from the popularity of YouTube among learners and try to find ways to integrate it into
their teaching practices.
Berk (2009) also listed several potential learning outcomes that occur when using
YouTube in learning. These learning outcomes include but are not limited to increasing students’
participation, grabbing students’ attention, promoting more creative learning and thinking,
enhancing their motivation and concentration, decreasing anxiety and tension when discussing
some controversial topics, fostering deeper understanding and learning, creating more interests in
class among students, and developing their attitudes toward the taught content and learning.
Similarly, Boster et al (2006) examined the impact of video streaming applications such as
YouTube and Daily Motion on students’ educational achievement. They found that these
applications have a positive impact on students’ performance not only scientific courses but also
on other fields of study such as social studies, English language, and communication and
conversational skills. The researchers also mentioned that using and integrating these streaming
video applications promote more authentic and innovative types of teaching.
Even though YouTube can be used to teach any subject or area of interest, it has many
useful and helpful facets with regards to the teaching and learning of English as a foreign
language. First, Terantino (2011) indicated that YouTube can be used effectively to give explicit
language classes. This website has hundreds of English teaching pages which provide students
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with various lessons including grammar, vocabulary, reading, and writing lessons. For instance,
YouTube includes numerous language lessons and presentations that explain different
grammatical rules. In essence, FL teachers can ask students who do not understand the concepts
during the class time to access YouTube and watch some clips that are related to these concepts.
This allows students to perceive the lesson differently, which helps them increase their
understanding and self-learning. Boster et al. (2006) indicated that students can use YouTube to
learn from ESL-related videos posted by their teachers or any ESL/EFL educators. A wide
variety of topics can be covered and learned depending on the needs of the learners. Moreover,
Similarly, Watkins and Wilkins (2011) noted that YouTube can be used effectively to
develop students’ speaking and listening skills. They proposed several teaching strategies in
which YouTube is used in listening and pronunciation lessons. For instance, Watkins and
Wilkins mentioned that teachers can use a conversation analysis strategy, which is suited for
intermediate to advanced language learners who have to listen to a conversation and analyze it
and elicit information to complete a given task. Another strategy in which YouTube can be used
in English listening lessons is movie trailer voiceovers. In this teaching activity, students have to
choose a two minutes movie trailer and try to transcribe the audio in the clip. Then, students can
record their own voices while playing the movie.
Furthermore, Terantino (2011) believes that the use of YouTube in English teaching and
learning expands and widens the learning environment beyond classroom settings. Terantino
(2011) pointed out that social media applications and websites such as Facebook, Twitter, Wiki,
and YouTube have great benefits for expanding education environments. Using these materials
beyond the method in traditional language classes also helps in enhancing not only English skills
but also other fundamental skills including the ability to search, evaluate, and interact
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meaningfully with the language. Berk (2009) indicated that YouTube can be used by teachers to
increase students’ learning time due to the fact that they can access this website anytime and
anywhere on mobile devices, tablets, laptops, or their computers. This availability in multiple
platforms helps in expanding the learning and teaching opportunities beyond regular language
classes.
Watkins and Wilkins (2011) mentioned that using YouTube to teach and learn English is
a way to teach students real and authentic language. That is, language learners, especially in nonEnglish speaking countries, are in dire need to be exposed to language spoken by native
speakers. This kind of exposure will provide opportunities for students to experience and learn
the language from its native sources. Also, YouTube helps in exposing language learners with
different dialects in English, and that will help them overcome any challenges they might
encounter in the real world. Watkins and Wilkins (2011) stated that “YouTube is an ideal vehicle
to teach World Englishes and expose students to a variety of English dialects” (p. 117).
Moreover, YouTube can be used expand the cultural and social awareness among
students who are learning English as a second or foreign language (Terantino, 2011). YouTube
includes content that can be used effectively to expose students to different cultures around the
world. Terantino (2011) mentions that learning a language involves more than learning how to
pronounce or write certain words. Instead, it involves learning the culture of the people who
speak the language. In essence, YouTube is one of the most essential sources that can provide
students with content to help them understand not only the target language but also the target
culture.
Nonetheless, using YouTube to teach and learn English has some disadvantages. To
begin, Boster et al (2006) mentioned that many materials that appeared in online programs such
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as YouTube contain errors, are poorly constructed, lack clarity and comprehensibility, and do not
match English learners’ language level. Thus, dealing with these materials might not benefit FL
learners in terms of their language improvement. Similarly, Berk (2009) stated that when
choosing appropriate video clips for learning purposes, teachers must consider three essential
criteria: criteria for selection, types of clips, and sources for choosing the videos. Berk continued
to say that there are three crucial sets of criteria that should also be considered: students’
characteristics, which includes their age, grade level, educational level; ethnicity; and learning
styles. The other important criteria are the offensiveness and the structure of the selected video.
That is, these videos have to be relevant and lack offensive language to be used for instructional
purposes. Regarding the types of clips, Berk mentions that YouTube includes a wide range of
video categories that teachers can use in classrooms, but the actual choice depends on “the
instructional purpose or outcome and the characteristics of the students and their interests” (p. 7).
In terms of the sources of the selected video, Berk noted that TV programs, movies, and
music channels from different learning institutions are some of the useful and helpful sources
from which teachers can select videos for class. Finally, YouTube includes content that can harm
students more than benefit them. In other words, some materials that appear throughout the
program are inappropriate and conflict with students social and cultural beliefs. Berk (2009) also
indicated that YouTube users have to understand the content rating for each clip due to the fact
that some of the materials include graphic violence, obscene language, and inappropriate scenes,
all of which conflict with educational and learning values. Therefore, teachers have to be aware
of these concerns and design a guideline for students to follow when using YouTube to learn and
develop their language skills (Terantino, 2011) This guideline should help learners avoid
inappropriate videos in order to get the full benefit of YouTube as a teaching and learning
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instrument. Also, students have to be selective in terms of choosing the materials that match their
proficiency levels and social and cultural beliefs.
Facebook as an Educational Tool
Another social media website and application that can be effectively integrated into
English classes is Facebook. According to Leaver and Kent (2014), with more than 1.28 billion
active users, Facebook is one of the most online-based websites and application used nowadays.
800 million of these members are using Facebook on a daily basis for different purposes.
Increasingly, Facebook has been integrated into the educational design at all educational levels.
This includes using it for instructional practices, teacher-student interactions, student-student
communication, and assessment (Kent, 2014). Leaver and Kent (2014) added that Facebook can
provide teacher and students with essential learning space where both individual and cooperative
learning are emphasized. In other words, using Facebook allows students to experience online
learning as they might be asked to share resources, create or follow new groups, annotate
materials, critique or review texts, or comments on each other’s work (Kent, 2014).
Significantly, many researchers (Bani et al. 2014; Kasuma, 2017; Mitchell; 2012;
Vikneswaran & Krish, 2016) indicated that Facebook can be effectively used in language
classrooms to expand terminology, vocabulary, and cultural and social awareness among
students who are learning English. These researchers have studied the use, benefits, and
challenges of integrating Facebook in the teaching and learning of English.
A qualitative study conducted by Mitchell (2012) explored English learners’ perceptions
regarding their use of Facebook to develop English oral and written skills. The study took place
in an intensive English program in the United States over a four-week period. Nine adult ELLs
from the intensive English program were selected based on their responses to a preliminary
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survey of Facebook use. These subjects were observed and interviewed twice to understand and
describe how they use Facebook to learn English. Analysis of the data revealed some academic
and social benefits of using Facebook to develop their language skills. One of these benefits is
communicating with new and existing friends using the target language. This, according to the
participants, enhanced their writing abilities and allowed them to use the target language
frequently. For instance, as reported by the researcher, one participant stated “Use English when
you leave messages or chat with others. And yeah, put some interesting things on Facebook… If
we use our own language, it is just like other softwares we use in China” (p. 484).
Another significant benefit of using Facebook reported in this study is learning about the
American culture. The participants reported that Facebook helped them be exposed to the
American culture. Significantly, for many language educators, culture is an essential component
of the effective language teaching and learning (Brown, 2007; Horwitz, 2008; Sharifian, 2013).
Brown (2007) mentioned that effective English classrooms should prepare students to not only
learn the language but also the culture of the target language. Language and culture are parallel,
and students have to be exposed to both in order to acquire the language. Brown (2007)
highlights the interrelatedness of language and culture as:
Language is a part of a culture, and culture is a part of the language; the two are
intricately interwoven so that one cannot separate the two without losing the significance
of either language or culture. The acquisition of a second language, except for
specialized, instrumental acquisition (as may be the case, say, in acquisition of reading
knowledge of a language for examining scientific texts), is also the acquisition of a
second culture. (pp. 189-190).
However, according to the researcher, some of the students reported that using informal
language to talk to each other and exposure to inappropriate pages are some of the disadvantages
of using Facebook to teach English writing.
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Furthermore, Bani et al. (2014) conducted a study at Irbid University in Jordan to
examine how effective Facebook can be in teaching English writing. The researchers aimed to
understand how Facebook groups can increase students’ writing performance during
brainstorming and pre-writing stages. 24 FL learners from the department of English language
and literature participated in a survey to answer the research questions. The researchers designed
a Facebook group, “Write Out Clea,r and asked all students to participate and contribute to the
group. The study’s findings revealed that Facebook groups are an effective and beneficial
approach when teaching EFL writing. Moreover, the researchers reported that Facebook can be
used to develop not only students’ writing but also their vocabulary knowledge. Significantly,
Bani et al. (2014) concluded by stating that EFL educators are encouraged to incorporate
Facebook into their teaching because it will help develop various language skills in language
learners.
In addition, in a recent study, Kasuma (2017) examined the use of Facebook in English
education among Malaysian university students. The study aimed to understand the types of
interactions provided by Facebook as well as the needs and preferences for English language
activities on Facebook to develop language competency. In this study, the researcher employed
two methods of data collection: content analysis related to Facebook interactions and semistructured interviews with the students. Regarding the contents analysis, the researcher identified
several types of interactions that occurred while using Facebook as a learning platform. These
instructions included teacher-centered, students-student, group work, and individual learning. In
other words, Facebook provides many types of individual and cooperative interactions that help
in developing the students’ language skills. Moreover, the analysis of the students’ responses
during the interview revealed several benefits of using Facebook as an English learning tool. To
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illustrate, the researcher reported that the Malaysian students found the activity beneficial in
improving their online communication ability as well as their language development.
Another significant benefit of using public space like Facebook is increasing students’
confidence to use English. Most of the students mentioned that Facebook allowed them to start
conversations with other people and express their opinions on different topics. However, the
researcher noted that even though the students reported that Facebook is beneficial in terms of
developing their language and social skills, they still depended on their teachers’ instructions to
initiate the learning process.
In a similar study, Vikneswaran and Krish (2016) investigated how Facebook can be
utilized to improve the writing skills of English language learners. The research had two
objectives: understanding the effects of using group discussion on Facebook to enhance the
writing skills of language learners and exploring whether these students were motivated to do so.
The study sample involved ten Chinese-speaking students who were learning English as a
foreign language in a secondary school in Malaysia. The study took place over seven months.
These students were required to participate in an ongoing conversation and discussion on the
class page on Facebook. The study was carried out using a qualitative research method
consisting of semi-structured interviews with the students as well as the written tasks generated
through students’ discussion on the class page on Facebook. The analysis of these data revealed
that using Facebook in writing tasks made students write better due to many factors including but
not limited to the exchanges of feedback, peer influence, cooperative learning styles, and
students’ motivation to participate in the writing activities. Also, Vikneswaran and Krish (2016)
concluded by saying that “students felt more comfortable in writing and participating in online
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discussions as it eased their burden in terms of grammar, spelling, and vocabulary, which is
where they usually had problems” (p. 298).
In summary, teaching English using some of Facebook features creates more
opportunities for teachers to conduct more creative, effective, and engaging language classes
(Mitchell, 2012). Similarly, Kasuma (2017) recommended that teachers find ways to integrate
Facebook into their instructional practices, which will lead to developing students’ digital
literacy. Students also can benefit from the social aspects of Facebook to enhance not only their
oral and written language skills but also their cultural competency (Vikneswaran & Krish, 2016).
Twitter as an Educational Tool
Another social networking website and application that is used for educational purposes
is Twitter. According to Morgan (2014), the use of Twitter has grown rapidly to include many
educational and non-educational institutions. Morgan added that “many teachers and school
districts have started using Twitter for motivating practices, to help students learn and become
more media savvy” (p. 75). In terms of using this application for teaching and learning English,
unfortunately, only a few sources in the literature of teaching English as second/foreign language
were found that completely describe how this online platform can be used in the teaching and
learning of English. A few researchers (Lord & Lomicka, 2014; Mompean & Fouz-Gonzalez,
2016; Morgan, 2014) have studied the possibilities of integrating this online-based program into
teaching and learning of English.
In a mixed research method study, Mompean and Fouz-Gonzalez (2016) looked at the
use of Twitter as a language teaching and learning tool. Specifically, the goal of the study was to
examine the effectiveness of using Twitter in developing the pronunciation skills of sixteen
native Spanish EFL students. These EFL students were required to listen and read the
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transcription of words commonly mispronounced through a number of tweets every day for
about 27 days. The researchers provided students with a pronunciation exam to pretest their
pronunciation skills. After using Twitter to learn and develop their pronunciation, the researcher
post tested the participants on these words. The results of the study showed that the activity had a
beneficial effect not only on the students’ pronunciation but also their motivation to learn and
develop their oral skills. The researcher also mentioned that the students were actively engaged
in the learning process by looking for more problematic words to practice their correct
pronunciation. The researchers concluded by saying that EFL students benefit from the wide
range of teaching possibilities provided by Twitter to develop students’ oral and written skills.
They added that “Twitter can be beneficial for both pronunciation teaching and learning,
encouraging teachers to implement this SNS alongside other educational resources, be it as part
of an online or on-campus learning program” (p.181).
In another study, Lord and Lomicka (2014) studied the use of Twitter through a different
lens: the lens of teachers. The goal of the research was to explore the role of Twitter in a
graduate course on language teaching methodology. The study was designed to evaluate the
effectiveness of Twitter in building a sense of community and collaboration among all language
teachers. The population sample included 80 language teachers from USA and Canada who
participated in a training program held in a university in a southeastern part of the United States.
Two research methods were implemented: teachers’ survey and discourse analysis. The survey
included parts about the familiarity of Twitter among the participants as well as the usefulness of
the program on building a teaching and learning community. the survey included open-ended
questions to explore the teachers’ perspectives of the projects and the use of Twitter for
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educational purposes in general. The discourse analysis was performed on the content of the
teachers’ tweets.
The analysis of the quantitative and qualitative data revealed that Twitter can be used to
build a strong sense of community among the language teachers. Specifically, the results of the
study indicated that the teachers used Twitter to interact with each others, share ideas and
information, engage in effective communication, discuss lesson objectives and goals, reflect on
individual and cooperative work, comment on each other’s work, and also share jokes and
humor. According to the researchers, these are some indicators that the teachers built a strong
educational community among them. Lord and Lomicka have reached the conclusion that the
teachers showed “high appreciation” for using Twitter to communicate outside the class time to
and that contributed to building a strong community among themselves. (p.208).
Even though many researchers have expressed their opinions about the use of Twitter as
an English teaching and learning tool, perhaps Morgan statement summarized why and how
English teachers should consider integrating this tool into their instructional practices:
Teaching with Twitter may motivate students, create more opportunities for students to
express thoughts, help develop digital literacy, encourage collaboration, and improve
reading and writing skills. School districts also can communicate important events more
quickly to parents with Twitter. Nevertheless, teachers need to be aware that careful
planning is necessary for success with this technology (p.76).
Teaching and Learning English as a Foreign Language in Saudi Arabia
The educational system in Saudi Arabia evolves depending on the purpose and the vision of
the Ministry of Education, which is responsible for all types of education including but not
limited to public and private schools, higher education, technical education, and teachers’
colleges. The ministry of Education was established in 1953 to serve the educational needs of all
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Saudi citizens around the country and the prince Fahad Bin AbdulAziz was the first minster of
education.
In terms of English teaching and learning, English is taught as a foreign language in
Saudi Arabia. Mahboob and Elyas (2014) pointed out that Turkish was the first foreign language
to be taught in Saudi Arabia by Ottoman owned and operated schools. These schools were
boycotted by people at that time because they focused on teaching Turkish as a primary
language. However, Mahboob and Elyas (2014) stated further that after unifying the Kingdom of
Saudi Arabia, English has become the most dominant foreign language in Saudi Arabia due to
many factors such as sending students to study abroad, expanding the diplomacy and economic
relationships with the USA and Britain, and preparing the country for international trade.
In the distinction between teaching English as a second or foreign language, Horwitz
(2008) mentioned that English as a Second Language (ESL) refers to the role of English for
immigrants and other minority groups in English-speaking countries. These people may speak
their mother tongue at home or among friends but speak English at school and at work. On the
other hand, Horwitz (2008) pointed out that teaching English as a foreign language (EFL) refers
to the role of teaching and learning English in countries where English is not the official or
national language. In other words, EFL refers to teaching English skills to learners who are
living in non English-speaking environments. Horwitz added that EFL is the term that is
typically used to describe teaching and learning English outside the United States or any other
English-speaking country.
Moreover, Sharifian (2013) noted that the difference between teaching English as a
second language and as a foreign language is that EFL classrooms share a native language,
whereas ESL classrooms share a target language. That is, in EFL classrooms, most students
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speak the same language, while in ESL classrooms there might be students who speak different
first languages.
The review of the literature surrounding teaching English as a foreign language revealed
some challenges for both teachers and language learners. Akbari (2015) argued that teaching
English as a foreign language involves many challenges that face EFL learners as they trying to
learn English in non English-speaking countries. Akbari (2015) added that the lack of native-like
sources is one of the most obvious challenges for such students. When learning a new language,
students are in dire need to be exposed and interact with real-life materials that develop their
skills and improve their language proficiencies. Akbari continued by saying that “the main
obstacle for learning English is that there is no environment that makes them familiar with the
original language. In other words, there is no active role for English outside the classroom.
Therefore, they do not feel the immediate need to learn English. And the educational system
should bring about such need” (p. 395).
Another challenge that appears in EFL classrooms is that English in many non-English
speaking countries is not considered as a primary subject compared to other subjects and areas of
study such as chemistry, physics, biology, and mathematics (Akbari, 2015). This view of English
is a demotivating factor for many students and might work as inhibitor that prevents them from
learning English. The sense of carelessness also prevents learners from paying attention and
concentrating on passing the course rather than learning the language (Akbari, 2015). Similarly,
there is glaring lack of interest and motivation when teaching EFL in many non-speaking
countries. not having the desire to learn is one of the most common obstacles English learners
face consistently. This lack of interest and motivation is derived from several directions
including but not limited to inactive and boring language classes, repetitive-focused activities
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and ways of teaching, insufficient language instructions which focus on memorization, and lack
of engaging and enjoyable English lessons.
However, Al-Seghayer (2014) pointed out that teaching English in Saudi Arabia has
changed dramatically during the last two decades. These changes included the number of
teachers, the training they receive, and the English curricula. Regarding the number of English
teachers, Table 1 features the most recent data from the Statistical Department in the Ministry of
Educations in Saudi Arabia (2010-2011). The number of English teachers in Saudi Arabia
exceeded 21, 532 male and female Saudi and non-Saudi English teachers who serve in
educational stages: elementary, intermediate, and high schools Level (Al-Seghayer, 2014, p.
145). , gender, and nationality of English teachers in Saudi Arabia
Table 1
Number, Gender, and Nationality of English Teachers in Saudi Arabia
Teaching Level

Nationality

Gender

Total

Saudi

NonSaudi

Male

Female

Number of teachers in elementary
schools
Number of teachers in intermediate
school

3,681

127

1,484

2324

3,808

9,840

620

4,925

5,536

10,461

Number of teachers in High school

6,700

563

3,303

4,030

7,263

Total

21,532

As can be seen in Table 1, there were 3,808 English teachers at elementary level, while
intermediate and high school levels had 10,461 and 7,263 respectively. Significantly, the
percentage of Saudi teachers is significantly higher than non-Saudi teachers in public schools
with almost 97% in elementary schools, 94% in intermediate schools, and 92% in the high
school level. This increased number of Saudi English teachers has been derived from several
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directions such as implementing new English teaching programs in many universities and
colleges around the country, increasing the interests of teaching and learning English in the
Saudi society, and also developing an educational reform plan to increase the effectiveness of
teaching and learning English (Al-Seghayer, 2014, p. 145).
Also, Al-Seghayer, (2014) mentioned that the number of teachers’ colleges across the
country has increased rapidly in the last decade to cover the shortages of teachers and to replace
non-Saudi with Saudi teachers. Al-Seghayer, (2014) continued to say that most of these colleges,
which can be found in the major cities such as Riyadh, Jeddah, and Dammam, include English
departments that prepare students to be English teachers in both public and private schools.
In terms of using technology and current digital media in teaching practices in Saudi Arabia,
there is a huge gap between teachers’ digital knowledge and how students interact and use
current digital applications, programs, or websites. (Khan, 2011). Rahman and Alhaisoni (2013)
claimed that teachers in Saudi Arabia lack adequate training that enables them to interact and
deal with the current digital revolution. Likewise, Al-Seghayer, (2014) argued that most teachers
in Saudi Arabia lack the skills and knowledge that enables them to integrate technology and
digital programs and websites into their teaching practices, and this might be a global
phenomenon.
Overall, English teachers in Saudi Arabia are not trained to deal with different technological
devices or use digital applications and websites into their teaching practices. That is because
almost all teachers’ preparation programs ignore the use of technology in the learning and
teaching of English (Al-Seghayer, 2014). Al-Seghayer (2014) asserted that these programs do
not train teachers on using more innovative and modern language teaching methods. This has
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resulted in a gap between students who have become more literate than their teachers in terms of
digital literacy.
Gaps in the Literature
The review of literature revealed a lack of the current use of technology, specifically
social media, among English teachers in Saudi Arabia. In other words, there is also a lack of how
English teachers integrate technology in their teaching practices. Khan (2011) indicated that the
use of technology among Saudi teachers is limited. Most teachers in Saudi Arabia lack the skills
and knowledge to integrate technology and digital programs and websites into their teaching
practices (Seghayer, 2014). Rahman and Alhaisoni (2013) also claimed that foreign language
teachers in Saudi Arabia lack adequate training that enables them to interact and deal with the
current digital revolution.
Al-hazmi (2003) pointed out that almost all English-teacher preparation programs
implemented by the Ministry of Education in Saudi Arabia are unsystematic and inadequate.
These programs do not prepare teachers to use technology in classrooms. Al-hazmi said that
most EFL teachers graduate from colleges of education, colleges of art, or teachers’ colleges
with degrees that emphasize English literature, applied linguistics, and translation. Although
these are English programs, pre-service teachers are required to take only one English
methodology course, which cannot prepare pre-service teachers to use technology effectively in
their teaching practices.
Therefore, there is a gap in the literature regarding how technology and social media
applications are used in English teaching and learning. Unfortunately, no single source in the
literature of teaching English as a second/foreign language discusses how social media platforms
(Twitter, Facebook, or Instagram) can be used to teach and learn English in Saudi Arabia. Few
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studies were found in the literature that showed how Saudi teachers use YouTube in their
teaching practices.
To illustrate, in their study, Khalid and Muhammad (2012) examined the effects, benefits,
and challenges of using YouTube to teach English novels at Al-Majma’ah University (the
community college department) in Saudi Arabia. The study also aimed to explore whether
YouTube can be used to improve student achievement. The research was conducted over a
period of four months on 10 students majoring in English language and literature at Al-Majma'ah
University. The researchers developed pre- and post- tests to measure the effects of YouTube.
Students were pre-tested and post-tested on their literature study achievements. At the beginning
of the course, students were given the pre-test before YouTube was used in the study. Then,
during the semester, the researcher used YouTube as a primary source of input in the literature
course. Students were required to watch clips about the selected novels, listen to analysis, and
interact with movies based on popular English novels. At the end of the semester, these students
were given 10 questions, all of which measured the students’ knowledge of the novels they had
studied.
The researchers found that YouTube improved students’ literature knowledge, because
they did better in the post-test. Students also showed increased interest in the course and
provided positive feedback regarding the method used to teach the courses. The researchers also
used the course evaluation questionnaire to gauge the students’ feelings and attitudes about the
use of YouTube during their English literature class. According to Khalid and Muhammad
(2012), students provided positive feedback about the use of YouTube as a teaching and learning
tool. The researchers concluded by saying that the use of YouTube in the class helped them in
many ways: it enhanced their understanding of the selected novels, enriched their knowledge of
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English literature, increased their motivation to read and interact more with the text, allowed for
more innovative and flexible ways of teaching and learning, and encouraged more independence
and self-learning. Finally, the researcher recommended that YouTube be integrated as an
essential source for teaching English literature in all higher education institutions.

Summary of the Literature
The present study explored the use of social media in foreign language classrooms in
Saudi Arabia. The goal of the research was to identify the potential benefits as well as the
challenges of using these social platforms in FL teaching and learning. Three research questions
guided the study: 1) How did foreign language teachers describe their experiences of using social
media to teach English? 2)What were the perceptions of foreign language teachers about any
potential benefits of using social media in English classes? 3) What did foreign language
teachers describe as challenges to using social media in English classes?
These questions also guided the literature review by serving as a framework to explore
the research in social media use in teaching and learning of English in ESL/EFL classrooms,
including research in computer/mobile-assisted language learning, technology use in foreign
language teaching, and teaching English in Saudi Arabia.
The literature review indicates that online and offline programs open the door for foreign
language teachers and language learners to experience innovative ways of teaching and learning
English, as they facilitate and allow for more authentic and engaging ways of learning (Erben,
2008). Instead of using traditional ways of teaching, teachers can save time and effort by
designing lessons that leverage these digital tools and allow them to conduct more effective and
appealing language classes. In his statement on the importance of using technology in today’s
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classes, Arno (2012) said: "Using technology as a gateway to the discourse community allows
teachers and learners to bridge the gap between the learning situation and professional contexts
by engaging in genuine interaction and collaboration with other learners, teachers, discipline
experts, and professionals/students” (p. 100).
Significantly, many educators believe that the use of teaching and learning programs has
many academic, social, and pedagogical advantages. These include increased student
engagement and participation, development of better language skills, more modern and creative
ways of teaching, enhanced student motivation, a reduction in teachers’ time and effort, and an
improved learning environment (Arno, 2012; Berk, 2009; Nomass, 2013; Terantino 2011).
While the recent emphasis on using digital programs to teach English has grown, foreign
language teachers still need to put more effort into integrating effective and useful digital
programs into their teaching practices. Many of these programs and applications can be used to
serve different academic and social needs of language learners (Nomass, 2013). YouTube,
Facebook, and Twitter are examples of programs that can be used effectively to teach and learn
English. The use of these programs depends on the needs of language learners and the purpose of
the language classes.
According to Alwagait, Shahzad and Alim (2015), there are more than 11 million
registered and active users of Facebook in Saudi Arabia. The majority of these users are either
high school or college students who use the application regularly. Also, according to a 2014
Arab News report, there are more than 2.4 million active Twitter users, making the Saudi
Arabian population the largest user of social media in the region. Thus, foreign language teachers
can benefit from the spread of Facebook and Twitter among young students and encourage them
to learn and develop their language through these platforms. However, there is a gap in literature
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regarding foreign language teachers’ beliefs in and perspectives on using social media
applications as learning tools.
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Chapter III: Methodology
Introduction and Overview
The literature review indicated a substantial gap regarding how technology and social
media websites and applications are used in foreign language teaching and learning in public and
private schools and foreign language institutions in Saudi Arabia. In addition, there was a lack of
information that explores FL teachers’ experiences and perceptions regarding the use, benefits,
and challenges of using social media platforms as teaching and learning tools.
As recent attention to the importance of using social media platforms for educational
purposes has increased among foreign language researchers (e.g. Bani et al., 2014; Kabilan,
Ahmad, & Abidin, 2010; Kessler, 2013; McBride, 2009; Tiryakioglu & Erzurum, 2011), there is
still a need to understand teachers’ perceptions about the use, benefits, and drawbacks of using
these applications as learning and teaching tools. Social media platforms have the potential to
augment or even replace traditional teaching tools and make language classes more engaging,
interesting, and appealing to all language learners (Kessler, 2013). Given the current growth of
social media use, it is important to understand how social media can be integrated effectively in
foreign language teaching and learning practices.
Hence, the purpose of this phenomenological study was to explore foreign language
teachers’ experiences and perceptions regarding the use of social media such as Facebook,
Twitter, Instagram, and YouTube, in foreign language classes in Saudi Arabia. Moreover, this
phenomenological study was conducted to investigate foreign language teachers’ opinions and
thoughts about the pedagogical, social, and academic benefits of using social media as teaching
tools during English classes. The study also highlights the drawbacks and challenges associated
with using social media to teach English. Exploring these perceptions could be used to better
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understand what foreign language teachers need in terms of training, knowledge, and
professional development opportunities to use technology, specifically social media platforms, in
their teaching practices.
Accordingly, this chapter describes the study’ research design, which includes the
research questions, the nature of the study, the subject selection, the procedures of data collection
and analysis, the data reduction, and issues of trustworthiness and replicability of the overall
research procedures.
To achieve these goals, the following questions guided the study:
1. How did foreign language teachers describe their experiences of using social media to
teach English?
2. What were the perceptions of foreign language teachers about any potential benefits of
using social media in English classes?
3. What did foreign language teachers describe as challenges to using social media in
English classes?
Nature of the Study
As the literature review indicates, there is lack of research that examines foreign language
teachers’ experiences and perceptions regarding the use of social media for educational purposes
in Saudi Arabia. Thus, a qualitative approach was used to explore these experiences and
perceptions. Also, the research questions that guide the study were best answered using a
qualitative research method, as this approach allows researchers to go beyond statistical data to
understand the underlying reasons, motivations, and opinions regarding the topic or phenomenon
under study (Creswell, 2016). The qualitative research approach also provides rich descriptions
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and in-depth insights into the problems, which helps not only to shed light on them, but also
helps to find solutions to them (Flick, 2014).
Moreover, this qualitative study made use of a phenomenological design which focused
on describing a lived experience or a phenomenon shared by individuals. Phenomenology is a
form of qualitative research that focuses on “what all participants have in common as they
experience a phenomenon” (Creswell, 2016, p. 76). In this study, the researcher explored and
studied teachers’ experiences of utilizing different social media websites and applications for
educational purposes.
The theoretical lens I used rested was based on New Literacies Theories (digital
learning), which seek to understand literacy education in the Internet and technology era (Leu, et
al., 2013). New Literacies Theories aim to increase our understanding of literacy teaching and
learning in the current changing social and technological contexts. The theories also address
questions about what should be taught and what should be involved in literacy pedagogy. Thus,
New Literacies Theories guided this study, since they provide an explanation of teachers’ use of
technology (e.g., social media) in educational settings, specifically in the teaching and learning
of English as a second/foreign language.
Data were obtained through surveys and in-depth interviews. These data collection
methods were used to capture foreign language teachers’ experiences and perceptions
regarding the use of social media to teach and learn a foreign language. The survey was
completed by 35 foreign language teachers who teach at different educational levels. At the
end of the survey, teachers were invited to participate in a 90-minute interview over Skype or
Facetime. Fifteen volunteered to participate in the interviews. The participants were asked to
provide their perspectives on why social media can be used to teach a foreign language. Also,
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the participants had the opportunity to openly talk about what types of social media they use,
the value they bring to teaching and the classroom environment, and challenges they identified
while using these materials during English classes.
Research Sample
The selection of study participants was based on purposeful sampling and involved FL
teachers who have used social media platforms in their EFL classrooms. Purposeful sampling
provides “information-rich cases, with the objective of yielding insight and understanding of the
phenomenon under investigation” (Bloomberg & Volpe, 2012, p. 104). This sampling approach
is recommended for qualitative and phenomenological study, as it provides opportunities for
researchers to include participants who have experienced the studied phenomenon (Bloomberg &
Volpe, 2012). This sampling criterion is aligned with the purpose of the present study, which is
to explore foreign language teachers’ experiences of using social media for educational purposes.
Moreover, the participants were selected using a purposeful random sampling strategy (Palinkas
et al., 2015), which involved selecting participants for interviews to describe their experiences
with social media implementation.
The participants comprised 35 teachers (15 for the interviews) who teach English as a foreign
language in different educational settings, including public and private schools and foreign
language institutions located in various regions of Saudi Arabia. Specifically, 35 foreign
language teachers completed the survey, and 15 of these teachers participated in more in-depth
interviews. The participants’ ages ranged from 25 to 48 years old, and the teachers differed in
terms of their learning backgrounds and teaching experience (see Table 2). The study included a
mixed-gender group, but consisted largely of male teachers (12 males and 3 females). This was
anticipated because of the gender-segregated educational system in Saudi Arabia. To ensure
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confidentiality, each teacher was assigned a pseudonym. Table 2 illustrates the study
participants:
Table 2
The study participants
Participants

School levels

Teacher 1
Teacher 2
Teacher 3
Teacher 4
Teacher 5
Teacher 6
Teacher 7
Teacher 8
Teacher 9
Teacher 10
Teacher 11
Teacher 12
Teacher 13
Teacher 14
Teacher 15

Public
FL course
Public
FL course
Public
FL course
FL course
Private
Public
Private
FL course
Private
FL course
Public
FL course

Grade
taught
11
Adult ELL
12
Adult ELL
11
Adult ELL
Adult ELL
12
12
11
Adult ELL
12
Adult ELL
12
Adult ELL

Years of
Teaching
12
3
4
14
6
9
7
8
4
7
5
11
7
9
10

Education
Bachelor
Bachelor
Bachelor
Bachelor
Bachelor
Bachelor
Bachelor
Master
Bachelor
Master
Bachelor
Bachelor
Bachelor
Bachelor
Bachelor

As can be seen in Table 2, the participant teachers teach in different school settings,
including public (5) and private (3) schools and foreign language institutions (7). Most of the
participants hold bachelor’s degrees in English teaching (12), whereas two have Master’s
degrees in foreign language teaching.
Overview of Information Needed
To answer the research questions, three types of information were needed: demographic,
perceptual, and theoretical. Demographic information was gathered through the first part of the
survey and the first sets of interview questions. Demographic information included the
participants’ names, ages, genders, occupations, school types, and education levels. This
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information sheds light on the participants’ different characteristics and helps identify the
similarities and differences in their perceptions (Bloomberg & Volpe, 2012). For this research,
demographic information was needed to identify the characteristics of foreign language teachers
who use social media.
Moreover, the study collected perceptual information about the participants’ experiences
of using social media. Given (2008) reminds us that perceptions are “a set of lenses through
which an individual views reality.” The needed perceptual information was aligned with
qualitative nature of the study; as Given writes, “Qualitative researchers are most interested in
individual perceptions to gain access to understanding the meaning of experience for an
individual, a culture, or social groups” (p. 606). Perceptual information was obtained through indepth interviews with 15 foreign language teachers. Each interview lasted for at least 90 minutes
and was conducted via online platforms. The interviews were guided by a semi-structured
protocol which included more than 17 open-ended questions. These questions captured the
essence of the participants’ perceptions about their experiences in using social media to teach
English as a foreign language.
Finally, theoretical and conceptual information, guided by the research questions, was
obtained through an extensive review of the research literature. Several topics and themes were
reviewed during the current research surrounding digital language literacy. This involved
conducting a review of literature on the use using technology to teach English as
Second/foreign language, social media use for educational purposes, Computer/ Mobile
Assisted language learning, and teaching and learning English in Saudi Arabia. Figure 2 depicts
the information needed to address and answer the research questions.
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Figure 2. Types of information needed for the study.
The Researcher as Part of the Study
In this qualitative research study, I served as the instrument for collecting, analyzing, and
interpreting the data. Hence, it is important to provide some information about my educational
and work experience, which may or may not influence the research study. As for my education, I
got my bachelor’s degree in English teaching from Teachers’ College at King Abdulaziz
University, the second largest university in Saudi Arabia, in 2008. In 2015, I got my Master’s
degree in Teaching English to Speakers of Other Languages (TESOL) from the University of
Arkansas. I then taught English as a foreign language for more than five years in four different
public schools – one middle and three high schools – located in Jeddah, the second largest city in
Saudi Arabia. During that period, I learned how English was taught as a foreign language. I also
noticed some of the challenges that teachers faced, especially with using technology in English
teaching. Neither school principals nor the Department of Education supported the English
teachers who were willing to implement technology-based teaching practices. In addition, there
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was a considerable lack of resources to support teachers’ use of technology. Despite these
difficulties, some English teachers with whom I worked used technology, specifically social
media platforms, as English teaching tools. This motivated me to further explore and examine
the use of social media by English teachers.
It is worth mentioning that my experience as an English teacher might impact the study.
Hence, I am aware of the potential bias that may exist as a result of my English teaching
experiences in Saudi Arabia. I consistently checked my research procedures and data collection
methods to eliminate these potential biases, for instance, by conducting a pilot study to examine
the survey and the interview questions.
Research Procedures
This study consisted of two phases. The first phase was related to the administrative
work, including obtaining the university’s Institutional Review Board (IRB) approval and
contacting potential participants. Patton (2002) indicates that the IRB protocol is used to protect
the rights of participants involved in research. The researcher must provide the university with
detailed descriptions of his/her study to avoid any potential harm to the subjects.
After the study was approved (See Appendix E), I sent a link that included the survey to a
list of teachers registered in the English teachers’ forum in Saudi Arabia. The teachers who
volunteered were asked to sign consent forms (See Appendix C) that included basic information
about the study and explained the main study theme, without specifying expected results. These
consent forms also described the purpose of the study, its risks and benefits, and the participants’
right to withdraw from this research. After that, each participant was assigned a pseudonym to
maintain confidentiality.
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The second phase concerned collecting data for this research study. Two data collection
methods were used: surveys and interviews.
The Survey as a Data Source
To help me answer the research questions and to reach a larger group of teachers, a
survey (See Appendix B) was distributed to a website that includes more than 200 language
teachers who are currently teaching English as a foreign language in Saudi Arabia. It was
designed and posted on Qualtrics; a website affiliated with the University of Arkansas. A link
to the survey was sent to a Saudi English teachers’ forum, a website that includes hundreds of
foreign language teachers. The survey consisted of four major sections and a Likert scale
formatted questions, closed-ended questions, and one open-ended question.
1. The first section identified the demographic information of the participants. The survey
began with questions to collect demographic information such as the participant’s name, age,
gender, occupation, school, and education level. This information helped me to identify and
understand the participants’ characteristics and the scope of the research.
2. The second section consisted of six close-ended questions related to the social media
platforms that English teachers usually use. These questions were helpful not only in detecting
how many teachers are using social media for educational purposes, but also which social media
platforms they are using and how often. This section helped me identify what social media
platforms English teachers prefer to use in EFL classes, and why. This section also was essential
to answering the first and second research questions.
3. The third section consisted of 13 Likert-formatted questions that investigated the
benefits of using social media. These questions were supposed to reveal the social, academic,
and pedagogical benefits of using social media in EFL classes, and this information helped me
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answer the third research question. Some questions examined not only the challenges that
teachers encounter when using social media to teach English, but also what they need to use
them effectively. This section was essential for answering the third research question.
4. The last section included one open-ended question that enabled teachers to add any
related information not elicited in the survey. The question was: “Why do you think social media
platforms should/should not be used in English classes?” The answers to this question would
allow me to determine overall rationales and factors that motivated teachers to use social media
in EFL classes.
Interviews as a Data Source
Semi-structured interviews with the volunteer participants were conducted to answer the
research questions. According to Merriam (2014), in semi-structured interviews, the researcher is
usually flexible when it comes to asking questions or receiving responses that are not listed in the
interview guide. Even though the structured part generates specific information from the
interviewee, the largest parts of the responses are guided by questions generated through the
actual interview. Merriam adds that this type of interview helps the researcher respond to
different situations as new ideas rise during the interview. The selection of interviewees was
based on their replies to the invitation posted at the end of the survey. Tow-hours interviews via
online communication platforms (e.g., Facetime or Skype) were conducted with the teachers who
volunteer to be interviewed.
The purpose of the interviews was to elicit in-depth information and to find clues about
how English teachers use social media for educational purposes, especially in learning and
teaching English. I developed several questions that helped me answer these research questions.

67

The interview protocol consisted of four sets of questions; each section related to one of the
research questions (See Appendix A).
The first set was associated with the teaching practices the teachers use in English
classes. These questions were asked to explore the teachers’ perceptions of the use of social
media platforms as teaching tools. It also included questions that helped me understand how and
when social media platforms were used in English classes in Saudi Arabia. The second set of
questions covered the type of social media platforms that English teachers prefer to use in Saudi
Arabia. The third group of questions examined teachers’ perspectives regarding the benefits of
using social media websites and applications in English classes. The participants were given the
opportunity to share the social, academic, and educational benefits usually associated with using
social media in language classes. The final set of questions related to the challenges the teachers
encountered when using social media. Some questions investigated what type of support/training
English teachers need to effectively and successfully use social media in English classes.
Finally, the time and the location of the interview with the teachers were set according to
the participant’s preference. These interviews were video-recorded so I could to transcribe and
analyze the participants’ responses. Notes were also taken during the interview sessions to
support the analysis and interpretation of data.
Data Reduction
In the first data analysis step, I conducted a pilot study to check and examine the research
instruments. Both the survey and the interview questions were given to three of my colleagues so
they could examine the data collection methods; this helped ensure that the questions could yield
robust findings. Merriam (2014) writes that good data is based on good questions, and the
wording of the questions is crucial to elicit the information that the interviewer desires. Pilot
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interviews helped me determine the effectiveness of the interview questions. Pilot interviews,
according to Merriam, not only help the researcher practice the interview, but also help us learn
more about what questions must be reworded or replaced. After the pilot interviews, the survey
and interview questions were modified based on the pilot study results and notes.
In the next step, and to answer the research questions, I started the analysis process. This
included organizing and analyzing the data obtained from the survey and interviews. First, the
audio-taped recordings of the Skype session with the teachers were transcribed verbatim. This
included the interviews with 15 teachers. To provide easy access to the data, these transcriptions
were kept in a password-protected research file. This file also included notes taken during the
interviews, and other notes from other data collection procedures. These notes helped me
develop coding categories as I was analyzing the data.
Second, I started the First Cycle of coding by reading each line in the interview
transcription and assigning codes to each idea. In this cycle, two types of coding were used: In
Vivo and Descriptive. The in vivo codes are useful for authentically presenting participants’
voices and perspectives and maintaining data rooted in the participants’ own language (Saldana,
2015). Descriptive coding provides a brief description or summary of the basic topics or
passages included in the participants’ responses (Saldana, 2015). This phase of coding allowed
me to familiarize myself with the data and use the participants own language to break down the
data into concepts, identified areas of similarities and differences, and find relations between
them to answer the research questions. The codes in this phase were aligned to the study’s
overall goal.
Thematic Analysis guided my Second Cycle Coding. Saldana reminds us that Thematic
Analysis is “appropriate for virtually all qualitative studies, and especially for phenomenology
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and those exploring a participant’s psychological world of beliefs, constructs, identity
development, and emotional experience” (p. 200). In this phase, I used Pattern Coding (Saldana,
2015), which allowed me to look for patterns and transfer these codes into categories which were
later generalized as themes. Saldana (2015) tells us that Pattern Coding “develops the ‘metacode’ – the category label that identifies similarly coded data. Pattern Codes not only organize
the corpus, but attempt to attribute meaning to that organization.” (p. 235). By employing Pattern
Coding, initial codes from the First Cycle Coding were reduced to more focused categories, then
general themes. These themes reflect the essence of participants’ experiences, and helped to
answer the researcher’s questions and understanding of the experienced phenomenon. More
importantly, the research questions guided my First and Second Cycle Coding, as the assigned
code and the emerged categories and themes were geared toward answering these questions.
Also, the thematic analysis focused on answering the research questions. Each question was
analyzed separately and assigned different themes
The computer software Dedoose (www.dedoose.com) was used during the data analysis
process, including for the first and second cycle coding. Dedoose is a cross-platform application
that helps in the analysis of qualitative research studies. For qualitative researchers, this
application can be used to manage and organize the collected data to begin the coding process.
Also, analytic memos about interviews were written in the software and attached to the
corresponding text. Accordingly, Figure 3 reflects the data reduction procedures that were
followed to analyze the collected data and to answer the research questions.
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Figure 3. Data reduction process used in this research study.
Trustworthiness
Establishing trustworthiness in qualitative research is important in order to increase the
accuracy of the study results and strengthen the study conclusions (Creswell, 2014). Creswell
(2014) mentions that the trustworthiness and validity of qualitative research means when the
researcher checks the accuracy of his/her findings, he/she must employ certain procedures.
Lincoln and Guba (1985) propose four criteria that should be considered by qualitative
researchers. These four criteria can be used to judge the quality of the qualitative research study.
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These criteria include: Credibility (the participants find the results of the study credible and true);
transferability (the ability to transfer the study results to other similar settings); dependability
(the ability to justify the process of selecting the subjects or the research method); and
confirmability (“the findings are based on analysis of the collected data and examined via an
auditing process”) (p. 320).
In this research study, interviews and surveys were the primary data sources. I used
Lincoln’s and Guba’s criteria as guidelines to ensure that the collected data are trustworthy –
that is, I used the four criteria above (credibility, transformability, dependability, and
confirmability) to judge the quality of the collected data. For example, to ensure credibility, I
had ongoing conversations with teachers to check and evaluate the accuracy of my data
interpretation and to ensure that the study findings were true and credible. In terms of
transferability, the studied phenomenon was described in sufficient detail so that readers can
evaluate the extent to which the study conclusions are transferable to other times, settings,
situations, and people. Also, dependability was verified through the provision of an adequate
explanation of why I used qualitative research and interviews for data collection. Regarding
confirmability, I ensured that the theoretical, methodological, and analytical choices and the
research study process were described and clarified for the readers. In other words, these
processes could be audited to confirm the results.
In addition, to ensure the trustworthiness of the collected data, the following strategies
were employed throughout the data collection or analysis process. These strategies were
implemented under the supervision of the dissertation chair.
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Member Checking
Member checking is a crucial technique for establishing credibility in qualitative work
(Flick, 2014). Throughout the analysis process, four of the interviewed teachers were given
opportunities to check and evaluate my interpretation of their responses. Ongoing conversations
with the participants about the interpretation of data determined whether the provided description
and generated themes reflected their point of view.
Peer Debriefing
I used peer debriefing to enhance the accuracy of the analyzed data. An external
individual served as a peer examiner to evaluate the accuracy of the data interpretation. The
external examiner is currently teaching qualitative research classes at one of the University in
Saudi Arabia. He examined both the coding and the interpretation processes.
Thick Description
Rich and detailed descriptions of the findings, settings, and participants were provided
to describe and give an accurate picture of the research ideas and findings. In other words, I
described the participants’ experiences, opinions, and thoughts factually, accurately, and in
sufficient detail to ensure that I answered the research questions. To do that, each participant
was interviewed twice. In the first interview, I gathered demographic information about the
participants and asked general questions about their experiences in social media use. The
second interviews with the participants were more in-depth and designed to elicit more
information about their experiences and perceptions regarding the potential benefits and
challenges of using social media in foreign language classes.
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Concept Map
The following Figure (4) is an interactive design that summarizes the research study:
•
•
•
•

Goals
Help educational leaders in SA to
perceive social media as effective
teaching and learning tools
Understand how social media is and
should be used in EFL classes
Understand the social and academic
benefits of using social media to teach
English
Determine what English teachers’ needs
in order to effectively incorporate social
media platforms into teaching practices

•

•
•
•
•

Conceptual Framework
Literature surrounding the use of
social media for educational
purposes
New Literacies Theories
English teaching and learning in SA
The use of technology among
foreign language teachers
The concept of “Digital literacy”
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Limitations of the Methods
According to Creswell (2013), “limitation of the method” refers to circumstances and
characteristics beyond the researcher’s control that might impact or influence the process of
collecting or analyzing the research data. First, in this study, the data were collected via a survey
and semi-structured interviews with the selected teachers via online applications such as
FaceTime and Skype. Using interviews as a data collection method has some limitations, as
distance and technology can impact the interview in unexpected ways. Also, conducting
interviews is time-consuming, and much time is needed to transcribe, and analyze the responses.
Boyce and Neale (2006) write that because of the need to conduct, transcribe, and analyze
interviews, interviewing can be a time-intensive evaluation method. Moreover, the responses of
the participants during the interviews might be influenced by the time in which these sessions are
conducted.
Second, one of my intentions was to engage in triangulation by using several strategies to
collect data: interviews with Saudi teachers, classroom observations, and document analysis.
However, only the survey and interviews were used due to the difficulty the researcher had in
obtaining permission to observe English classes in person. Certain regulations and restrictions
protect schools from interruption, and these can prevent researchers from getting access to public
schools to observe classes or gaining access to the materials teachers use during their classes.
The third limitation is related to the participants responses to the survey and interview
questions. Some of the foreign language teachers preferred to provide written answers to some of
the interview questions. Other participants preferred to answer the survey/interview questions in
Arabic. They believed this would help them convey their opinions properly. I had to translate
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these responses from Arabic to English. Because the required translations, some meaning may
have been lost.
Finally, the study consisted largely of male participants. This was anticipated because of
the gender-segregated educational system in the country. All public and private schools,
colleges, and universities are segregated by gender. This means that men and women neither
share the same buildings nor receive the same materials. As a researcher, if I had to interview
more female teachers, I would have used different procedures, which might have been reflected
in the research data collection timeline.
Summary
This phenomenological research study was conducted to add to the research literature
regarding the use of social media websites and applications to teach English in Saudi Arabia.
Foreign language teachers in public and private schools and foreign language institutions
provided their perspectives on the uses, benefits, and challenges they believe to be associated
with using social media in English classes, and the research goals were accomplished through a
qualitative analysis of their feedback. Specifically, 35 foreign language teachers completed a
survey, and 15 participated in a semi-structured interview Their responses were transcribed and
analyzed to reveal themes that summarized the teachers’ opinions and thoughts. The research
results are reported in Chapter 4 and discussed in Chapter 5.
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Chapter IV: Results and Findings
Introduction and Overview
Given the prevalence of access to the digital world, there is an opportunity to further
explore and understand the effects of integrating technology, specifically social networking
tools, in language classrooms. As recent attention to the importance of using social media
platforms for educational purposes has increased, there is a need to understand teachers’
perceptions about the use, benefits, and drawbacks of using these applications as learning and
teaching tools. Social media platforms have the potential to augment or even replace traditional
teaching tools and make language classes more engaging, interesting, and appealing to all
language learners (Kessler, 2013). Given the current growth of social media use, it is important
to understand how social media can be integrated effectively in foreign language teaching and
learning practices.
Therefore, the purpose of this phenomenological study was to explore foreign language
teachers’ experiences and perceptions regarding the use of social media such as Facebook,
Twitter, Instagram, and YouTube, in foreign language classes in Saudi Arabia. Moreover, this
phenomenological study investigated foreign language teachers’ opinions and thoughts about the
pedagogical, social, and academic benefits of using social media as teaching tools during English
classes. The study also highlights the drawbacks and challenges associated with using social
media to teach English in foreign language classrooms. Exploring these perceptions could be
used to better understand what foreign language teachers need in terms of training, knowledge,
and professional development opportunities to use technology, specifically social media
platforms, in their teaching practices. The following research questions guided the study:
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1. How did foreign language teachers describe their experiences of using social media to
teach English?
2. What were the perceptions of foreign language teachers about any potential benefits of
using social media in English classes?
3. What did foreign language teachers describe as challenges to using social media in
English classes?
To answer the research questions, two research methodologies were employed: namely, a
survey (analyzed quantitatively) and semi-structured interviews (analyzed qualitatively). The
survey was sent to 150 teachers who teach English as a foreign language in Saudi Arabia. The
survey aimed to gather the teachers’ demographic information and examine their experiences in
the use of social media in EFL classes. The requested information included the type of social
media platforms used in EFL classrooms and how frequently they were used. The survey was
completed by 35 teachers, 15 of whom agreed to participate in a follow-up interview. The
interviews aimed to provide more in-depth understanding of the teachers’ experiences regarding
the use of social media as teaching and learning tools in EFL classes.
Accordingly, this chapter provides the study findings from the survey and interview data.
These findings describe the overall essence of participant experiences in using social media for
educational purposes. The research findings are organized according to the research questions
and their presentation falls under two categories: survey findings and interview findings.
Figure 5 represents the data analysis process with a sample of initial codes, categories and
emerged themes.
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Figure 5. A sample of initial codes, categories, and emerged themes.
Research Question One
How did foreign language teachers describe their experiences of using social media to teach
English?
The first question asked teachers to share their experiences of using different social
media platforms such as Facebook, Twitter, Instagram, and YouTube as English teaching tools.
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Accordingly, the following sections present the findings that emerged from the analysis of the
survey and interviews.
Survey Findings
In the survey, three sets of questions examined teachers’ experiences in using social
media to teach English. The first set examined the types of social media platforms the teacher
used to teach English. The second and third set of questions aimed to identify why and how often
these tools were used.
When teachers were asked which social media platforms they used in EFL classes, they
reported several social media websites such as Facebook, YouTube, Twitter, Instagram, and
other websites (see Figure 6). The most-used social media platform in EFL classes was
Facebook, which was cited by 32% of the survey participants. This was followed by YouTube,
representing 29% of the teachers, and Twitter, at 23%. Instagram accounted for only 8% of the
participants. Only 7% of the teachers used other platforms, such as ELLLO and Duolingo.

Figure 6. The percentage of social media platforms used by the participants.
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In addition, the descriptive analysis of the survey data revealed that teachers used social
media platforms for several purposes related to various language domains (see Figure 7). These
uses included developing students’ language abilities in reading, writing, listening, speaking,
grammar, and vocabulary knowledge.

Figure 7. Social media and different language domains.
As illustrated in Figure 7, social media was used to develop students’ written and oral
skills. For instance, about 27 % of the participants pointed out that they used social media for
reading tasks. Also, 17% of the teachers said they used these tools to improve their students’
writing abilities. Fifteen (15) percent of the teachers used social media platforms to teach English
grammar, while 10% of them used social media to increase their students’ vocabularies. In terms
of oral abilities, 23 % of the teachers believed that social media could be used in listening
activities. Only 8% of the teachers thought that social media can help improve their students’
speaking abilities.
The teachers were also asked what teaching strategies they used with social media. They
were given the following options: Individual learning activities, collaborative learning activities,
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assessment, and communicating with students (see Table 3). Teachers also were given the
opportunity to mention teaching strategies other than those mentioned. About 30% of the
teachers used social media for assessment strategies, and 26% of them assigned individual
activities through social media. Also, 19% of the participants reported that social media were
used in collaborative learning tasks, but communicating with students for teaching purposes was
a practice for only 17% of the participants. Finally, 8% of the teachers who selected “other”
mentioned several teaching strategies such as class discussion, projects, and writing a diary.
Table 3
Teaching strategies used with social media
Teaching Strategies

Teacher Reporting

Assessment

30%

Individual learning activities

26%

Collaborative learning

19%

Communication

17%

Other use (i.e. feedback, check on homework)

8%

Interview Findings
The first research question sought to explore FL teachers’ experiences of using different
social media platforms such as Facebook, Twitter, Instagram, and YouTube in teaching English.
The interview data revealed two emerging themes: (1) different purposes for using social media
in FL classes and (2) using social media as a tool. These two themes represented the teachers’
experiences and perceptions of using social media to teach English as a foreign language. The
following sections will unpack each of these themes in detail, based on the participants'
responses.
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Theme 1: Different Purposes for Using Social Media
Unlike the survey findings, which focused on the types of social media platforms used by
EFL teachers, the interview responses revealed two purposes for which social media have been
used among FL English teachers in Saudi Arabia. These purposes are to support classroom
instruction and to teach English culture.
Using Social Media to Support Instruction. A common use of social media platforms
shared by teachers (10 out of 15) was to support their classroom instruction. Participants
mentioned the availability of teaching materials, tips, and guidelines on these platforms support
their instructional goals, and that leads to meeting the class overall objectives. The use of social
media to support classroom instruction was illustrated in the teachers’ frequent use of phrases
such as “help my classes,” “assist my teaching” to indicate how social media was used to support
their classroom instruction. For instance, one of the teachers discussed how Facebook was used
as a tool to assign further reading tasks to students:
What I like about social media in general is the academic pages. There are thousands of
them for reading, grammar, vocabulary and so more. In my class, these pages are perfect
for assigning more reading passages and more reading activities for students. They need
to read and read and explore more content available there. That’s why I ask my students
to use this site regularly. They like it and that is good help for my teaching and their
learning at the same time. This is the third class that I use this strategy. It covers what I
don’t cover in class. It’s all go under my class objectives which is teaching them in more
meaningful ways. (Teacher 4).
This was echoed by other teachers who used social media platforms such as Facebook,
Twitter, Instagram, and YouTube to assign additional and more challenging tasks aimed at
developing students’ language proficiency. These teachers pointed out that students must be
exposed to different language materials besides their textbooks to improve their language skills,
and social media supported these goals. In other words, social media has been used as an
instructional tool to provide challenging and more complex teaching and learning moments for

83

students, as explained by Teacher 2: “So have you seen our new books? At the end of each
lesson, there’re are some good questions. But these are really simple ones. Students need some
challenging questions to improve their languages.” When asked to provide more examples, the
teacher added:
Most of the activities in students’ books are simple. They’re some multiple choices and
matching questions. Students’ especially excellent [ones], need more difficult activities to
challenge their levels. We can find these in different social media sites. I can find
reading, writing, or even other activities on social websites to assist my teaching agendas.
(Teacher 2).
Furthermore, multiple teachers also mentioned that social media provides ongoing and
continuous learning opportunities for students. In these opportunities, students can learn English
outside their traditional language classroom. The teachers believed that social media helped
students learn the language beyond classroom setting. This, according to the teachers, supports
their instructional efforts to meet short-term and long-term class objectives. As one of the
teachers explained:
As you know, students can log to their accounts any time. That’s an important aspect we
all have with social media. When I post a class activity, students can do it any time at
anyplace. That means, learning is not exclusive to the schools anymore. WOW, that
sounds great for 48 old teachers (laugh). This is important for meeting students’ language
needs. As we prepare ourselves to teach in this social world, we can also use them for our
advantage. I mean, to help us as teachers and our teaching before helping students. This is
also important for meeting the class short and long objectives. (teacher 15).
Interestingly, one of the teachers mentioned that social media allowed his class to make
the switch to “blended learning.” Blended learning was defined by Bonk and Graham (2012) as a
teaching method that “combine[s] face-to-face instruction with computer-mediated instruction.”
(p. 5) The teacher explained:
I am talking about myself but this true for all teachers here and maybe in other schools.
Social media change my class from traditional, you know, like face-to-face to more of
blended one. Part of the classroom instructions has to be done online. This allows me to
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have more instruction time during the class. In the other half, students can learn on home.
It’s like giving more online course. (Teacher 3).
Ultimately, participants used different social media platforms such as Facebook, Twitter, and
YouTube to support their classroom instruction. These platforms, according to the teachers,
provide opportunities for additional, challenging, and complex learning tasks that serve the needs
of all students, regardless of their language competency levels.
Using Social Media to Teach English Culture. Another reason shared by many teachers
(8out of 15) for using social media was to teach English culture. The teachers pointed out that
culture is a significant element in learning and teaching any language. There was an emphasis
among teachers about teaching the culture alongside the language, because culture facilitates
learning the language. For instance, one of the teachers clearly stated that one of his main
objectives in his English class is to help students understand and be exposed to the cultures of
people who speak English. When asked why his students use social media in EFL classes, the
teacher responded:
So, for me, it’s all about the culture. Social media give us real teaching opportunity to
educate our students about American or even British culture. Here in Saudi Arabia, we
teach English as a foreign language. That’s why students don’t have any native speaker
sources. I believe that social media give us this chance to introduce the culture to all
students. When I think of language as a foreign language, the first thing that comes to
mind is how we can students learn the culture of that language. I found the answer to this
question through social media. (Teacher 11).
Additionally, the participants mentioned that the English textbooks used in Saudi Arabia
represent the local culture more than English-speaking cultures. According to the teachers, there
is an obvious lack of cultural representation in most of the required textbooks for their classes.
As an example, one of the teachers argued that the books used to teach English do not represent
true English culture:
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We have the same books every semester. These books are good, but not for teaching real
language. Students don’t know anything about the language and its culture if they just
learn English through these books. I’ll give you an example, most of the reading passages
are about things that happened in our history. Students need to know more about the
target language and what is important in that language. I’m talking about the language
elements like culture. I think movies, clips, and other materials in social media can help
with that. With on click, I can have all that in my classrooms. (Teacher 4).
Participants also commented that they use different social media platforms such as
Facebook, Twitter, YouTube, or Instagram to teach certain aspects of English culture. This
includes teaching English historical background, custom and tradition, social relations, and daily
life. One way to learn about these aspects is to integrate social media into EFL classes. To
illustrate, when describing how social media was used to teach culture, Teacher 5 gave specific
examples of teaching students how to “greet” people and communicate properly:
YouTube is great sources of teaching the real language. It’s full of resources for English
teachers to use. I used some of these sites to show students how native speakers react and
communicate with each other. Things like how to great people, how to start and end
conversations, how to keep personal space. All of these are part of the learning the
language, and students need to know them.
Surprisingly, one teacher had a different view of using social media to teach culture.
Even though he believed that these websites are useful for presenting English culture, he argued
that social media represents “digital culture,” which might be different from what native speakers
actually do or represent:
All these sites are useful in terms of teaching English and teaching, but, a couple of
weeks ago, I read about a term that describes it. So, social media represent what we call a
“digital culture”. It might not be an accurate representation of the language or the people
who speak the language. There is no limit in what you can see there. We have to be
careful and choose what benefits students. I mean like give them a correct picture.
(Teacher 3).
To sum up, one of the purposes of using social media among English teachers is to
present English culture. Instead of relying on text-books that might not represent the real
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language and culture, the participants perceived social media as a way to increase students’
cultural awareness.
Theme 2: Social Media as a Tool
The second theme that emerged from the data was the use of social media as a tool. When
describing their experiences in this regard, the teachers identified three uses of social media:
assessment, differentiation, and communication with parents. From this perspective, participants
in both the survey and interviews mentioned that social media could be used to assess students’
learning, to differentiate classroom instruction, and to improve student-teacher and teacherparent relationships.
Using Social Media as an Assessment Tool. Similar to the survey findings, a large
number of participants (10 out of 15) use social media platforms as an assessment tool. Different
social media platforms such as Facebook, Twitter, Instagram, and YouTube allow teachers to
evaluate students’ learning and language development. The participants specified that platforms
such as Facebook and Twitter usually include written and visual materials, so they were effective
for writing and reading tasks. Other websites, such as YouTube and Duolingo, are more suitable
for listening and speaking activities. For instance, one of the teachers explained that Facebook
was used as a tool for writing assessment:
As I mentioned earlier, social media are great sources for knowing students’ learning
progress. As a class, we have a prominent Facebook page and many of the writing
activities actually are there. So, I chose a topic and ask students to write about it. You
know, one or two paragraphs. In some cases, there’ll be grade on these paragraphs. The
good thing about it is that I can see students’ progress in writing and also in their reading
abilities. (Teacher 8).
The participant teachers also indicated that they consider social media to be an alternative
assessment tool. They believe that social media platforms can replace traditional testing methods
such as multiple-choice, fill-in-the-blank, true-false, and matching. These types of assessment,
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according to the teachers, lack real-world context. Social media, on the other hand, allows for a
more authentic testing experience. For instance, one of the teachers compared the use of social
media as an assessment tool with the other, more traditional ways of testing:
we have many kinds of assessment each year. Ongoing assessment during every English
class and also we have the end of the unit assessment and end-of-the-year assessment. I
used to give students some different questions in each test. I mean, once I use multiple
choices. In the other one, I use matching or correcting the mistakes. I believed these ways
are not effective anymore. They’re not good indictors for students’ skills. Recently, I
found websites like ESL-lab and some pages in social media. They actually helped me
assess student reading, writing, and even some grammar activities. (Teacher 9).
This was echoed by another teacher, who used Twitter to assess students’ reading and writing.
For my class assessment, I’ve used Twitter many times. It’s useful for activities with
reading and writing. I ask students to participate in a “hashtag” that I created and ask
them to participate. They have to be concise... I also designed some reading quizzes in
Twitter. So, students have to read through people’s responses and come up with a written
summary. (Teacher 7).

Surprisingly, some of the participant teachers reported that they use social media as an
assessment tool to decrease students’ anxiety over tests. The diversity of materials in these
platforms helped those teachers provide interesting and creative forms of assessment. For
instance, one of the teachers stated that social media platforms are “user-friendly” and “include
numerous web pages and ideas that encourage more interesting ways of testing. Some of these
ideas are shared by other teachers. Using it, in my opinion, help reduces students test phobia.”
(Teacher 8). Another teacher shared a similar experience:
So, as a teacher, testing is a big thing in our school and our system. I have many good
students who usually score low in English tests. I believe they have a sort of test-problem
or test anxiety. One of the ways that I found effective is to use new ways of testing, like
using technology or social media apps. I’ve noticed that students get better when I use
these tools. (Teacher 12).
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To sum up, the participants’ responses indicated that they used social media as a tool to assess
student learning and language development. It was considered as an effective alternative to
traditional testing methods.
Using Social Media as a Differentiation Tool. While referring to social media platforms
as tools for assessing student learning, teachers (6 out of 15) also suggested that these platforms
provide resources they can use to differentiate and modify their instruction based on student
needs. Differentiated instruction was emphasized by teachers who perceived it as a way to serve
the needs of each student. Echoing this idea, the participants mentioned that social media can be
used as a tool to serve the needs of all students regardless of their language levels, learning
styles, and interests. For instance, Teacher 4 stated that different social media platforms helped
him differentiate his classroom practice based on his students’ learning styles. Some students
prefer visual learning, whereas others prefer verbal language learning:
[Teacher 2]

I think it is a helpful tool to use different teaching styles. I mean,
some students are visual learners. Others are more like verbal or
traditional learners. With the first group, I can use pictures or
clips in YouTube. This website has been a huge help for me.

[The researcher]

So, you mean differentiation based on students’ learning styles.

[Teacher 2]

Yes, Yes, that’s what I meant. As teachers, we can find any
materials we need. I’ve been teaching for more than 12 years. I
know what students like and dislike. As you said, differentiation
has been a part of my teaching practices, and social media makes it
possible.

Also, the participants mentioned that differentiation helped them teach English based on
student’s language level. They can use these platforms to provide challenging activities for
students with low and high proficiency levels. As one of the teachers explained:
So, one of your questions was why you use social media, and to be honest with you, I use
them sometimes to find suitable materials that fit all students. I have some students with
really low language levels, so I find some easy materials for them to read or watch. At the

89

same time, I can find difficult ones for good students. I mean students with high language
levels. So, it serves both sides low and high students’ skills. (Teacher 13).
Another teacher believed that social media could support a differentiated classroom based on
student interests. That is, social media platforms allowed him to design and conduct lessons
about students’ interests such as video games, soccer, and E-sports.
Yes, I mean I can easily find materials that I can use for my classes. News, stories,
hashtags, and clips about real people and real events. For example, I may ask students to
write and reply to each other in a hashtag that we created for the class… these things can
be linked to students’ hobbies. I mean, I can make lessons based on what students like.
For example, I had some lessons about video games. You know, like Fortnite. Other
lessons I used soccer teams or sports that students’ love. What I’m trying to say is
changing how I teach to get students’ interests. (Teacher 8)
Ultimately, teachers’ responses indicated that social media was used as a tool to
differentiate classroom instruction. The availability and diversity of online resources allowed
teachers to differentiate their instruction based on students’ language levels, learning styles, and
interests.
Using Social Media for Student-Teacher Relationship. Interestingly, some of the
participants’ responses suggest that social media can be used as a tool in the student-teacher
relationship. Some of the participants (5 out of 15), mostly high school teachers, used different
social media platforms to improve their relationship with students. By way of illustration, one of
the participants indicated that social media is a valuable source that can be used to know and
understand student characteristics:
It’s [social media] like an open source for important information about students. Teachers
can log in to students’ pages on Facebook, Instagram, or Twitter and understand their
personalities. Understand their likes and dislikes. This can be good for knowing our
students. (Teacher 10).
The teachers also mentioned that social media allows teachers to interact with students
outside the classroom. For example, they can comment on their students’ posts or share learning-
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related links with them. These types of social interaction develop the student-teacher relationship
and can have a positive effect on the student’s learning achievement. As Teacher 5 explained:
Social media is about social lives. These are tools for communicating with others. For
knowing each other. Yes, I mean between students with each other, and between students
and their teachers. I believe that teachers can build a great relationship with their
students. For example, I sometimes comment on students’ posts and [“like”] others.
Students came the next day and thanked me. Students need teachers who are a friend
more than teachers who are opponents. You can observe how they will become better
students. You’ll notice some differences.
Besides the student-teacher relationship, two teachers indicated that social media was
used as a tool to communicate with students’ parents. They have used these tools informally to
share school and non-school information (e.g. neighborhood events, gathering) with their
parents. The teachers believed that this increased parent involvement, which positively reflected
on student achievement, absence rate, and behavior. As one of the participants commented:
I followed some of my students’ parents and they follow me. I sometimes send them
messages about students’ progress. If I noticed changes in students’ progress,
positively or negatively, I send an informal message just to let them know. They
really appreciate that. We have to keep parents informed about their kids. Social
media has been a way to do that. It’s more convenient than having a direct meeting
Actually, we don’t see them most of the time. (Teacher 6).
Ultimately, teachers’ responses indicated that they used social media platforms as tools to
improve student-teacher and teacher-parent relationships. These improved relationships have
reflected positively on student learning and social behavior.
Research Question Two
What were the perceptions of foreign language teachers about any potential benefits of using
social media in English classes?
The second question focused on teachers’ experiences and perceptions of the benefits of
using social media as a foreign language teaching and learning tool. Specifically, the participants
were asked to share their experiences about the potential pedagogical, academic, and social
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benefits of integrating social media platforms into their EFL teaching practices. Accordingly, the
following sections present the findings from the analysis of the survey and interview data.
Survey Findings
In the survey, two sections examine teachers’ perceptions about the benefits of using
social media in EFL classes. The first part includes questions about the effectiveness of using
social media to teach English as a foreign language. The analysis of the data revealed that 71%
of the participants believed that social media is an effective teaching and learning tool. Only 29%
of the teachers indicated that these social platforms are not effective for foreign language
teaching and learning. During the interview sessions, the teachers were given more opportunities
to explain their perspectives about whether they are in favor of using social media for
educational purposes. Figure 8 illustrates these perceptions.

Figure 8. Teachers’ perceptions of the effectiveness of social media in FL teaching.
In the second part, the participants answered the question “Why do you think social
media platforms should/should not be used in English classes?” The thematic analysis of
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teachers’ responses revealed five overlapping themes that reflect the benefits of using social
media. These themes were identified and are shown in a thematic matrix showing the frequency
of participants’ responses to each theme (see Table 4). It is worth mentioning that one teacher’s
response might be reflected in more than one theme.
Table 4
Thematic Matrix of teachers’ responses about the benefits of using social media

As indicated by the thematic matrix in Table 4, the first theme that emerged from the
survey data about the benefits of using social media to teach foreign language is motivation. The
majority of participants (65%) reported that using social media in EFL classes increases
students’ motivation. In other words, participants said that social media is a motivational tool
that increases students’ interest and eagerness to learn the language. The final codes used to
describe this theme included “engagement,” “eagerness,” “participation,” and “willingness to
learn.”
Second, autonomy represents the second theme, and was cited by (51%) of the
participants. The teachers reported that social media improves students’ autonomy in terms of
foreign language learning. In other words, because they include numerous learning materials and
resources, social media platforms allow students to be autonomous learners, as they become
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responsible for the pace and direction of their English learning. The final codes used to identify
this theme include “students’ learning decisions,” “responsibility,” and “pace of learning.”
The third theme revealed through the data was enhanced teaching practices, which
accounted for (40%) of the teachers. This theme reflected teachers’ perceptions about the
positive effect of social media platforms in improving not only what they teach, but also how
they teach it. That is, social media makes English classes more meaningful and more focused on
students’ language development. Also, social media platforms provide classroom activities that
promote creativity and creative thinking among language learners. The final codes used to
describe this theme include “teaching method,” “creativity,” “creative thinking,” and “effective
teaching.”
The fourth theme that emerged from the data is accessibility, which was cited by (36%)
of the participants. This theme refers to students’ ability to use social media anytime and
anywhere. The portability and availability of social media platforms make them accessible to
both teachers and students. Teachers pointed out that accessibility is one of the benefits that
supports the flexibility of language learning. The final code used to describe this theme included
availability, accessible materials, learning mobility, and distance learning.
Finally, about (28%) of the participants mentioned that social media is considered to be a
community of engagement with millions of users, some of whom are language teachers and
learners. These users create a cyber-community in which learners can interact with each other to
develop their English social and academic abilities. This finding led to the theme “learning
community”, which reflects one benefit of using social media in EFL classes. “Communication,”
“student-teacher interaction,” and “teacher-teacher interaction” are the final codes used to
identify this theme.
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Interview Findings
The analysis of the interview data regarding the benefits of using social media as foreign
language teaching and learning tools revealed three themes: (1) increased motivation and
engagement, (2) enhanced learning and teaching practices, and (3) building a learning
community. The first theme represents teachers’ perspectives about the relationship between
using social media and increasing students’ motivation and engagement. The second theme
reflects the improvement of teachers’ practice as a result of using social media as a teaching tool.
The third theme describes teachers’ views about using social media to build a learning
community in which they can interact with other students, teachers, and parents. The following
sections unpack each of these themes in detail, based on the teachers’ responses.
Theme 1: Motivation and Engagement
Motivation and engagement represent the first theme about the benefits of using social
media in EFL classes. Motivation and engagement were consistently mentioned by participants
and is, therefore, presented as one theme. Specifically, 11 out of the 15 teachers indicated that
increased students’ motivation and engagement are considered as two benefits of using social
media in EFL classes.
Multiple teachers believed that social media has been part of students’ lives, so
encouraging them to learn through these interactive tools would increase their motivation and
engagement in the learning process. Therefore, teachers mentioned that these platforms can be
used as a motivational tool for English learning. For instance, one of the participants referred to
social media as “motivational tools” that improve language teaching and learning. The teacher
explained:
Social media takes most of the students’ time. They use these applications more than we
think. When we encourage them to learn through what they like, they will be engaged in
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the learning process. These applications are motivational tools… Also, their involvement
and passion for learning English as a foreign language would increase. For this reason, I
try to use social media at least once a week (Teacher 7).
The teachers also mentioned that using social media to teach English improves students’
participation, both in class and outside of class. Students were eager to complete classroom
activities posted on Facebook, Twitter, or any other social media platform. This increased
participation is evidence of their motivation to learn English. For instance, one of the teachers
emphasized the availability and spread of social media among students, and that motivates them
to participate in any activity that utilizes them:
I think I’ve noticed a huge difference in students’ participation when I assign a classroom
activity through YouTube or any other applications. You can clearly see how they are
happy to complete these types of classroom activities. You know, these applications are
available for all students and they are using them on a daily basis. If we want them to
learn and participate in the lessons, we have to find ways to make them learn through
different social media apps (Teacher 9).
Participants also indicated that they use social media to provide more modern foreign
language teaching. English has been largely taught using traditional and outdated teaching
methods. This, according to many teachers, increases the absence rate in English classes. It also
decreases students’ motivation to learn English as a foreign language. For example, one of the
participants compared students’ low participation in English classes that use traditional teaching
approaches with the high participation when teaching is partly through social media.
Yes, of course. I think there are many benefits of social media. One of them is how
students love to participate. As teachers, we always complain that students don’t
participate in English classes, and one of the reasons is that we’ve been teaching English
using old teaching methods like the direct translation, for example. I believe that students
want to learn in new and more modern ways. Social media is one of these ways. This
makes them want to learn the language and makes the classes more enjoyable and
interesting. Students love it when I ask them to log in to one of the websites. Without it,
students won’t attend most English classes (Teacher 10).
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Moreover, according to the participants, cooperation among students increases when they
use social media. Using cooperative learning strategies increases students’ motivation and
engagement. Wentzel (2009) pointed out that cooperation and collaboration promotes more
engaged learning. The teachers mentioned that some class activities that use social media require
students to cooperate to complete a task. Students in these activities usually show a high level of
commitment to finish the tasks together. This cooperation is derived from their motivation to use
social media as a learning tool. As one teacher described:
So, I use YouTube as a main source for my English lessons. For example, I ask students
to listen to clips through these sites and finish the given questions. They have to do it in
groups. What I’ve noticed is that they like to work in groups. They like to share their
opinions and talk to each other to get it right. What I’m trying to say is that social media
makes them cooperate and that, in my opinion, increases their desire to discover and learn
more (Teacher 3).
In addition, the participants commented that using social media as a teaching tool
improves students’ engagement, and that has a positive impact on their language learning
performance. In other words, social media is an engaging teaching and learning tool. That is why
students usually increase their efforts to participate, and that positively affects their learning and
achievement. As one of the teachers explained:
When I design classroom activities using social media, my goal is to make students
engage in learning the language. This engagement, in my opinion, improves students’
performance and overall achievement. I will give you an example: students usually
perform better on the lesson and tasks in which social media is used. Do you know why?
It is because social media increases their desire to learn (Teacher 15).
In summary, the first theme that emerged from the teachers’ responses about the benefits
of using social media is “enhanced motivation and engagement”. Because of their availability
and popularity among students, social media platforms were perceived by teachers as
motivational tools. This motivation and engagement has resulted in increased participation in
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class and outside of class, facilitated cooperative learning, and improved student learning
performance and achievement.
Theme 2: Enhanced Learning and Teaching Practices
The second theme that emerged from the data is “enhanced learning and teaching
practices.” Data from the participants suggest that using social media in EFL classes enhances
how they teach English and how students learn the language. Specifically, 9 out of 15 teachers
linked the use of social media to teach and learn English with enhanced language teaching
practices. The participants described three broad factors that led to these improvements in their
language teaching: increased classroom authenticity, teaching with more modern teaching
methodologies, and shifting from teacher-centered to student-centered instruction.
First, multiple teachers believed that social media is considered an authentic source of
language teaching and learning. They mentioned that social media platforms provide “real” and
“non-scripted” teaching experiences, and that increases the classroom authenticity. According to
the teachers, using authentic materials in English classes makes their teaching more meaningful
and effective. One teacher stated: “Social media applications help me conduct meaningful and
useful English language lessons. All materials on these social websites are current and real.
Students like to learn using these materials.” When asked to provide an example, the teacher
explained:
Yes, I mean I can easily find materials that I can use for my classes. News, stories,
hashtags, and clips about real people and real events. For example, I may ask students to
write and reply to each other in a hashtag that we created for the class. These types of
activities improve my teaching and at the same time makes language learning effective,
interesting and enjoyable (Teacher 8).
The idea of authentic learning was echoed by other teachers, who described social media
as “a gold mine” and “treasures,” indicating that these platforms allow for more authentic
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teaching experiences. These materials also represent the language used in real life beyond the
classroom, and that benefits both language learners and teachers.
As an English teacher, I have to find the best teaching method to motivate students to
learn the language... I believe social media helps me do that. It really improves my
teaching. These social sites are full of real and daily live materials that can be used to
develop students’ reading, writing, and even their speaking or listening. Social media can
be used beyond just talking and interacting with others. It is a gold mine for teachers who
want to use real language in their classes. I know some teachers would say “these are
distractions more than teaching tools.” For me, using these interactive tools benefit both
students and teachers. (Teacher 11)
The participants also indicated that social media provides direct input for the language
beyond the classroom settings. This resulted in better and more effective English teaching
practices. As one teacher explained:
One reason why I try my best to use different social media applications is to improve my
language instruction. As you know, these tools make students practice the language using
real materials. Instead of asking them to read from their textbook, they can read a passage
or blogs from one of these websites. This is really beneficial for them, as they are
exposed to real language. It is important for students to read, listen, and be exposed to a
language other than [what they read in] their books. This makes my teaching and their
learning more modern and useful (Teacher 4).
Second, besides classroom authenticity, the participants also noted that using social
media allowed for more modern and better English teaching methodologies. They believe that
English in Saudi Arabia has been taught using traditional and outdated teaching methodology.
English teaching methods such as direct translation, lectures, and memorization have been used
extensively in language classes in Saudi Arabia. As one of the teachers commented:
These apps (social media) make the classes more enjoyable and interesting. Students love
it when I ask them to log in to one of the websites. Without it, students won’t attend most
of English classes. I’ll be honest with you, the goal for most English teachers is to finish
the curriculum before the end of the year. The question that we ask is not ‘How should
we teach this?’ but ‘When do we have to finish?’ This causes a dilemma in terms of
teaching approaches used by teachers here. Most of them rely on Arabic-English
translations, because it is the easiest and fastest ways (Teacher 9).
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However, multiple teachers indicated that social media is the solution for this “dilemma,”
as they provide more opportunities to offer more meaningful and effective English teaching and
learning. For instance, Teacher 5 commented:
I would say that we could change how we teach English. I believe that using Facebook,
Instagram, Twitter, YouTube and other applications for education would change and
improve how English is taught. We need to understand the possibilities and the potential
of these sites for teaching English.
Another teacher pointed out that he uses social media to help students avoid being
passive learners. He uses technology and social media to involve these learners. This, according
to the teacher, makes his teaching more meaningful because it reaches all learners:
One of the reasons is that we’ve been teaching English using old teaching methods, like
the direct translation, for example. I believe that students want to learn in new and more
modern ways. Social media is one of these ways… If you look at how English is taught
here, you will understand why it needs to be revolutionized. The emphasis is on
translation, memorization, and lecturing students all the time. Students are passive in this
process. You know, this teaching English in foreign country requires more effective and
modern teaching methods. What I’m trying to say is that social media is the key that can
improve English teaching. I can reach all students with these tools. (Teacher 10)
Finally, participants also mentioned that social media provide more student-centered
language teaching and enhances their teaching practice. They mentioned that social media does
this by shifting the class from teacher-centered to more student-center English teaching and
learning. For example, one of the participants commented:
I’ve been teaching English for more than 10 years now. The biggest problem is that we
don’t teach the language the ways it should be taught. I mean, learning English should be
about the students, not the teacher. The students’ role is absent most of the time.
However, using these sites (social media) makes students part of their learning. These
help us as teachers in developing effective English instruction. For example, there are
many social learning websites such as Duolingo that allow students to work with other
students from all over the world. This kind of interaction motivates students to learn and
make them the center of the learning process. When teaching English as a foreign
language, students should be the center of our instruction, teaching and overall attention
(Teacher 7).
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Ultimately, the participant teachers indicated that using social media as a teaching tool
enhances their teaching practice, as they provide more authentic teaching experiences. Social
media platforms can also be used to replace the traditional teaching methodology widely used
among English teachers in Saudi Arabia.
Theme 3: Building a Learning Community
The third theme that emerged from the data about the benefits of using social media is
“building a learning community.” 8 out of 15 teachers referenced the role of social media in
creating a sustainable learning community that can help develop students’ English language
abilities. As a theme, “Building a learning community” was exemplified by teachers’ constant
use of the phrase “learning groups, and “learning communities” which refer to the learning
communities that can be found on Facebook, Twitter, Instagram, YouTube, and other social
media platforms. As an example, one of the participants stated that social media platforms
include numerous groups that increase the sense of engagement among students:
You can find many learning groups on these websites [social media]. Making all students
participate in these groups is one of my goals. I’ve learned a lot just by logging in and
interacting with English teachers in these groups. Students can find learning groups that
focus on learning English. That is one of the reasons why I use social media in my lesson
plans. I want students to be part of these groups. It is important for their language
development. The sense of engagement in these groups will make students want to learn
and develop their language. (Teacher 8)
Moreover, the participants shared the belief that they have used social media platforms to
encourage students to interact with others inside or outside of their schools. Interacting with
these learning communities through these platforms helps students develop their social and
communication skills. When discussing the connection between social media learning
communities and students’ social skills, one teacher stated:
Socially speaking, I think using social media opens many doors for students. They can
talk, interact, and communicate with others. This type of interaction will benefit students
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in many ways, like their social and communication abilities. You know, Facebook,
Twitter, and other social media websites include huge social communities. I know that
not all of these communities can be used to learn English. But some of them can be good
for English learning and teaching. (Teacher 3)
In addition, participants also emphasized the importance of having a social and learning
community to involve all students in the learning process. In the passage below, two teachers
described how social media is ideal for developing a learning community to serve the social
needs of all students, especially “shy” students:
The power of social media is that it can connect people. This is true also for teaching and
learning. As teachers, we can guide students to benefit from the English community out
there. Also, I make sure that I ask students to work with each other and with others to
form a language community. For example, students can participate in learning hashtags
on Twitter or learning blogs on Facebook. These make all students, even shy ones,
participate and learn. I have many (shy) of these students. They usually don’t talk or
participate. When I ask them to write or share their opinion through one of the social
media websites, I find them very active. (Teacher 7)
Another teacher commented:
I would say that I use social media to encourage students to participate and cooperate
with each other. These apps can be learning opportunities for many students. I believe
that the learning groups are ideal learning places for all students. Many students don’t
like to talk or express their thoughts in class. That is why I believe social media can be a
great place for them. I observe how they interact with their classmates and others. To say
it in a different way, social media can form a learning place that can serve students’
social needs. (Teacher 14)
Besides social and communication skill, the teachers mentioned that social media helps to
build learning communities that can help develop students’ language skills such as reading,
writing, speaking, and listening. One teacher stated:
Social media is a helpful source for learning. Students can find many webpages that can
improve their language skills. For instance, websites like ELLLO includes thousands of
learners who can talk and learn together. Also, there are many learning groups on
Facebook and Twitter. You know, participating in these groups will develop students’
language. I mean like speaking, listening, and reading. In my case, I always ask students
to log in to these groups and find some interesting topic to share and practice their
language. (Teacher 1)
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This was echoed by another teacher, who emphasized the interaction opportunities provided by
many learning and non-learning communities on different social media platforms.
Students can work in groups or individually to learn new things about the language. I
usually assign activities and ask students to share their opinions with others. These types
of talk usually increase students’ language, especially in writing and reading. So, if you
ask me why do you use social media in my teaching tool, I would say to encourage
students to interact with other students and for groups of learning…. The helpful thing is
that these websites include hundreds of learning and non-learning groups, so students can
go and talk with whomever they want. (Teacher 2)
To sum up, “building a learning community” is the third theme related to the benefits of
using social media in English teaching and learning. The participants shared similar beliefs that
social media helps to build learning communities in which students can interact and learn with
other language learners all over the world. These learning communities, according to the
participants, can be used to develop students’ proficiency levels in all language domains
including reading, writing, speaking, and listening.
Research Question Three
What did foreign language teachers describe as challenges to using social media in English
classes?
The third question aimed to identify some of the challenges and concerns that English teachers in
Saudi Arabia confront when using social media platforms as teaching and learning tools. These
challenges either hinder or at least limit their ability to integrate social media into EFL classes.
The following sections present the findings from the survey and the interview data.
Survey Findings
The survey examined foreign language teachers’ perceptions about the challenges that
confront them when they use social media in EFL classes. In their answers to the question “Why
do you think social media platforms should/should not be used in English classes?” the teachers’
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revealed five overarching themes that related to the challenges limiting teachers’ integration of
social media. Table 5 below illustrates the themes and the frequency of participants’ responses to
each theme:
Table 5
Thematic Matrix of teachers’ responses about the challenges of using social media

As illustrated in Table 5, the first theme that emerged from the survey data is lack of
time. The majority of participants (60%) reported that lack of time was a significant barrier to
effective social media incorporation into EFL classes. Teachers complained that they didn’t
always have enough time to prepare, design, and implement English instruction using social
media. The final codes used to describe this theme are: “teaching duties,” “not enough time,”
“workload,” and “more time needed.”
Lack of support, the second theme, accounted for (37%) of the participants’ responses.
According to the teachers, the support they received from school leaders and school districts was
far below their expectations. They believed that this lack of direct and indirect support (e.g.,
technical support, maintenance, encouragement, E-learning materials) limited their use of social
media in EFL classes. Several codes identify this theme, including a lack of “maintenance,”
“technical assistance,” “materials,” and “instructional help.”
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School culture was the third theme linked to the challenges of using social media in EFL
classes. This theme reflects teachers’ beliefs about not having a school culture that promotes and
values consistent use of social media. Almost (34%) of the participants indicated that negative
perceptions of technology use presented a significant barrier to effective social media
integration. This school environment was fostered by teachers’ and school leaders’ beliefs and
conceptions about relying on social media as educational tools. The final codes used to describe
this theme are “negative perceptions,” “value,” “school environment,” and “lack of cooperation.”
Fourth, about (28%) of the participants mentioned that managing student behavior when
using social media was a major concern. This finding led to the theme “classroom management,”
which reflects one of the challenges of using social media in EFL classes. Teachers found it
difficult to keep students’ attention on the planned instruction when they were assigned activities
through one of the social media platforms. These worked as tools of distraction rather than
teaching and learning tools. The final codes used to identify this theme include “control,”
“distraction tool,” “students’ behaviors,” and “classroom routine.”
The fifth and final theme revealed from the data is a lack of professional development
opportunities. Nearly (20%) of the participants indicated that they were provided with no
professional development opportunities to develop their technical skills for social media
integration. Teachers acknowledged that many training sessions were available, but none focused
on technology. The codes representing the teachers’ frustration over the lack of professional
development opportunities include: “more focused training,” “lack of technology-related
training,” and “digital literacy.”
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Interview Findings
Analysis of the interview data revealed three themes related to foreign language
teachers’ shared challenges associated with social media use. These themes are: (1) lack of
support and training, (2) lack of self-efficacy, and (3) misconceptions about social media. The
first theme reflects teachers’ beliefs about not having enough support from school principals,
their school district, or even the Department of Education. The second theme represents the low
self-efficacy teachers showed about their abilities to use social media in EFL classes. The third
theme relates to teachers’ misconceptions and misunderstanding of using social media as a
teaching tool. The following sections unpack each of these themes in detail, based on teachers’
responses.
Theme 1: Support and Training
The first theme that emerged from the data about the challenges of using social media is
the lack of support and training. Specifically, 13 out of the 15 teachers indicated that lack of
support and adequate training are considered as challenges of using social media in EFL classes.
This idea was “echoed” through all the participants and is, therefore, presented as one theme. It
was the most-cited challenge, as it reflects teachers’ beliefs about not having enough assistance
and support to effectively and consistently integrate social media as a teaching and learning tool.
This support, according to the teachers, could have been provided by school principals, the
school district or the Department of Education.
To begin with, the participants argued that there was a lack of instructional and technical
support they receive from their school principals or decision-makers at the school district. This
lack of support caused a sense of frustration among the teachers, as it limited their social media
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use. Instructional support refers to giving teachers more instructional time to prepare and design
lesson plans using social media. For instance, one of the teachers stated:
I think social media opens a lot of teaching ideas for English teachers. Sometimes, I want
to assign writing or reading activities through Facebook, Twitter, Instagram, or any other
social media applications. I know that students use these applications on a daily basis, but
I don’t have time to prepare these activities. We always ask for help with that in our
schools. We need to have more teaching time, so we can modify our instruction. What
can be done? I think school managers can assist us by reserving some lesson planning
time each week. (Teacher 1).
The participants of this study also considered reducing daily and weekly teaching loads as
instructional support they do not receive from school leaders. As one of the participants
complained:
One of the biggest problems that I have to deal with is my teaching loads. I teach 5-6
class periods every day. With all these classes, do you think I can incorporate social
media in my lesson plans? In every school meeting, we ask our leader for more lesson
designing time and less teaching loads. Unfortunately, we don’t have this kind of
cooperation and assistance in our school. (Teacher 3)
Another teacher clearly linked school leaders’ decisions on teaching classes and avoiding social
media use:
At the beginning of each semester, we received our classes schedule form the school
administrators. In some cases, I have really convenient teaching periods. However, many
times like in this semester, I have more than 24 classes every week. There is not enough
time and also effort to integrate social media in any of my classes. It would be helpful if
our school leaders help use and reduce our daily classes. This would be a huge help for
us. (Teacher 4)
In addition, multiple teachers highlighted the lack of technical support they receive from
school leaders or school districts. Using technology and social media requires consistent
technical support, which the participants believed is not available to them. The participants argue
that this limits their use of technological devices in their English classes. Teacher 5 said, “In the
past few months, we had many technical problems with several devices in classrooms. We urged
and asked for assistance from school administrators and people in the school district.” Teacher 5
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added, “This caused us to step away from technology lesson plans.” Another teacher indicated
that they need technical support from school administrators:
There are many problems that we have to deal with. I believe using social media in any
educational setting is a huge step in involving students. I think what we need the most in
our school is continuous assistance from technology specialists. I am talking about
myself, but this true for all teachers here. We don’t have the skills to use all the devices
we have in classrooms…We need someone who can fix any problems or issues we have.
If you ask me who should hire this individual, I would say school administrators can do
that. (Teacher 10)
In addition to the lack of instructional and technical support, almost all of the participants
believed that not having enough resources and technological equipment hindered their use of
social media in English classes. For example, Teacher 7 referred to the availability of
technological devices needed for social media use as “the first and most significant step” in
implementing social media lessons in EFL classes. Teacher 7 added that “It is the responsibility
of school administrators to help us provide what we need to use technology in our classrooms.”
Another teacher pointed out that support can be given by providing enough resources or devices
to integrate social media into English teaching:
I would love to use social media more in my classes. We all know that they help us as
teachers. It is difficult to do that because we don’t receive any help from our school
principals or the department. Sometimes, we don’t have enough computers/ laptops, or
tablets to be used by all students. I have 30-35 students in my class. How could I bring
enough devices for all of them? It is a really difficult for me to do that alone. We need
assistance from inside and outside the school. We all know that social media can be great
tools for English learning. However, these tools require a lot of time and effort from all
individuals in the school. This is the kind of help I need. (Teacher 7).
Finally, the participants pointed out that adequate training is another type of support they
need to receive to effectively and successfully integrate social media into English teaching and
learning. In other words, the teachers want school leaders or decision makers in the school
district or Department of Education to provide more training and professional development
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opportunities to help them integrate social media into their classes. As one of the teachers
mentioned:
I believe that we need more assistance in terms of training to use social media. We do not
have this type of support. More training would allow us to know how and when to use
applications such as Facebook or Twitter in our classes. We know that students use these
applications every day. It is really important for us to keep them learning while using
these applications. To be honest with you, we need to know how to design a lesson plan
based on social media applications. This could be a huge help for me. Unfortunately, we
don’t have this type of assistance. (Teacher 9)
Multiple teachers also shared the belief that they were not trained properly to use social
media effectively and most of the training or professional development opportunities they
received focused some core area of teaching such as curriculum, content, instruction, lesson
planning, classroom management, and assessment. In other words, there is a glaring lack of
training that emphasizes and promotes the use of technology or social media in EFL classes. For
instance, one teacher said:
I think that we need some skills to use social media as teaching tool in our classes.
However, what we need to be able to use social media effectively are more training
opportunities. These training sessions have to focus on how and when social media
should be used, not on how we teach English. These training sessions will support our
efforts to use technology and social media in English classes. The problem is that we
don’t receive enough training on how we can use social media (Teacher 2)
Another teacher shared the same experience. The teacher was concerned that most of the
training sessions provided for English teachers in their district focused on teaching methods
other than using technology and social media in English teaching. The teacher further explained:
Using social media application in classrooms requires a lot of skills and abilities that need
to be developed. We cannot just ask our students to log in in one of these applications and
learn through it. It is a process which requires us to find the materials and resources that
can benefit all students. We need to be trained to do that. I have more than 15 training
certificates, but none of them is about using social media or at least technology in English
classes. Most of the training opportunities that I received were about how can we teach
English or how can we evaluate students’ language levels. (Teacher 13)
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Ultimately, there is a sense of disappointment and frustration among the participants
about the lack of support they receive from their school administrators and decision-makers. This
lack of instructional and technical assistance, necessary resources, and adequate training
impeded teachers’ efforts to use social media as an English teaching and learning tool.
Theme 2: Self-efficacy
Self-efficacy is the second theme regarding the challenges that foreign language teachers
confront when using social media in EFL classes. This theme relates to the low or lack of selfefficacy many of the participants showed toward using social media. The data suggest that this
lack of self-efficacy limited teachers’ use of social media in EFL classes. Although the majority
of teachers showed no signs of low self-efficacy, 7 out of 15 teachers questioned their knowledge
and ability to effectively and successfully use social media platforms because they did not know
enough about how to find appropriate resources and materials, design lesson plans based on
social media platforms, or implement these lessons.
To begin, the teachers indicated that social media is a massive source of information and
materials that are not designed for learning purposes. As a result, the teachers found it difficult to
search for materials that matched class objectives. For instance, Teacher 12 stated:
Social media is a massive source of information. There are billions of materials that are
updated every day. When I want to use it in my classes, I struggle to find good materials
for my students. I have some difficulties searching for reading passages or listening clips
that match students’ language levels. I believe that finding this information requires a lot
of time, effort, and more important skills. Which most of teachers’ lack. It is not an easy
task and we need to develop our abilities to quickly find what benefits students.
Another teacher had a similar experience in terms of not having the skills to locate appropriate
materials to use in foreign language classrooms. When asked about the challenges of using social
media, the teacher mentioned:
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Whenever I try to use social media websites such as Instagram, Snapshot in my English
classes, I struggle with finding appropriate materials that can replace the English
textbook. I mean, finding classroom activities is a difficult process that needs to be
carefully done. I cannot just use anything that is posted on Twitter or Instagram.
When asked to provide some reasons of this problem, the teacher replied:
I think part of the problem is on us as teachers. We don’t have the knowledge and skills
to carefully search and look for helpful materials. I believe that these kinds of skills
require training. The time is also another factor. We don’t have enough time to set and
look carefully for resources for our classes. (Teacher 7)
Multiple teachers also showed low self-efficacy in terms of their knowledge and abilities
to use technological devices. In other words, some of the participants’ responses indicated that
the teachers lack technological literacy, which limits their use of social media in EFL classes.
One teacher commented:
I always have problems with technology. I came from a non-technology background.
When I try to use it in my classroom, I usually ask one of my colleagues to help me out.
I’ve used social media in many classes, but always there was someone to help. I wish we
could be trained to do so. This would be a huge help for any teacher who wants to rely on
social media as a teaching tool. (Teacher 9).
Another teacher explained:
So, if you ask me whether I’m technology-savvy, the answer is clearly no. I have a little
knowledge of using technology in classrooms. I have some training in that, but it is not
enough. I still need to develop my skills in using technology. I need to know how to use
the projectors, for example. I’ll be honest with you; my computer skill is basic and is not
that good. I just know basic stuff about computers and other technological equipment. I
need to work on that. (Teacher 4).
Another indication of low self-efficacy reported by the participants is their lack of skill in
designing and implementing lessons based on social media platforms. Instead, they rely on other
teachers’ ideas and work to incorporate social media platforms properly into their teaching
practices. This, according to the teachers, has limited their social media integration in English
classes. For instance, one teacher commented:
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The difficult part is designing classroom activities that use social media as teaching tools.
I’ve been trying to integrate social media whenever I can. However, I think the most
difficult part is to design activities that match students’ low and high language levels.
Most of the time, when I want to use one of the social media websites, I ask my
colleagues to help me out. Or I search for activities through the Internet. I don’t design
them by myself. Many of my colleagues are more skillful than me. They know how to
design these activities. (Teacher 14)
This was echoed by another teacher who believed he does not have the skill necessary to
integrate social media into his English teaching practices:
So, using social media in English classes usually goes through three stages. The first one
actually is finding resources or materials that are aligned with my class’s objectives and
goals. The second step actually is designing classroom tasks. Designing means creating
new ones or modifying existing ones. The third step is implementing these activities. For
me, I think the second and the third stages are the most difficult ones. I usually struggle
in these two because I simply don’t have the skills to do it. To overcome these
challenges, I think I need more training in terms of designing and doing my teaching
using social media. (Teacher 13)
All in all, the interview data showed some indications of the participants’ low or lack of
self-efficacy in social media use. That is why self-efficacy is a theme related to the challenges
that confront English teachers when using social media in EFL classes in Saudi Arabia. This lack
of self-efficacy inhibited or limited teachers’ incorporation of social media. Some teachers
questioned their knowledge and ability to find appropriate materials, use technology, and design
and implement English lessons based on social media.
Theme 3: Misconceptions about Social Media
The third theme reflects some prior misconceptions and beliefs that foreign language
teachers have held about using social media for educational purposes. Unlike the survey data, the
interview responses revealed some of teachers’ misgivings about using social media platforms as
for educational purposes. These have limited teachers’ integration of social media platforms in
their English classes. Even though most participant teachers showed a positive attitude toward
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the use of social media, some (6 out of 15) shared different beliefs about the frequent use of
these tools in EFL classes.
To begin, participants believed that social media can be a “distraction” rather than an
English teaching or learning tool. This belief has changed their views on the role of social media
in using it for educational purpose, specifically in teaching and learning of English. For instance,
one of the teachers pointed out that he has used Facebook a few times to teach English.
However, the teacher stopped using other platforms because he clearly perceived these websites
and applications as distractions that inhibited student learning:
I teach 3rd-year high school students. I’ve used Facebook groups in my reading classes a
few times. I ask students to log in to their accounts and read one or two passages. I did
that like in two or three classes. I’ve stopped doing that. At least this year. I literally think
it distracts their attention. Students’ focus was on other stuff. It’s like taking a break for
them. I truly believe these websites can be a distraction to students’ learning. (Teacher 3)
Other participants complained about not being able to control what students see or read
on social media. This lack of control makes it difficult for them to gain students’ attention. For
example, one of the teachers believed that controlling what students view and see can be
“impossible,” which has changed his view that social media is an effective teaching tool; the
teacher now thinks it is more of a distraction.
When I came to this school in 2015, I found that all classes have laptops and tablets. I had
many ideas for using social media like Facebook and Twitter in writing and readings. I
did that more than once. However, I found that it is impossible to have full control of
what students were doing. That is why I’ve changed my teaching agendas and I tried to
conduct less classes with social media. It was difficult for me to have all the students’
attention. They were really distracted. (Teacher 9)
Another teacher had a similar experience. Even though he had positive perceptions about using
social media, it was seen as a disruption because it made managing the class more challenging:
As the name suggests, I used social media to improve students’ social abilities. In
language learning, social skills are important. I think all these applications have learning
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value. However, I also believe it distracts students’ focus. Whenever I try to use one of
the social media applications, I always struggle to manage these classes. (Teacher 12)
In addition, teachers shared similar thoughts about not using social media platforms as teaching
tools because they are not designed for teaching and learning purposes. For instance, one teacher
indicated that social media is not originally designed for learning, so it cannot be an effective
language teaching tool:
I would say these websites [social media] are not designed to be used in schools. I mean,
they were created for communicating with people, sharing ideas and stuff. That’s why I
don’t see them effective in teaching, especially teaching a new language. They can be
used in other areas like social studies, but not in teaching English.
Interestingly, other teachers have a different and surprising view of social media. They
perceived social media platforms as an area for political and cultural conflict, rather than
teaching and learning. This was mentioned by three teachers who preferred to “stay away” from
these platforms. By way of illustration, one of the teachers mentioned that he himself stopped
using social media because of the political and cultural tensions he found in these platforms. That
is why language teachers should encourage students not to spend much time on any of these
social media websites.
I’ve always been an advocate of social media. But these days, things have changed. It’s
full of politics. That’s a good reason why I think teachers and students have to stay away
from these problems. I believe it’s not a good environment for students to learn. Twitter
becomes a “weapon” between people and to bigger context between nations. As teachers,
we cannot guarantee that students won't be affected by these conflicts. (Teacher 14).
Another teacher holds similar views about the increased political involvement among social
media users. This, according to the teacher, has made these platforms a less-than-ideal source of
teaching or learning. In other words, social media websites and applications have been used for
other purposes rather than learning.
All people suddenly became interested in what is happening in our country and the
countries around us. I mean, on Facebook and Twitter, you can find all people talking
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about politics. This made me avoid using them in classrooms. I also always warn students
not to be involved in any of these conversations. There are many beneficial alternatives.
All in all, some of the participant teachers shared several common views about the use of
social media in English teaching and learning. These teachers view social media as distraction,
assert that social media cannot be used in educational settings and argue that social media has
been used to fuel political conflict more than teaching or learning. These views hinder or limit
teachers’ social media integration in EFL classes.
Conclusion
The qualitative analysis of 15 in-depth interviews was used to identify thematic units that
describe teachers’ experiences of using social media to teach and learn English in foreign
language classrooms. These thematic units included: the different purposes for the use of social
media; social media as tools; motivation and engagement; enhanced teaching and learning
practices; building a learning community; lack of support and training; lack of self-efficacy; and
misconceptions about social media.
When examining the first research question (“How did foreign language teachers
describe their experiences of using social media to teach English in Saudi Arabia?”), two themes
were identified: different purposes for the use of social media, and using social media as tools.
Participants believed that different social media platforms such as Facebook, Twitter, and
YouTube can be used to support classroom instruction. These platforms provide opportunities
for additional, challenging, and complex learning tasks that serve the needs of all students,
regardless of their language competency levels. Another purpose of social media was to teach
English culture. Instead of relying on textbooks that might not represent the real language and
culture, the participants perceived social media as a way to increase students’ cultural awareness.
Moreover, when describing their experiences of social media use, the teachers perceived social
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media as tools for assessment, differentiation, and communication with parents. From this
perspective, participants mentioned that social media could be used to assess student learning, to
differentiate classroom instruction, and to improve student-teacher and teacher-parent
relationships.
When examining the second research question (“What were the perceptions of foreign
language teachers in Saudi Arabia about the potential benefits of using social media in English
classes?)”, three themes emerged from the data: motivation and engagement, enhanced teaching
and learning practices, and building a learning community. Participants believed that social
media increase student motivation and engagement. This motivation and engagement results in
increased participation, facilitates cooperative learning, and improves student learning
performance and achievement. Also, participants indicated that using social media as a teaching
tool enhances their teaching practice, as it helps them provide more authentic teaching
experiences. Social media can support or replace the traditional teaching methodology widely
used among foreign language teachers in Saudi Arabia. Finally, participants shared similar
beliefs that social media helps to build learning communities in which students can interact and
learn with each other and with other language learners all over the world.
When examining the third research question (“What did foreign language teachers in
Saudi Arabia see as challenges to using social media in English classes?”), three themes were
identified: lack of support and training, lack of self-efficacy, and misconception about social
media. Participants expressed their disappointment and frustration over the lack of instructional
and technical support they receive from their school administrators and decision-makers.
Participants also complained about not having adequate training in technology use, which
impeded their efforts to use social media in FL classes. Also, data showed some indications of

116

the participants’ low or lack of self-efficacy in social media use. Some teachers questioned their
knowledge and ability to find appropriate materials, use technology, and design and implement
English lessons based on social media. This lack of self-efficacy inhibited or limited teachers’
incorporation of social media in the classroom. Finally, participants shared several divergent
views about the use of social media in foreign language teaching and learning. Social media were
seen as tools of distraction that can fuel political conflict more than teaching or learning. Some
participants also believe that social media lacks pedagogical intention, therefore, it cannot be
used in educational settings. These misconceptions limited the teachers’ integration of social
media in FL classes.
In this chapter, the thematic analysis of the data identified findings that answered the
research questions. In the next chapter, interpretations of these findings are provided. The
chapter also includes an extensive discussion of each research question and is linked to the
research literature. Based on these findings and their interpretations, some implications and
recommendations for practice, policy, and future research are provided.
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Chapter V: Discussion, Implications, and Conclusions
This chapter provides an extensive discussion of the study findings. The chapter starts
with an overview of the results. Next, each research question is analyzed thoughtfully and linked
to the literature review. The final part of the chapter discusses implications of the research and
recommendations for practice, policy, and future research.
Overview of the Results
The purpose of this phenomenological study was to explore foreign language teachers’
experiences and perceptions regarding the use of social media such as Facebook, Twitter,
Instagram, and YouTube, in foreign language classes in Saudi Arabia. Moreover, this
phenomenological study was conducted to investigate foreign language teachers’ opinions and
thoughts about the pedagogical, social, and academic benefits of using social media as teaching
tools during English classes. The study also identified the challenges associated with using social
media to teach English. Exploring these perceptions could be used to better understand what
foreign language teachers need in terms of training, knowledge, and professional development
opportunities to use technology, specifically social media platforms, in their teaching practices.
One of the primary goals of this research study was to promote and emphasize the importance of
transitioning foreign language teaching and learning in Saudi Arabia toward more
communicative language approaches. In Saudi Arabia, memorization and direct translation
drives and has directed most foreign language classes for decades. The extensive use of the
Grammar-Translation Method for English teaching and learning has resulted in poor and
ineffective foreign language teaching practices and suboptimal results. Exploring the use of
technology and social media in foreign language classes would bridge this gap and allow
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language educators in the country to perceive them as valid teaching tools. This would move
language classrooms toward more modern and effective teaching approaches.
Based on the survey and interview data, the study yielded the following results:
The participants comprised 35 teachers (15 for the interviews) who teach English as a foreign
language in different educational settings, including public and private schools and foreign
language institutions located in various regions of Saudi Arabia. Specifically, 35 foreign
language teachers completed the survey, and 15 of these teachers participated in more in-depth
interviews.
First, the Survey Revealed:
1. The most used social media platforms among Saudi EFL teachers was Facebook, which
accounted for 32% of the participants, followed by YouTube with (29%), Twitter with
(23%), Instagram (8%), and (7%) for other platforms such English Listening Lesson
Library Online (ELLLO) and Duolingo.
2. The participants reported that they used social media to develop students’ language
abilities such as reading (27 % of the teachers), listening (23%), writing (17%), grammar
(15%), vocabulary (10%), and speaking (8%).
3. The participants surveyed reported that social media was used with teaching strategies
such as assessment, which was cited by (30%) of the teachers. Social media was also
used for individual learning activities (26% of teachers), collaborative learning activities
(19%), communicating with students for teaching purposes (17%), and other strategies
like class discussion, projects, and writing a diary (8%).
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4. Regarding the effectiveness of using social media platforms, 71% of the participants
surveyed believed that these tools are effective in English teaching and learning, while
29% of the teachers reported that these platforms are not effective teaching tools.
5. The participants surveyed reported some benefits of using social media in EFL classes.
This includes increasing students’ motivation, representing (65%) of the teachers;
developing students’ autonomy (51%); enhancing teaching practices (40% of the
teachers); enhancing accessibility, which accounted for (36%) of the teachers; and
fostering a better learning community, which was cited by (28%) of the participants.
6. The participants indicated that several challenges that confront them when they use social
media in EFL classes. This includes lack of time, representing (60%) of the teachers; lack
of support, (48%) of the teachers; a negative school culture (40%); more difficult
classroom management (38%); and a lack of professional development (32%).
Second, the Interviews Revealed:
1. The participant teachers use social media platforms for different purposes. The majority
(10 out of 15 [66%]) of the teachers revealed that they use these platforms to support and
inform their classroom instructional goals and decisions.
2. Many teachers (8 out of 15 [53%]) said they used social media to teach English culture.
Participants believed that social media websites and applications include numerous
materials that can be used to increase students’ cultural knowledge.
3. The participants used social media platforms as an assessment tool. According to the
majority (10 out of 15 [66%]) of the teachers, these platforms were used to evaluate
students’ learning progress and language development.
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4. The participants (6 out of 15 [40%]) also reported that social media can be an effective
tool for differentiating their instruction. Social media represents a massive library of
resources and materials that can serve the need of each student, regardless of their
proficiency in English.
5. The participants (5 out of 15 [33%]) also mentioned that social media was used as a tool
to communicate with students and their parents. This improved student-teacher and
teacher-parent relationships.
6. The majority (11 out of 15 [73%]) of participants mentioned that using social media to
teach English increases student motivation and engagement. This motivation can be
noticed through students’ improved participation, cooperation, and eagerness to learn
new concepts.
7. Participants (9 out of 15 [60%]) believed that one benefit of using social media is that it
enhances their teaching practice. Social media allow for more authentic, effective, and
enjoyable teaching experiences.
8. Many of the participants (8 out of 15 [53%]) stated that social media helps them build an
English learning community that can benefit students academically and socially. This
community allows language teaching and learning to move beyond the classroom setting.
9. Almost all of the participants (13 out of 15 [86%]) acknowledged lack of support as a
barrier to their use of social media in EFL classes. They were disappointed by the poor
support they receive from school leaders and policymakers in the school districts. These
participants also complained about the lack of professional development opportunities
that might help them successfully integrate technology and social media into their
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teaching agendas. Most of the training they received focused on pedagogical and
assessment issues.
10. Some of the participants (7 out of 15 [46%]) showed indications of low self-efficacy in
their knowledge and ability to effectively use social media as a teaching tool. This low or
lack of self-efficacy was considered a challenge, as it limits a teacher’s ability and
willingness to try to integrate social media into their classes.
11. Several participants (6 out of 15 [40%]) have misgivings about the use of social media
for educational purposes. They view social media as distraction, too political, and noneducational. These misgivings hinder or/and limit their use and willingness to try social
media in EFL classes.
Discussion of the Findings
The following section provides an extensive discussion of the study findings.
Specifically, each research question is thoughtfully linked to the literature review.
Research Question 1
How did foreign language teachers describe their experiences of using social media to teach
English?
The first research question aimed to explore teachers’ experiences in using social media
for educational purposes. The findings indicate that foreign language teachers use social media in
different ways for different educational and pedagogical purposes. The participants mentioned
that they used popular social media platforms such as Facebook, YouTube, Twitter, and
Instagram to help them teach English. These are the most popular social media applications and
sites in Saudi Arabia. It is believed that the teachers’ use of these platforms was based on their
popularity and availability among their students.
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According to a recent Global Media Insight (GMI) report, Saudi Arabia has more than 23
million active social media users, representing 68% of the country’s population (2009). The most
popular social media platform is YouTube, with 24.71 million active users, which accounts for
73% of the country’s social media users. This was followed by Facebook (62%) and Instagram
(60%). Twitter accounts for 56% of the social media users in the country (GMI, 2019).
Therefore, most of the participant teachers used YouTube, Facebook, and Twitter because
students have consistent and direct access to at least one or all of these platforms. The popularity
and availability of these platforms allows teachers to use them for different purposes, from
chatting and communicating to learning.
Moreover, findings from the study suggest that social media platforms are used to
develop students’ reading, listening, writing, grammar, vocabulary, and speaking skills. The
participants believe that social media can be used effectively to develop students’ language
proficiency. Social media provide teachers with a massive library of resources and materials that
can be used in learning and teaching English. Platforms such as Facebook, Instagram, and
Twitter include countless English passages for students to read, millions of educational audio
files to listen to, numerous language exercises to practice, and many quizzes. These materials
cover different learning and teaching areas and allow teachers to find materials that fit both their
teaching goals and their students’ language needs. For instance, one teacher mentioned that
social media is a “gold mine” of reading materials. Another teacher pointed out that he assigned
writing and reading activities for students each week and asked them to reflect on what they
read.
This finding resonates with other research (e.g. Alnujaidi, 2017; Sukri, et al. 2018),
which emphasizes the use of social media to improve language learners’ proficiency. According
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to Sukri, et al. (2018), social media platforms provide language teachers with formal and
informal teaching moments that can be directed toward improving certain language skills.
Alnujaidi (2017) pointed out that by using social media, language teachers can develop
pedagogically sound activities that foster linguistic development of students in ways that were
not possible before. The teachers in the study believed that social media are effective teaching
tools that can be used in EFL classes to develop students’ proficiency levels.
Different Purposes of Using Social Media
Findings from the study indicate that social media are used by teachers for different
educational and pedagogical purposes. This reflects the participants’ experiences of using social
media platforms to support their classroom instruction and to provide meaningful materials that
can be used to increase students’ cultural awareness. These purposes illustrate why the English
teachers have incorporated different social media platforms into their teaching practices.
First, the study revealed that social media are used by the teachers to support classroom
instruction. Almost all the participants believed that the availability of teaching materials, tips,
and guidelines on these platforms support their instructional goals. In other words, teachers can
use Facebook pages and YouTube videos to create additional and more challenging tasks aimed
at developing students’ language proficiency. Providing language learners with input that is
slightly beyond their current level of competence leads to further language development
(Krashen, 1985). This idea is supported by Krashen’s input hypothesis (1985), which states that
to acquire a language, learners need to be exposed to “comprehensible input” that is slightly
more advanced than their current language level. Krashen also notes that “humans acquire the
language in only one way – by understanding messages, or by receiving comprehensible input.”
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This input must involve “structures that are a bit beyond our current level of competence (we
move from i, our current level, to i+1, the next level…” (p. 2).
Accordingly, the use of social media platforms can support teachers’ instructional and
teaching goals in and outside of English classrooms. This is an important learning and teaching
finding, as language learning cannot be confined to the classroom. Social media allow language
learners to complete learning tasks at any time, anywhere. The mobile aspect of social media as a
learning tools makes learning a language not limited to schools, as the learning can happen
beyond the classroom setting. With social media, students can access their classes and complete
assigned tasks without the supervision of their teachers, at the time and place they prefer. This
increases their learning autonomy and supports teachers’ instructional efforts to meet short-term
and long-term class objectives. The literature of ESL/EFL teaching and learning emphasizes the
use of technology to learn English outside language classrooms. For instance, in a research
study, Warni, Aziz and Febriawan (2018) found that the use of technology in English learning
increases students’ autonomy, self-confidence, and social skills and makes learning the language
beyond classrooms possible.
Secondly, findings from the study indicate that the participants use social media to
increase students’ cultural awareness through introducing students to historical events, allowing
them to discover different customs and traditions, and giving them insights into social relations
and daily life. This is important, because there is an obvious lack of native sources when
teaching English in a non-English speaking country. The research surrounding ESL/EFL
teaching emphasizes culture as one of the most significant elements of teaching and learning a
second/foreign language. In classrooms, cultural awareness provides students with opportunities
to appreciate their differences and prepare them “for a world that requires “global” thinking.”
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(Greathouse & Lincoln, 2008, p. 51). According to Horwitz (2008), effective EFL classrooms
should prepare students to not only learn the language, but also the culture of the target language.
Terantino (2011) also notes that learning a language involves more than learning how to
pronounce or write certain words. Instead, it involves learning the culture of the people who
speak the language. Brown (2007) points out that language and culture are parallel, so students
need to learn the target culture in order to acquire the target language. Brown (2007) mentions
that “language is a part of a culture, and culture is a part of the language; the two are intricately
interwoven so that one cannot separate the two without losing the significance of either language
or culture.” Brown adds that the acquisition of a new or a second language “is also the
acquisition of a second culture.” (pp. 189-190).
Significantly, since English is taught as a foreign language in Saudi Arabia, students need
to be exposed to the culture of this language. Social media can bridge this gap and allow teachers
to find teaching and learning materials that serve this need. Teachers should understand that
social media platforms include vast resources including authentic written, audio, and video
materials that students can learn from and be introduced to the target culture. According to
Terantino (2011) and Terantino and Graf (2011), Facebook and YouTube can be used expand
cultural and social awareness among students who are learning English as a second or foreign
language. These social platforms include content that can be used to effectively expose students
to different cultures around the world.
Social Media as a Tool
Findings from the study indicate that the English teachers use social media platforms as a
teaching tool to assess students’ learning, differentiate their classroom instruction, and improve
their relationship with students and their parents. To begin, a large number of participants used
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different social media platforms as tools to assess and evaluate their students’ learning progress.
According to the teachers, these platforms often include grammar, vocabulary, and listening
quizzes that can be used to assess students’ language abilities. It can be argued that social media
platforms can replace traditional testing methods such as multiple-choice, fill-in-the-blank, truefalse, and matching, which might lack a real-world context. Social media, on the other hand,
allows for a more authentic testing experience. It offers a way to integrate authentic assessment
into language classes. Authentic assessments can be defined as assessments which encourage
students to perform real-life tasks that demonstrate meaningful application of their language
skills (Herrera, Cabral, & Murry, 2007). In contrast with traditional assessments which tend to
reveal whether or not the students can recall what was learned in class authentic tests require
students to make creative and effective use of knowledge they have acquired.
As a matter of fact, the educational system in Saudi Arabia depends heavily on
traditional testing. The core of teaching and learning English in Saudi Arabia is examinations, so
instead of practicing and developing their English skills, students tend to memorize passages in
their textbooks in order to pass multiple-choice or true/false questions. This situation compels
many educators to look for alternative ways to motivate students to learn and practice the
language, and the best way to do this is by implementing authentic assessments. Equally
important, teaching a second language to students who are looking for grades can be difficult.
Teachers need to find ways to grab their students’ attention and increase their desire to learn a
second language, so using social media for assessments can be the best way to motivate these
students to learn and acquire the language. For many teachers, using authentic assessments in the
classroom has become a necessity, especially with students who lack the desire to learn a new
language. Social media can be a tool that teachers can use to not only measure student
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performance, but also to contextualize what the students are going to learn (Lamy & Zourou,
2013). The availability and accessibility of social platforms among most students helps the
teachers devise creative ways to assess their learner’s language development.
Additionally, some participants mentioned that social media can be used as a tool to
differentiate their classroom instruction. Differentiation is defined as modifying classroom
practice based on students’ various needs and differences (Tomlinson & Imbeau, 2010).
Tomlinson and Imbeau added that students differ in their learning backgrounds, experience,
interests, style of learning, speed of learning, readiness to learn, and self-confidence, and many
other ways. Therefore, teachers have to modify their classrooms practices to match the need of
each individual in their classes. Differentiation is an important aspect of language teaching and
learning. It allows teachers to provide classroom content that matches the students’ language
abilities, learning styles, and interests.
Differentiation is a key component of modifying classroom instruction and activities
according to the students’ language levels. With social media, students with high language
proficiency can be assigned more challenging tasks, while easier and more directed activities can
be given to students with low language competency. In other words, platforms such as YouTube,
Twitter, Facebook and Snapshot allow teachers to find oral and written materials suitable to their
students’ various language levels. Morgan (2014) pointed out that YouTube and other social
websites provide teachers with opportunities to benefit from a plethora of tutorials that help
differentiate classroom instruction. Teachers as well as students can learn and benefit from
YouTube by watching learning tutorials that match their language abilities and interests. Also,
social websites such as Duolingo and ELLLo include massive libraries of written and oral
lessons paired with activities that are available to students at various language levels. These free-
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to-use platforms are available through regular websites, computer software, and applications
found in the Android and Apple stores, and allow foreign-language learners to learn English
using attractive and interactive methods.
Lastly, the study revealed that social media are used as a tool to improve student-teacher
and teacher-parent relationships. Five participating teachers mentioned that they use social media
as tools to develop and improve their social interactions with students and parents. The wide use
of social media among students allows teachers to gather valuable information about their
students’ lives beyond school. This kind of information helps teachers gain insight into their
students’ backgrounds, interests, and socioeconomic status. For instance, teachers can use
Facebook, Twitter, and Instagram to informally share school and non-school information with
parents. Teachers can share school-related information about a student’s progress, test scores,
absence rate, and behavioral issues. These social media tools can replace parent meetings or
conferences that almost all parents might prefer to avoid. Non-school information refers to
information about any educational or learning event that might be of interest to students and their
parents. In a research study, Swindle, Ward, and Whiteside-Mansell (2018) explored the use of
Facebook as a platform to distribute health-related educational materials to students’ parents.
They found that Facebook can be used effectively to provide nutrition education to parents and
facilitate different levels of parental engagement.
Although this finding is not related to the instructional use of social media, it can be an
important indicator of student learning outside schools. By keeping parents engaged in the life of
the school and aware of their children’s ongoing educational development, learning can be
enhanced in an ongoing, day-to-day fashion that might keep the student engaged in learning. In
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other words, social media and other technology-based applications provide parents and teachers
with opportunities to keep a student “in the moment” during their learning.
In conclusion, one finding of this research study is the degree to which teachers
emphasize the use of social media for educational purposes. In fact, the answer to the first
research question indicate that social media help teachers in their teaching journey in many
different ways, such as supporting and enhancing their teaching agendas, and allowing them to
assess students’ progress and differentiate their classroom instruction. One of the research goals
was to answer the question about whether social media is an effective teaching and learning tool.
The findings from the first research question clearly indicated that teachers believed that social
websites and applications can support traditional teaching and learning and appears to be an
effective tool for educational purposes. These platforms allow teachers with different educational
backgrounds and levels to find ways to benefit from the popularity and availability of these
applications among their students. The discussion of these findings provids language teachers,
researchers, and decision makers with an understanding of how FL teachers support the use of
social media as they bring potentially more interactive and authentic foreign language teaching
and learning experience. These teaching and learning possibilities may very well the key to
reshaping today’s foreign language education.
Research Question 2
What were the perceptions of foreign language teachers about any potential benefits of using
social media in English classes?
The second research question aimed to explore teachers’ perceptions regarding the
pedagogical and social benefits of integrating social media platforms into the teaching of English
among teachers in Saudi Arabia. Findings from the survey and interviews revealed that these
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teachers believe that social media can be used to increase student motivation and engagement,
enhance language learning and teaching practices, improve students’ learning autonomy, and
build a learning community. In the following sections, each finding is discussed in detail and
linked to the literature review.
Motivation and Engagement
One of the most-cited benefits of using social media among English teachers in Saudi
Arabia was related to student motivation and engagement. The participant teachers believed that
there is an obvious relationship between using social media and increased student motivation and
engagement. Student motivation and engagement refers to students’ willingness to participate in
classroom activities where social media is used as a tool to teach the language. According to the
teachers, student motivation and engagement is evidenced in their classrooms in improved
participation, cooperation, and learning performance and achievement.
Significantly, social media can reach students where they are: on social networks, on
mobile devices, and at times and places that are convenient for them. This mobility aspect
enables students to be connected to their courses in and outside the classroom, which increases
their learning engagement. Interactive applications and websites such as Facebook, Twitter, and
blogs offer opportunities for many types of engagement such as outside class activities, peergroup interactions, and student-instructor interactions. To illustrate, ESL/EFL teachers can create
a community that includes English language learners and ask the group members to write
paragraphs or essays together. Such interactions between ELLs support active participation,
which is an essential element of language learning.
Motivation and engagement are important factors in foreign language learning, and using
social media is one way to foster and promote this motivation. This study finding reminds us
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about the importance of task-based language teaching and learning. In foreign language learning,
students learn language better if they are engaged in a task (Van den Branden, 2016). Willis and
Willis (2013) write that one of the goals of task-based language teaching is to provide language
learners with “the confidence and willingness to have a go, even if their language resources are
limited” (p. 2). In other words, social media provide more opportunities for challenging language
tasks, and that increases student motivation to develop language proficiency.
This finding is also supported by research studies that examine the use of technology to
teach English as a second/foreign language. Several research studies indicate that using
computers or mobile programs in classrooms has a direct impact on increasing student
motivation, and that leads to more classroom engagement and participation (Ciampa, 2014; Cui
& Wang, 2008; Umaresan et al., 2012). For example, a study conducted by Ciampa (2014)
included a Grade 6 teacher and 10 students who used tablets during classroom instruction. The
study’s results indicated that mobile devices and tablets can be effectively used to enhance
learners’ motivation. According to Ciampa, one of the pedagogical benefits of using computer or
mobile assisted learning is to improve the learning outcome and to promote greater motivation
among students in different age groups. Similarly, Cui and Wang (2008) examined the use of cell
phones in EFL teaching and learning. The researchers found that using interactive programs
through cell phones increase student participation due to the fact that they can be used at any
time in any class. There are many applications in cell phones today that allow students to be
active and motivated language learners.
In the Saudi context, there is a glaring lack of interest and motivation when teaching EFL
that is found in many non-English speaking countries, especially in highly religious countries
such as Saudi Arabia (Mahboob & Elyas 2014). Having students who do not desire to learn a

132

new language can be one of the most common obstacles that English teachers face. This lack of
interest and motivation stems from several causes, including (but not limited to) perceived nonrelevance, religious beliefs, repetitive activities and ways of teaching, insufficient language
instruction that focuses on memorization, and a lack of engaging and enjoyable English lessons.
The use of social media for educational purposes can help resolve this problem. It can motivate
students to be active language learners. These learners need to be motivated to develop their
language skills, share knowledge, and learn with others – not only in face-to-face situations, but
also through technology, including social media. These kinds of learning tools motivate students
to learn and ensure more student engagement and better learning and development of their
language skills.
All in all, the availability of social media on different technological devices promote
learner motivation and participation among foreign language learners. These tools can reach
students where they are: on computers, tablets, social networks, mobile devices, all at a time and
place that is convenient for them.
Learning Autonomy
Findings from the study indicate that teachers believe that integrating social media into
ESL/EFL classes is a way to develop students’ learning autonomy. Benson and Voller (2014)
define learning autonomy in language learning as a learner’s ability to take control of every
aspect of their language learning, either independently or with others. In this study, the
participants mentioned that social media include features that help language learners develop
their language skills independently. Using different social media platforms such as Facebook,
Twitter, or YouTube in teaching English strengthens students’ social networking practices and
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provides them with opportunities to develop more effective teacher-student and student-student
interactions.
This finding is consistent with Son and Dashtestani (2014), who highlighted the use of
computers or mobile devices to improve self-learning skills. Son and Dashtestani (2014) also
point out that the use of multimedia materials provides language learners with vast resources of
authentic written, audio, and video materials from which they can learn, and that encourages
independent learning and learning autonomy. Lu, Lo, and Lincoln (2017) also emphasized the
self-regulated and autonomy strategies in foreign language learning. According to the
researchers, it is important for language learners to “observe and reflect on one’s learning
behavior and determine what needs to be changed and learn how to change.” (p. 77). Benson and
Voller (2014) also emphasize the use of technology in increasing learning autonomy by stating
that “autonomy and independence have become linked to the growing role of technology in
education, a link which has supported the growth of self-access language learning.” (p. 6).
Similarly, Liu (2010) pointed out that social media are effective tools that help learners to
become independent in their study and research. These platforms encourage and promote selflearning.
This finding supported the importance of using task-based language learning in foreign
language classrooms. With a wide availability of social media platforms, students can work and
learn at their own pace, which is an essential aspect of self-learning. Task-based language
teaching and learning provides rich opportunities to foster language learners’ autonomy in
foreign language classrooms (Richards & Rodgers, 2015). With the popularity and availability of
digital technologies, task-based language teaching “holds great potential for fostering selfdirected learning by purposefully engaging students in the learning process.” (Lee, 2016, p. 83).
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Students can access one of the social media websites (i.e., YouTube, Facebook, Twitter,
Instagram) and develop their language skills anytime and anywhere. This provides more
opportunity for self-directed language learning and allows for self-paced learning. That is,
students can take responsibility for their own learning as they can use these websites not only in
class, but also outside the class setting.
In the Saudi context and because social media is popular among students, they can
choose not only what to learn, but also how and when to learn it. There are many learning pages
and accounts in the social media universe that allow students to learn independently and practice
different language skills such as reading, writing, listening, and pronunciation. For example,
voice threads in social media let students upload and share images, videos, or voices, and have
online conversations about each other’s content through text, audio, or comments. This way of
interaction can develop students’ oral and written skills without their directly focusing on it.
Also, these learning pages and EFL-related audio or videos provide performance feedback,
which allows learners to track their progress and check their progress toward the desired goal.
When learning through these pages in social media, learners are responsible for setting learning
goals, working toward reaching these goals, and evaluating their learning progress.
Enhanced Learning and Teaching Practices
One of the findings from the study revealed that teachers integrate social media platforms
to improve their own teaching practices. Most of the participants believed that using social media
as a teaching tool increased classroom authenticity and shifted their teaching from teachercentered to student-centered instruction. This finding explains the importance of using social
media to teach English using more appealing and interesting approaches. Unlike traditional
teaching approaches, using social media allows teachers to conduct more effective and authentic
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language instruction. This finding is important, because it is related to the teaching and learning
of English in the Saudi context. A lack of innovative and modern ways of teaching and the
absence of authentic materials are some of the glaring shortcomings of foreign language teaching
and learning in Saudi Arabia (Mahboob & Elyas, 2014; Rahman & Alhaisoni, 2013).
To begin with, English instruction in Saudi Arabia is lacking in innovative and modern
teaching pedagogies and practices. Most teaching and learning materials in EFL classrooms
focus on forms, rather than form. English teaching approaches used in Saudi Arabia depend
heavily on memorization, and there is an obvious emphasis on memorizing and translating
English grammatical rules. This is one aspect of the Grammar Translation Method. According to
Horwitz (2008), the Grammar Translation Approach, one of the most common teaching methods
in many foreign countries, focuses on translation and grammar as the main sources of input when
teaching English. Horwitz continues to say that when using this teaching approach in English
classes, students are exposed to instruction using the students’ mother tongue, long and elaborate
explanations of grammatical rules, and sets of isolated words. This teaching approach has been
used prominently to teach English in Saudi Arabia. Most of the language instruction and
activities were translated into Arabic, and students have to translate every word in their textbook
before doing any classroom activity.
This finding reflects another challenge of teaching foreign language in Saudi Arabia,
which is the lack of authenticity needed for language learning. Almost all English books used in
English classes were outdated and lack authentic texts. Most of these texts were written with an
emphasis on improving students’ grammatical knowledge, rather than developing their
proficiency in communication. That is why most Saudi students leave schools without the ability
to carry out a short conversation. These students might have some knowledge of English
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grammar, but they lack the ability to transfer this knowledge into a real-world context. This is
why it is important for students to be exposed to authentic materials when they are learning
English. It is believed that social media can be the answer to these challenges and needs
associated with teaching English in Saudi Arabia. Social media can be used as a tool to provide
more authentic resources for teachers and students.
Research on English learning has identified several benefits associated with using
authentic materials in ESL/EFL classes. Huang, Tindall and Nisbet (2011) assert that the use of
authentic materials in EFL classrooms has become essential, as these materials expose language
learners to language as it is used in real life. They add that these materials enhance the learning
environment and make EFL classes more engaging and appealing to all students. Moreover,
using authentic materials in EFL/ESL classes increases student motivation and enhances the
teaching and learning practice (Guo, 2012). Students are usually more motivated to interact with
real-life texts such as newspapers and magazines, as they represent real life. Thus, it is important
for teachers to use authentic texts through social media in classrooms to maintain and increase
their students’ motivations to learn. These materials give language learners the feeling that they
are learning a real language and in touch with the people or context of the target language.
The sense of connection between real-life and classroom texts motivates EFL learners to
enjoy learning the language. Conversely, non-authentic texts or constructed texts might work as
barriers as EFL learners develop their language proficiency. Many students might lose the desire
to learn English because they have been exposed to non-authentic texts that do not represent real
life outside of the classroom. These students can benefit from the wide range of authentic sources
provided by social media. ELLs, for instance, can practice different English skills by watching
videos on YouTube, listening to English-language radio stations, reading online magazines and
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news sites, and writing comments on Facebook or Twitter. Therefore, it is important for
ESL/EFL teachers to use social media to develop students’ language skills, because they are
more motivating, engaging, and relevant to students’ lives.
Building a Learning Community
The study revealed that teachers tend to use social media platforms to build a learning
and teaching community that includes students, teachers, and parents. The participants
mentioned that they used social media to build a learning network in which they can interact with
other teachers and students and their parents. This finding is significant because social media can
represent a sustainable learning and teaching community for teachers and also for students.
In terms of students, social media can be a learning platform that allows them to interact
and communicate with other language learners who share similar interests in and outside of
classroom settings. The learning communities help develop students’ social and communication
skills, allowing all students, regardless of their abilities and skills, to be involved in the learning
process, and provide opportunities for language development. Social skills refer to students’
abilities to communicate with others from different educational backgrounds and language
levels. The teacher’s role in this community is to facilitate this type of interaction between
learners. Using social media, teachers can create a community that includes English language
learners, and ask them to interact with each other through their computer or mobile phones. Such
interactions between English Language learners supports active participation, and that is an
essential element in foreign language teaching.
One obstacle to learning English as a foreign language is the absence of learning
environments in which students can interact and learn beyond classrooms. Akbaris (2015)
mentioned that “the main obstacle for learning English is that there is no environment that makes
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them familiar with the original language. In other words, there is no active role for English
outside the classroom. Therefore, they do not feel the immediate need to learn English. And the
educational system should bring about such need.” (p. 395). Using social media, students can
overcome this challenge by joining the learning communities and networks these platforms offer.
Moreover, these learning communities are not only for students, but also for teachers.
Social media can help teachers build networks that connect them with professional communities
beyond their schools. Teachers can use platforms such as YouTube, Facebook, and Twitter to
communicate with other teachers and share their teaching ideas and materials. Online and offline
social programs open the door for teachers to experience new ways of teaching, as more
resources and material become available to them through social media (see Chapter 2). Arno
(2012) notes that instead of traditional ways of teaching, teachers can save time and effort by
designing lessons that draw on these digital tools and conduct more effective and appealing
language classes. Arno (2012) continues to say that “using technology as a gateway to the
discourse community allows teachers and learners to bridge the gap between the learning
situation and professional contexts by engaging in genuine interaction and collaboration with
other learners, teachers, discipline experts, and professionals/students.” (p. 100).
This finding also highlights the importance of using social media to encourage more
parental involvement. The participants mentioned that they use social media to communicate and
share student information and learning progress with students’ parents. Via Facebook, Twitter, or
other social media platforms, teachers can reach parents and provide them with school-related
projects, activities, or information on upcoming events. Social media websites and applications
enable teacher to inform parents about their children’s academic and personal progress. This is
important because when parents are engaged in schools, language learners have the motivation

139

and support they need to succeed in their learning. Parent engagement also creates a positive
learning environment for the student beyond school, and that can bridge the gap between the
school and the student’s home. This finding is supported by research into parent engagement in
foreign language teaching and learning. For instance, Vatankhah and Tanbakooei (2014)
conducted research in which they examined the effect of support from students’ parents on
foreign language intrinsic-extrinsic motivation. It was found that parents play an important role
in motivating students to learn the language. One outcome of this support is that more students
become engaged in the learning process.
Ultimately, the second research question aimed to reveal teachers’ perceptions about the
benefits of integrating social media into EFL classes. The discussion and interpretation of the
findings revealed that using social media platforms resulted in many social, pedagogical, and
instructional benefits for FL students and teachers. Using these tools increased student
motivation and engagement, more developed learning autonomy and independent learning,
enhanced teaching practice, and the ability to build learning communities. One of the most
significant goals of this research study is to convince students, teachers, and decision-makers that
social media are not only for social purposes. Instead, these interactive websites and applications
should be perceived as a safe and appropriate environment that can be used to teach and learn
English. Providing evidence of these benefits is one way to prove that social media is an
effective and reliable teaching and learning tool. Social media are well-established as a powerful
educational tool as the reported benefits make it difficult for FL teachers and decision makers to
overlook and ignore. It is hoped that teachers’ positive perceptions about social media can
change how they are perceived, and, in turn, help ensure more effective and fruitful English
teaching in Saudi Arabia.
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Research Question 3
What did foreign language teachers describe as challenges to using social media in English
classes?
The third research question aimed to explore teachers’ perceptions regarding the
challenges of using social media in English classes. Specifically, the goal of this question was to
highlight the challenges that English teachers encounter when they integrate social media
platforms into their classes. Findings from the survey and the interviews with the participants
revealed several challenges that prevent teachers from using social media effectively in EFL
classes. These include a lack time, not enough support and training, a lack of self-efficacy, and
misconceptions about social media. In the following sections, each finding is discussed in detail
and linked to the Chapter Two literature review.
Lack of Self-Efficacy
One challenge regarding the use of social media in EFL classes is teachers’ lack of selfefficacy regarding technology use. Skaalvik and Skaalvik (2007) define teachers’ self-efficacy as
teachers’ beliefs about whether they have the ability to plan, organize, and implement the
classroom instruction and activities required to reach their educational goals. The findings
revealed some areas of teaching where the participant teachers lack confidence. These include
not knowing how to find appropriate resources and materials through social media, and not
knowing how to design and implement lesson plans based on social media platforms. These
indications showed teachers’ low self-efficacy in their use of social media in EFL classes. Low
self-efficacy is considered to be a challenge because it decreases and limits teachers’ willingness
to use social media. Research around technology-based teaching has shown that teachers with
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lower self-efficacy are likely to be less prepared to incorporate technology into their classrooms.
(Moore-Hayes, 2011).
This is an important finding, because it can explain the resistance or hesitation to use
social media for educational purposes among teachers in Saudi Arabia. This resistance or
hesitation to use social media stems from two factors: teachers’ digital or technological literacy,
and the teachers’ own preferences and interest.
First, the digital literacy of teachers plays a significant role in their use of social media in
EFL classes. In this context, digital or technological literacy refers to the ability to manage,
access, and use social media for educational purposes. A lack of digital literacy among teachers
can be a barrier that inhibits the effective use of social media for educational purposes. Many
teachers are unprepared to use social media technology, and that influences their engagement
with it. In other words, digital illiteracy affects teachers’ abilities and confidence in using social
media in their EFL classes. This results in a gap in social media knowledge between teachers and
their students.
This finding reminds us of Prensky’s work regarding the current use of digital media
among students and teachers (2001). Prensky claims that a generation gap exists in today’s
classrooms. This gap separates students, the “digital natives,” from their teachers, the “digital
immigrants,” in terms of knowing how to interact with digital media. The difference is that
today’s students have been surrounded by digital media their entire lives and spend most of their
time interacting with and using digital devices such as computers, cellphones, video games, and
many other digital tools. This broad exposure to technology makes it clear that today’s students
think and process information differently from individuals who have not been exposed to digital
media to the same degree.
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According to Prensky, “digital immigrants” – those who were not born into the digital
world – are learning a new language, and their non-native status is represented by a “digital
immigrant accent.” This can be seen in many examples, such as a tendency to print out e-mails
and online documents to edit them on paper instead of online. The differences between teachers
and students can go beyond that to include the ways they interact with and use technology in
everyday life. For instance, students (“digital natives”) tend to receive information faster, and
enjoy parallel processes and multitasking, prefer games to serious work, and function better
when networking is available. The issue that faces many teachers is that the differences between
these two groups are usually transferred to classrooms, where teachers are supposed to be better
educated and more knowledgeable.
Bowles (2012) reminds us that teachers in the 21st century need to understand and accept
the similarities and differences between them and their students. The have to observe and be
aware of these differences and as Bowles used to mention to teacher candidates, “There's more
than meets the eye in every 21st classroom.” (p. 544). In this sense, teachers must accept the fact
that today’s students cannot learn using the same old ways or methods. Accordingly, for teachers
to become digitally literate, they need to know how to access social media, find appropriate
materials for their classes, modify these materials when necessary, and implement lessons using
one of the social media platforms. Another way is to rely on students for technical or digital
support. This will engage students more in the learning process.
Moreover, another factor that explains the participants’ low or lack of self-efficacy in
social media use is their own personal preferences and interests. It was surprising to learn that
some teachers do not know how to access social media because they simply “don’t like using”
these platforms. Some of the teachers in Saudi Arabia are not active social media users because
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they prefer to “stay away” from social media. They talked about the difficulty of using and
accessing social media platforms such as YouTube, Facebook, Twitter, or Instagram. Even
though they emphasized the importance of using social media to teach English, these teachers
expressed frustrations about not knowing how to access or use these sites. This caused them to
question their abilities to use social media and find English teaching and learning materials that
matched their class objectives. One way to overcome this frustration is for teachers to become
more interested in social media use in education. Teachers can benefit from other teachers who
have integrated social media into their teaching practices. Another way is to engage in more
professional development opportunities directed toward more technology integration in FL
classes.
Time and Social Media Use
One of the most-cited challenges that limited teachers’ use of social media and
technology in general is a lack of time. A majority of the participants complained that they do
not have enough time to prepare and design lesson plans based on social media. Lack of time has
always been an issue for teachers in Saudi Arabia. The process of using social media to teach
English involves different phases, including finding the time to access social media, locating
materials that match the course objectives and students’ knowledge levels, and, finally,
integrating these materials into teaching practice. It was clear from the participants’ responses
that this issue was due to two main factors: heavy teaching loads, and other administrative duties.
To begin with, one factor that limits the time teachers have to incorporate social media
into their teaching practices is their heavy teaching load. Teaching load refers to the teaching
time or contact hours that each teacher has every day. Although the participants believed that
social media is an effective teaching tool, they expressed their frustration over their daily
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teaching hours. Most of the teachers must teach five to six classes per day, and each class lasts
for almost one hour. Such heavy workloads limit the teachers’ ability to find instructional time
during the day to prepare and design lessons based on social media. Also, the teachers are
required by school principals and the Ministry of Education to finish teaching the content in the
required textbooks by the end of the course or semester. These teaching requirements make it
difficult for teachers to find free time to dive into social media and look for appropriate materials
to use in their EFL courses.
Besides teaching loads, teachers also complain that they have other work duties that limit
their instructional time. This includes administrative duties such as observing students and
registering their test scores and absence rates. Also, in Saudi Arabia, large classes are difficult
challenges that many teachers face, and the large number of students in each class can also be an
issue. On average, there are 25-30 students in each class. With such a large number of students in
each class, it is difficult for teachers to find the time they need to prepare or design lesson plans
that incorporate social media platforms.
This finding is consistent with research that indicates that teaching is a time-consuming
task that requires a substantial amount of energy and time. For instance, King (2002) notes that
teachers usually “struggle with effectively managing teaching loads and schedules to find time
for the many other activities, events, and responsibilities in our lives. This includes time for other
academic responsibilities…” (p. 1). Also, Alshumaimeri and Almohaisen (2017) conducted a
research study that examined the professional development opportunities provided for FL
teachers in Saudi Arabia. The study included 77 teachers who were teaching English in Riyadh.
The study identified some of the obstacles that limited the teachers’ involvement in these
opportunities. According to the researchers, one of the most obvious obstacles faced by FL
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teachers was a shortage of time. The teachers complained about not having enough time to attend
these opportunities because of their busy schedule and heavy teaching loads. This supports the
study’s finding that a lack of time because of the busy schedules and teaching loads are issues
that face English teachers in Saudi Arabia.
All in all, there is not enough time for teachers to use social media as tools in their EFL
classrooms; however, with adequate support from administrators, teachers can overcome this
challenge and find more instructional time to use these beneficial tools.
Lack of Support and Training
The most-cited theme that appeared during the interviews with the teachers was a lack of
support and training. This theme reflects two main concerns that surround teachers’ use of social
media use in EFL classes. Training and support were consistently mentioned together and are
thus presented as one theme. According to the teachers, the lack of support and training
opportunities presents a significant barrier to effective social media use in their FL classes.
First, lack of support refers to teachers’ concerns about not having pedagogical,
instructional, and technical support from school principals or the Department of Education to
help them use social media as a teaching tool. Conversely, the teachers mentioned that receiving
support from school leaders or decision-makers in school districts would increase their social
media use in EFL classes. this is an important factor that explains the hesitation of FL teachers
in Saudi Arabia to use social media in class. To use social media effectively, teachers need
every kind of support – from school principals to decision-makers in the Department of
Education. This support can be offered in different forms, such as instructional and technical
support from school leaders and school districts, modeling how to use social media, and offering
the needed resources and equipment.
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In terms of pedagogical and instructional support, the use of social media and technology
in general requires teachers to be knowledgeable about social media use in education. Teachers
need to decide which language domain (e.g. speaking, listening, reading, writing) to target when
implementing these tools. Churcher (2014) notes that even though social media can be an
effective pedagogical tool, it would be a mistake to assume that students will eventually learn by
using these tools alone. Teachers have to know what teaching methods are effective when used
in conjunction with these tools, what students need, and how to find materials that match these
needs. Churcher (2014) highlights and raises a concern that when technology is used, the primary
goals should be to make the technology function properly and effectively, not how it can develop
student learning outcomes or enhance teaching practice. Churcher adds that “the remedy to this
dilemma is to identify salient features of hardware and software technologies that instructors
wish to use, and then use theory to understand how to develop practical pedagogy to maximize
the likelihood of successful learning outcomes.” (p. 33).
Significantly, one way to overcome this challenge is to model how social media can be
used in classrooms. Another way is to offer workshops to help teachers use social for
pedagogical change. Teachers need to know how to use these social tools to develop a
pedagogical framework, ask the right questions, create teaching guidelines, implement teaching
strategies while using social media, and, finally, reflect on this process. This is the type of
support the participant teachers were eager to have.
Teachers also need technical support to incorporate social media platforms into their
teaching agendas. This support should include (1) offering consistent and regular social media
accessibility to teachers and (2) providing the equipment needed to use social media in class.
From personal experience and some of the teachers’ responses, the classes in many public
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schools in Saudi Arabia are not equipped with technological devices that enable teachers to use
social media. The difficulty of accessing social media and the lack of Internet service affect
teachers’ ability to use social media consistently in their FL classes. Conversely, easy access to
social media in classes plays a central role in enabling teachers to be motivated and engaged in
this process. making social media platforms accessible for FL teachers is an important
responsibility of school leaders who support the use of social media as a teaching tool.
Nowadays, classes should be equipped with technological devices and Internet access to enable
teachers to enhance their teaching practices. Recently, the Ministry of Education invested a
sizeable amount of money, time, and effort to increase technology integration among teachers.
However, this finding gives a glimpse into the actual use of technology in schools, which is far
from the Ministry’s vision.
Second, the interview participants repeatedly mentioned that they are in dire need of
training and professional development that enables them to use social media effectively in the
classroom. This reflects teachers concerns about the training they have received prior their
teaching career, or even as they teach. In other words, they question the effectiveness of their
preparation programs, as well as the professional development opportunities provided for them.
In terms of the preparation programs, some teachers mentioned that they graduated from
college without taking enough courses to enable them to integrate technology into their teaching
practices. Many of the teachers graduated from college before social media became popular. At
that time, no teaching courses about the use of technology were offered in their colleges. The
absence of technology-related courses decreases teachers’ ability to incorporate social media into
their classes. This finding is consistent with other research studies that questioned the
effectiveness of technology-related teacher training in Saudi Arabia (Al-hazmi, 2003; Rahman
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&Alhaisoni, 2013). For instance, Rahman and Alhaisoni (2013) argue that teachers in Saudi
Arabia lack adequate training that enables them to interact and deal with the current digital
revolution. Al-hazmi (2003) also points out that almost all English teachers’ preparation
programs implemented by the Ministry of Education in Saudi Arabia are unsystematic and
inadequate. These programs do not prepare teachers to use technology in classrooms. Al-hazmi
writes that most EFL teachers graduate from colleges of education, colleges of art, or teachers’
colleges that emphasize English literature, applied linguistics, and translation. Although these are
English programs, pre-service teachers are required to take only one English methodology
course, which cannot prepare pre-service teachers to use technology effectively in their teaching
practice.
In addition, the participants repeatedly questioned the professional development
opportunities provided for them. The teachers shared the belief that they were not properly
trained to use social media effectively. Most of the training or professional development
opportunities they received focused some core area of teaching such as curriculum, content,
instruction, lesson planning, classroom management, and assessment. In other words, most of the
professional development directed toward FL teaching in Saudi Arabia ignores the training
teachers need to use technology and digital media in classrooms. This has resulted in a lack of
knowledge among in-service English teachers in Saudi Arabia regarding the use of integrated
technology or digital applications and websites in their teaching practices. One way to avoid this
obstacle is to devote more time and resources to professional development opportunities that
promote technology integration among FL teachers.
Ultimately, lack of support and training were some of the most-cited obstacles that,
according to teachers, limit their involvement in social media and technology incorporation in
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English teaching and learning. To use social media effectively, FL teachers have to be supported
and trained to benefit from the considerable educational potential of using these tools to teach
English.
Misconceptions about Using Social Media
Teachers’ misconceptions about social media is the final factor that limits teachers’ use
of social media in FL classes. This theme reflects misconceptions and beliefs that teachers have
held about using social media for educational purposes. These misconceptions were derived from
teachers’ beliefs that social media platforms are tools of distraction-tools that lack pedagogical
value and have been used for political purpose rather than teaching or learning.
To begin with, social media were perceived by some teachers as distracting. When social
media is used, it is difficult to control what students read or see and their attention is distracted.
This lack of control and class management makes it difficult for teachers to manage the class and
gain students’ attention.
For instance, YouTube was perceived by some teachers as a distraction more than a
learning tool. Some teachers feel that students are more likely to be distracted when using
YouTube for learning purposes due to the numerous numbers of clips that can be accessed. this
opinion was may have been formed because of the massive content available on each social
media platform (i.e., Facebook, Twitter, Instagram). Another misconception about using social
media is the lack of pedagogical value, or intention. This misconception reflects the idea that
because social media platforms were not originally designed for educational purposes, they
cannot be used with students. Surprisingly, viewing different social media platforms as political
and cultural tools rather than vehicles for teaching and learning is another misconception about
social media. Some teachers asserted that social media cannot be used in an educational setting
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and argued that social media has been used to fuel political conflict more than teaching or
learning. This leads them to avoid using social media, because they perceived it as an arena for
political conflict among nations.
Even though these beliefs and misconceptions about social media contain an element of
truth, they can be allayed. Also, to maintain students’ attention, teachers can provide guidelines
for students to follow when accessing class content. This guideline will allow students to focus
on the assignment given by the teachers and will reinforce the class objectives. As for social
media’s lack of pedagogical intention and role in politics, teachers have to choose materials that
match their class objectives and students’ interests. Also, although social media can be and often
is used for political gain, there are thousands of pages that can be used for learning. Teachers can
grant strict student access to the pages or accounts that promote English learning.
All in all, one of the study’s surprising findings involved teachers’ negative perspectives
and beliefs about social media. This explains the resistance or hesitation to use social media
platforms among FL teachers. Rather than viewing them as teaching and learning tools, social
media platforms are perceived as tools of distraction and politics. It is possible that these views
hinder or limit teachers’ social media integration in EFL classes.
In conclusion, the findings of the third research question highlight the challenges
associated with using social media in EFL classes in Saudi Arabia. It was found that some
factors prevent or limit teachers’ use of social media. Some of these issues concerns school
leaders and decision-makers, such as a shortage of instructional time provided for teachers,
teachers’ preconceived notions about political uses of social media, and a lack of training and
support for teachers who wish to effectively use social media in EFL classes. Other factors are
associated with teachers’ own beliefs and their self-perceived ability to use social media, such as
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low self-efficacy and a misunderstanding of how social media should be used in the educational
setting. The findings of these issues and challenges fulfills one of the most important study
promises – to reveal what inhibits or limits teachers’ incorporation of social media into the
classroom. It provides school leaders and decision-makers in the country with evidence about
what English teachers need to effectively and successfully integrate social media platforms into
their teaching practices.
Accordingly, the following section emerges as a response to these study findings. It
includes significant implications and recommendations for teaching practice, and a policy that
can change how social media should be perceived in teaching and learning of English.
Implications and Recommendations
The results of the study shed some light on the concerns and issues that foreign language
teachers encounter when using social media as a teaching and learning tool. One of the ultimate
goals of this study was to provide recommendations that can help teachers, school leaders, and
decision and policy makers enhance social media integration in EFL classes and overcome any
concerns that confront teachers. Therefore, the following section includes some implications and
recommendations related to teaching practice, policy, and future research. It also includes
resources and teaching and learning pages for foreign language teachers and learners. These are
based on the literature review and participants’ suggestions and recommendations.
Practice
Findings from the survey and interviews suggest that social media are often considered as
effective tools for English teaching and learning. The participants showed a positive attitude and
perceptions about how these social sites have enhanced their teaching practices. Social media
provide authentic, engaging, and interesting ways of language teaching. Nonetheless, some
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participants showed low self-efficacy in regard to incorporating social media in their EFL classes
and/or to managing their classes when using social media in classes. Others have misgivings
about social media; for example, they perceive social media as a distraction or view it as a
political, rather than an educational tool. These views limited social media integration in some
teachers’ EFL classes. Therefore, based on these findings, three implications for FL teachers in
their practice are suggested. (1) FL Teachers and school leaders need to foster school cultures in
which technology and social media is valued. (2) FL Teachers should work independently to
improve digital and technological literacy. (3) FL Teachers are encouraged to incorporate other
learning websites and applications beyond the common social media platforms.
First, foreign language teachers and school administrators should foster a school culture
and develop a vision in which technology and social media is used effectively. Participants
reported in the survey that their schools lack a culture that promotes the use of technology and
social media as educational tools. This lack of a supportive school culture limited their use of
technology in EFL classes. Hence, it is recommended that all schools work toward implementing
more of a technology-based vision and culture. Schrum and Levin (2012) pointed out that a
school’s vision is related to the beliefs and values considered to be important in any educational
setting. As such, teachers and school leaders should play a significant role in developing a vision
and shaping a culture that embraces technology and social media integration.
There are many ways to create a culture of high-level use of technology in schools. In the
beginning, it is important for foreign language teachers and school leaders to set goals related to
increasing their involvement in technology-based practice. Then, they have to work toward
achieving these goals. Another way is to increase communication between teachers and school
administrations. In other words, teachers and school leaders should work collaboratively to
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encourage and help each other overcome issues and concerns related to technology use. Also,
technology-based materials and resources should be accessible to teachers all the time. All
classes should be equipped with technological devices that enable teachers to use them when
needed. Finally, many teachers, especially those with low digital literacy, might hesitate to bring
technology into their teaching agenda. That is why school staff should embrace risk-taking
among these teachers and allow them to step out of their comfort zone.
Beside creating a technology-friendly school culture, foreign language teachers should
work independently to develop their technological or digital literacy. This refers to their abilities
to access, manage, and use technology in their teaching practices. Hague and Payton (2011)
pointed out that “Digital literacy consists of the skills, knowledge and understanding that enable
critical, creative, discerning and safe practices with digital technologies” (p. 1). These skills are
necessary for teachers to consistently use technology in their classes. Many participants showed
signs of low self-confidence, as they questioned their abilities to use social media appropriately.
This low self-confidence works as a barrier to their involvement in technology and social media
integration. The use of social media to teach English is a complex process that requires teachers
to have the necessary skills to access sites, find appropriate materials and incorporate them into
their classes. That is why teachers have to work independently to develop basic technological
skills such as internet search, presentation, and web navigation skills. It is important for all
teachers to have these skills to effectively use technology and social media whenever they need
to. Having these skills would increase their self-confidence when incorporating technology or
social media into their teaching practice.
Wang, Ertmer, and Newby (2004) found that teachers with high levels of computer selfefficacy tend to increase their involvement in computer-related teaching practices. Even though
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the participants said they lacked skills because of their lack of training, besides professional
training, teachers can work on their own to develop their technological literacy. One way is to
observe an experienced teacher who usually uses technology in their classes. Observation will
allow teachers with low digital skills to know when and how technology should be used. Also,
schools can assign a mentor teacher who is better with technology to help a less experienced
teacher. Another way is to attend online tutorials about how to use different technological
devices. These tutorials are easily accessible and include steps, guidelines, and tips that help
teachers understand how to use technology.
Finally, foreign language teachers should diversify their use of social media platforms. In
other words, it is important for teachers to use various social media websites instead of relying
on one or two platforms. The majority of the participants reported that they rely mainly on
Facebook, Twitter, and YouTube for English teaching. Only a small number of teachers have
tried other learning websites such as ELLLO and Duolingo. Thus, teachers are encouraged to use
other learning websites and applications that focus on developing students’ different language
abilities. There are plenty of websites that can provide authentic and interesting English teaching
and learning experiences. To illustrate, websites like ELLLO, Duolingo, and ESL-Lab can be
used to develop students’ listening and pronunciation skills. They include numerous listening
and speaking materials, teaching ideas, quizzes, and resources that can be used in EFL classes.
Teachers also can encourage students to access these sites not only in class, but also outside the
classroom. Beside these websites, teachers can also use sources such as NPR, Pandora, Audible
and other podcasts about language for more authentic language development. These websites
provide direct exposure to the language used by native speakers. When choosing materials from
these sites, teachers should keep in mind students’ backgrounds and their language proficiency
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levels. Some of the materials might be beyond above students’ current levels, which will make
these materials difficult for them to understand. Thomas (2014) emphasized the use of authentic
materials that match students’ abilities, stating that when selecting materials teachers have to
keep their focus “ on local relevance and help your students stay connected to their reality: the
local context in which they live outside the EFL classroom. Also, consider your students’
personal interests and keep your authentic materials engaging, short, and appropriate to their
proficiency levels.” (p. 19).
Policy
One of the goals of this research study was to inform educational policymakers about the
current use of social media in foreign language teaching and learning in Saudi Arabia. Although
the participant teachers emphasized the importance of using social media platforms as English
teaching tools, they were confronted by some challenges. Some of these challenges, related to
educational policy in Saudi Arabia, limited teachers’ incorporation of social media in EFL
classes. Therefore, three policy recommendations are suggested; (1) provide continuous
professional development opportunities to improve technology integration among foreign
language teachers; (2) reduce teaching leads and allow for more planning time for FL teachers;
and (3) create a support system for more effective technology and social media integration.
The first recommendation is to provide foreign language teachers with training and
professional development opportunities that aim to improve technology integration among EFL
teachers. The majority of the participants in this study reported that they were not trained to
effectively use social media in the teaching of English. They were also frustrated by the
professional development sessions they did have, which focused on some core areas of teaching
instead of technology use. As one of the participants stated,
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I have more than 15 training certificates, but none of them is about using social media or
at least technology in English classes. Most of the training opportunities that I received
were about how we can teach English or how can we evaluate students’ language levels.
As a result of this lack of training, some of the teachers questioned their abilities and
skills to use social media platforms as teaching tools. Potter and Rockinson-Szapkiw (2012)
asserted that the lack of professional development opportunities is one of the main barriers to
technology integration among teachers. Therefore, future professional development sessions for
teachers should focus on technology and social media integration in EFL classes. This type of
professional development is necessary for teachers, particularly when they involve technology
integration. These opportunities should also improve teachers’ knowledge and abilities to finding
appropriate materials, design lesson plans, and conduct the lessons. For this training to be
effective, it should serve the needs and expectations of teachers and include some practical
examples of how social media can be used to teach English. More importantly, it is important to
provide continuous and regular professional development opportunities to develop their skills
and confidence in using social media. Plair (2008) pointed out that most technology-related
professional development “lacks the continuity that teachers need to develop the confidence and
efficacy leading to technology fluency.” (p. 70).
The second policy recommendation is for school leaders and educational policymakers to
work to reduce foreign language instructors’ teaching loads and allow for more planning time.
Some of the participants interviewed complained about heavy teaching loads. They have to teach
more than more than five classes each day. They expressed their frustration over not having
enough time to prepare their lessons. Therefore, to give instructors more planning time, their
teaching loads should be reduced. Also, foreign language teachers should be given a more
flexible schedule, with at least one period every day to plan their lessons. In this time, they can
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cooperate with other teachers and share ideas and opinions regarding the use of social media as a
teaching tool. It is important for teachers to have a reasonable and flexible teaching schedule.
This will increase their productivity and motivation.
Conversely, heavy workloads mean less productivity and less creativity in their teaching
practices. Using social media to teach English requires a considerable amount of time and effort
to find appropriate materials, modify them based on students’ language proficiency levels, and
finally to apply them in class. Hence, school leaders and decision-and policy-makers are
encouraged to give teachers enough time to effectively and successfully integrate technology and
social media into their teaching practices.
The third policy recommendation for school leaders and policymakers is to create a
support system that can help foreign language teachers overcome any issue or concern that limits
their use of technology and social media. One of the most common complaints among the
participants was the lack of support they receive from school leaders and policymakers. This lack
of support limited their social media integration in EFL classes. As one teacher commented, “I
have been raising this issue in almost all the meetings we had with the school administrators. It is
really disappointing that we have not been helped with this problem.” Therefore, one way to
overcome this issue and to meet teachers’ expectations is to create a prominent and consistent
support system that provides pedagogical and technical support for teachers. This system should
include expert teachers, school leaders, practitioners, and administrators who can guide teachers’
use of technology and social media in English teaching and learning. It is important for the
support system to be accessible to all teachers so they can receive assistance whenever they need
it. Also, the system should include technology specialists to provide technical support when
needed. Technical support includes assisting teachers with program installation, maintenance,
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and any other technology-related issues. Many of the participant teachers mentioned that
technical problems make it difficult for them to use social media in their classrooms. They
complained that they have not received any kind of technical help, and that lack of help limited
their use of social media. Lim and Khine (2006) pointed out that technical support is an
important factor that positively impacts technology integration among teachers.
Future Research
The present research study examined foreign language teachers’ perceptions about the
role of social media platforms in EFL classes. The results provided a partial insight into the
teaching practices and challenges that confront EFL teachers when they use social media for
educational purposes. Hence, adding to this body of research requires additional research. In the
following section, three future research recommendations are offered: (1) future research should
include a larger number of foreign language teachers from different regions and educational
levels in Saudi Arabia to a research study, (2) Researchers should include school principals’
experiences and perceptions, and (3) researchers can examine the impact of social media on
student language learning and development.
First, 35 EFL teachers in Saudi Arabia completed the survey, and 15 of them participated
in more focused interviews. Even though the participants provided significant information in
terms of their current use of social media in EFL classes, the small number of participants is a
limitation of the study. Hence, future research should incorporate a larger number of English
teachers from different regions and educational levels in Saudi Arabia. More participants in the
survey would have resulted in a clearer picture and a better understanding of the use of social
media as a teaching tool among EFL teachers in Saudi Arabia. Also, participants from other
educational levels, such as universities and colleges, should be included in the research. This
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would broaden the scope of the research and allow for a broader understanding of the use of
social media as English teaching and learning tools in Saudi Arabia.
Second, even though the present study target EFL teachers, school principals were
mentioned consistently by the participants with regard to the benefits and challenges of using
social media as teaching and learning tools. The foreign language teachers’ responses provided
some evidence for the important role that school leaders play in either promoting or limiting the
use of social media to teach English. Hence, future research should involve school principals and
explore their experiences and perceptions about the use of social media in EFL classes.
Investigating school leaders’ opinions will helps to bridge the gap between teachers’ actual use
and school principals’ expectations. School leaders play a critical role in teaching practices and
in creating a school culture in which social media is used effectively and consistently in their
schools. Schleicher (2012) emphasized the significant role of school leaders:
School leaders can define the school’s educational goals, ensure that instructional
practice is directed towards achieving these goals, observe and evaluate teachers, suggest
modifications to improve teaching practices, shape their professional development, help
solve problems that may arise within the classroom or among teachers and liaise with the
community and parents. (p. 14)
Therefore, future research should examine school leaders’ opinions about the use of social media
as teaching and learning tools.
Third, the study did not examine the impact of social media on student language learning
and development. Additional research is also needed to examine the effectiveness of using social
media to develop the English proficiency of English language learners in Saudi Arabia. The
review of the literature revealed a gap in the literature as little work appears to have been done to
directly examine the pedagogical and academic relationships between students’ language levels
and the use of different social media for English language teaching and learning. Hence, more

160

research is needed to understand how teachers can benefit from the popularity of social media
among students and how to use it to improve their teaching. Questions to guide this research
might include: To what extent does the use of social media platforms affect the oral skills
(speaking and listening) of EFL learners? To what extent does the use of social media platforms
affect the written skills (reading and writing) of EFL learners? What factors influence the
integration of social media platforms in ESL/EFL classrooms? What are the most effective
implementation strategies for social media in teaching of foreign or second language? Answers
to these questions might increase our understanding of the effectiveness of social media as
English teaching and learning tools.
Resources for Foreign Language Teachers
The study findings suggest that foreign language teachers use online platforms as tools
for more authentic and meaningful teaching. The following list includes several platforms that
can be used as alternatives to social media and is based on the participants’ suggestions and
recommendations and the literature review. These websites and programs are useful resources
for language teachers who teach English as a second or foreign language.
ELLLO
English Listening Lesson Library Online (ELLLO) is a learning program used by
language learners to develop their skills such as speaking, listening, and pronunciation. It
includes thousands of English audio files and natural conversations between native and nonnative speakers, which for foreign language learners can use to develop their listening and
pronunciation skills. The program includes many free lesson plans and activities that can be
shared by language teachers around the world. This program is appropriate for language learners
at all levels, including, but not limited to beginner, intermediate, and advanced learners. In
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ELLLO, thousands of speakers from more than 100 countries share audio and listening activities.
The program also includes transcripts for each audio recording, and quizzes at the end that
enable students to check their comprehension levels.
ESL-Lab as a Listening Tool
ESL-Lab is a self-directed online learning program that helps students practice their
listening and vocabulary skills. ESL-Lab is a beneficial website for developing listening
comprehension. It includes thousands of short and long conversations. At the end of each
conversation, the student is asked to complete a quiz which evaluates the student’s understanding
and comprehension. The listening and vocabulary activities in this website are organized by
different levels of difficulty based on elements such as the rate of speed, the vocabulary used, the
difficulty of the content, and the complexity of the idiomatic expressions used in the
conversations. It includes three levels of language proficiency: beginning, low and high
intermediate and advanced. One of the most beneficial features of this website is its pre-listening
exercises, which prepare language learners to make predictions about what they will hear. At the
end of each lesson, students can evaluate their listening and comprehension skills.
Duolingo
Duolingo is another online platform that includes more than 27 different world
languages, all of which can be learned through the application. It also provides English lessons
and activities that allow students to practice different language skills, including reading and
writing, and numerous grammar and vocabulary lessons paired with activities. Duolingo has
revolutionized the way students learn English as a foreign language because of its interactive
approach to language learning.
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ePals
ePals is a project-based learning and teaching platform that provide opportunities for
foreign language learners to practice English with other teachers and students around the world.
The platform is similar to Facebook, but designed for English learning and teaching. It promotes
the idea of perceiving and learning English as an international language, and one of the goals of
the platform is to promote 21st century skills including creativity, communication, critical
thinking, and collaboration. For foreign language learners, this platform is a beneficial resource
that provides content for students at all language proficiency levels. They can interact with other
students or teachers and engage in meaningful conversations directed toward developing their
speaking and listening skills.
Fluspeak
Fluspeak is an online platform that can be used to develop students’ speaking,
pronunciation, and conversational abilities. The program uses more than 300,000 phonemic
models to test students’ listening and comprehension skills. It includes the sounds from more
than 1,500 native speakers of American English, and acoustic information for more than 200,000
English words and their pronunciation variations. This massive audio library can be used by
foreign language teachers as a resource to provide authentic listening materials for students. It
also offers opportunities for foreign and second language learners to listen and evaluate their
speaking abilities.
Other Resources for Foreign Language Teachers and Learners
One of the teaching implications of this study is providing foreign language teachers with
teaching resources on different social media platforms. These learning resources can be also used
by language learners to develop their language levels. Table 6 lists a number of teaching and
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earning pages that were suggested and recommended by the participants. These social websites
and pages can be found in different social media platforms (e.g. Facebook, Twitter, Instagram,
and YouTube). (For more learning pages see Appendix F)
Table 6
Suggested ESL/EFL learning and teaching pages
Learning page(s)

Targeted
language skills

Targeted
audience
Facebook
Language
learners

English Teaching
101

Listening,
grammar,
reading, and
writing

Teaching Games
EFL

Games for
teaching
grammar,
reading, and
writing

ESL/EFL
teachers

ESL teaching
activities

Reading,
grammar,
vocabulary,
writing, and
visual learning

ESL/EFL
teachers

Targeted
proficiency
levels
Beginneradvanced
learners

Website

https://www.faceboo
k.com/EnglishTeachi
ng101/

https://www.faceboo
k.com/teachinggames
efl/

Beginneradvanced
learners

https://www.faceboo
k.com/ESL.teaching.
activities/

Twitter
BBC Learning
English

Activities and
learning tips

Language
learners

advanced
learners

https://twitter.com/bb
cle

ELLA Learn
English

Vocabulary and
grammar

Language
learners

Beginneradvanced
learners

https://twitter.com/Ell
aLanguage

Creative ESL
Learning

Teaching
activities and
tips for teachers

ESL/EFL
teachers
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https://twitter.com/cr
eative_esl

Table 6 (Cont.)
Learning page(s)

Targeted
language skills

Targeted
audience

Targeted
proficiency
levels

Website

Instagram
ToFluency

Learning
demoes,
learning and
teaching tips

Language
learners

Beginneradvanced
learners

https://www.instagra
m.com/tofluency/

English Without
Tears

Grammar and
vocabulary
exercises

Language
learners

Beginneradvanced
learners

https://www.instagra
m.com/english_witho
ut_tears/

Idiom Land

Vocabulary

Language
learners

Intermediate- https://www.instagra
advanced
m.com/idiom.land/
learners

YouTube
Language
learners

English For You

Content for all
language
domains

ESLTeacherTom

Listening,
speaking,
grammar, and
writing ideas

ESL/EFL
teachers

EngFluent

Content that
targeted all
language
domains

Language
learners

Short
practical
courses for
all levels

https://www.youtube.
com/user/englishfory
outv

https://www.youtube.
com/channel/UCHO_
yqFcvJ3xgOTVkIIDb
EQ
ESL/EFL
teachers and
learners

https://www.youtube.
com/user/engfluentvi
ds

Study Limitations
This research study had some limitations in terms of research procedures or the study
findings. The first limitation was the inability to further generalize the findings to other English
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classes. Because the data was collected from English teachers in Saudi Arabia, the findings
might not be representative of other EFL or ESL classes or other learning settings. The second
limitation is related to teachers’ responses to the survey and interview questions. There was a
sense of hesitation among teachers when answering some of the questions. This might be a result
of restrictions placed on some of the social media platforms. The third limitation concerns the
time limit imposed by the school calendar in Saudi Arabia. When I started collecting data,
schools were closed due to the end-of-year break. Contacting teachers during that time was
difficult. After the break, I started collecting data before another break hit, which caused another
delay in the data collection process. This, in my opinion, limited my chances to reach teachers
during their active teaching time. Teachers who were interviewed during their actual teaching
time elaborated more on the topic. The fourth limitation is related to the participants responses to
the survey and interview questions. Some of the foreign language teachers preferred to provide
written answers to some of the interview questions. Other participants preferred to answer the
survey/interview questions in Arabic. They believed this would help them convey their opinions
properly. I had to translate these responses from Arabic to English. Because the required
translations, some meaning may have been lost.
Conclusion
One of the goals of this study was to examine teachers’ experiences of using social media
platforms such as Facebook, Twitter, Instagram, and YouTube in English classes in Saudi
Arabia. Moreover, the study attempted to explore not only the pedagogical, social, and academic
benefits of using social media, but also the challenges that confront teachers who use social
media to teach English as a foreign language.

166

The research goals were accomplished through a qualitative analysis of the experiences
and perceptions of English teachers in Saudi Arabia. Specifically, 35 English teachers completed
a survey, and 15 of these teachers participated in a semi-structured interview. Analysis of the
data revealed eight different themes (different purposes of using social media, social media as
tools, motivation and engagement, enhanced teaching and learning practices, building learning
community, lack of support and training, lack of self-efficacy, and misconception about social
media) related to the teachers’ experiences about the use, benefits, and challenges of using social
media in English teaching and learning. The participants used social media to support their
classroom instruction and to teach English culture. They also perceived social media platforms
such as Facebook, Twitter, YouTube and Instagram as tools that can be used to assess students
learning and language development, and to differentiate their classroom instruction. In terms of
benefits, the participants indicated that social media increase student motivation and
engagement, enhance teaching practice, and help to build a learning community among students.
The study also identified some challenges associated with social media integration, such as a
lack of support and training, low self-efficacy among teachers, and some misgivings about the
use of social media in the classroom.
Ultimately, the study is important because it highlights the current use of social media for
educational purposes. It bridges the gap in the literature surrounding the use of technology and
social media in the teaching and learning of English as a foreign language. For decades, English
has been taught using traditional and less-effective teaching approaches. This decreases students’
motivation to learn English as a foreign language. Recently, the Ministry of Education has
invested money, time, and effort to develop the educational system in Saudi Arabia. Billions of
dollars have been spent on real education reform. One of these efforts was related to increasing
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technology integration among teachers. Decision and policy-makers continue to advocate for
consistent and effective use of technology in schools. Teachers, on the other hand, have been
complaining about a glaring lack of support, training, and prepared classes that limit their
technology-related knowledge.
This study provides educators and decision-makers in Saudi Arabia with a clear picture
of the current situation with regard to digital knowledge among teachers. In other words, it
bridges the gap between policymakers’ expectations and teachers’ current technology use, and
that reinforces the effort to institute more fruitful education reform. As this study indicates, there
is a space for social media in every language class. These interactive tools can help elevate
teaching English as a foreign language to the next level. A level in which teachers have access to
unlimited teaching resources and materials. A level in which students can benefit from having
flexibility and convenience when learning English. In the meantime, foreign language educators
and researchers should accept social media as effective and interactive teaching and learning
platforms. Such acceptance will no doubt be a key to improving FL teaching practice in
this technology-driven world.
Moving Toward Communicative Teaching Approach in Foreign Language Teaching
One of the fundamental reasons for conducting this research study was to highlight
current foreign language teaching practices in Saudi Arabia. For decades, emphasis has been
placed on certain teaching approaches that fail to meet learners’ needs. The implicit and
extensive use of the Grammar-Translation Method in English teaching and learning has resulted
in poor and ineffective foreign language teaching practice. In all language classes, memorization
and implicit grammar instruction come before the development of other essential language skills.
This has led many teachers to focus on grammar in foreign language classes at the expense of
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other essential skills such as reading, writing, speaking, and listening. This is one concern that
needs to be addressed by educators and decision makers through professional development
opportunities for foreign language teachers. The issue must also be addressed through foreign
language preparation programs that prepare the country’s foreign language teachers.
It is hoped that his research study and its findings can help shape an effective a response
to this need. The participants’ responses and insights revealed how technology in general, and
more specifically, social media, can be used to improve foreign language teaching practice in
Saudi Arabia. The participants believe that social media can help build teaching and learning
communities for all students. These learning communities help the participants move toward a
more student-centered pedagogy, in which their roles are to guide and facilitate learning rather
than simply deliver drills and lecture on language content. As the participants mentioned, social
media platforms help them take their language teaching and learning beyond traditional teaching
methods. The participants provided examples of how social media platforms provide language
learners with opportunities to communicate and practice using the target language in more
authentic and real-life situations. This has resulted in simultaneous positive development of both
oral and written language skills. From my perspective, these elements of teaching and learning
are part of the Communicative Teaching Approach. In other words, social media platforms can
be used as tools that can lead the shift toward a Communicative Teaching Approach in Saudi
Arabia. This reminds me of a statement in Broughton, et al. (2003) which emphasizes the use of
the communicative teaching approach in today’s foreign language classrooms:
Learning to use a language thus involves a great deal more than acquiring some grammar
and vocabulary and a reasonable pronunciation. It involves the competence to suit the
language to the situation, the participant and the basic purpose…But in modern times, the
world has shrunk and, in many cases, interpersonal communication is now more vital
than academic usage. It is now important for the learner to be equipped with the
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command of English which allows him to express himself in speech or in writing in a
much greater variety of contexts (p. 35).
Ultimately, it is hoped that the participants’ insights and perspectives will help steer us in
the right direction in terms of teaching and learning foreign language in the country. However,
the question remains: How can we equip foreign language teachers with the skills they need to
integrate technology and social media in the classroom to foster more authentic and meaningful
language learning?
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Appendix
Appendix A: Teachers Semi- Structured Interview Questions
Demographic Information
1. Could you tell me about your educational experience?
2. How long have you been teaching English as a foreign language?
3. What is your current position in the school?
Research Questions 1
1. Do you use social media websites or application to teach English? Why or why not?
2. What do you think of using social media platforms as teaching tools?
3. How often do you incorporate social media into your teaching practices?
4. What types of social media websites and application do you prefer to use? Why?
5. What other types of social media you do not use? Why?
6. How do you use these platforms to teach English? Give examples
Research Questions 2
1. What educational benefits do you think are aligned with using social media to teach
English?
2. What social benefits do you think EFL students can get when using social media?
3. Does the use of social media help you improve your teaching practices? How?
4. What are some of the advantages of using social media websites and applications to teach
English?
5. Do you think that using social media has any effects on student achievement? Why? or
why not?
6. Have you seen any academic improvement since the implementation of social media
platforms in your classes? If so, what types of academic improvements have you noticed?
7. Do you feel your teaching is more successful due to social media integration? Why do
you believe this? / Why do you not believe this?
8. Is there anything I haven’t asked you think would help me understand why do you like
using social media in FL classes?
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Research Questions 3
1. Do you have enough resources (e.g. Technological devices, equipment) that enable you
to use social media? Explain
2. What are some challenges that face you when you use social media in English classes?
3. What types of training have you received to prepare you to use this technology? Is it
enough? Do you feel confident?
4. What type of professional development for social media use has been offered for you?
5. What other factors might hinder your use of social media to teach English?
6. What kinds of support would you like to receive in order to effectively use social media
in English classes?
7. Is there anything I haven’t asked you think would help me understand your needs in
terms of social media use?
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Appendix B: Survey
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Appendix C: Informed Consent
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Appendix D: Verbal Informed Consent
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Appendix E: Definitions of the Emerged Themes
Table 7
The emerged themes and their definition Research Question 1,2
Theme

Definition

RQ1

Different Purposes for Using
Social Media in FL Classes

Social Media as a Tool in FL
Classes

Different reasons that explain why Foreign language
teachers have used social media in foreign language
classes. This includes using these platforms to help
them with teaching, support their classes objectives,
teach English culture, and provide more instructional
support.
Social media were used as tools that provide more
support for FL teachers. These tools allow the teachers
to assess students learning progress, differentiate their
classroom instructions, and have more improved
student-teacher relationship.

RQ2

Motivation and Engagement

Students’ willingness to participate in classroom
activities where social media is used as a tool to teach
the language. According to the teachers, student
motivation and engagement is evidenced in their
classrooms in improved participation, cooperation, and
learning performance and achievement.

Learning Community

The use social media platforms to build a learning and
teaching community that includes students, teachers,
and parents. Social media represent a learning
networks in which teachers can interact with other
teachers and students and their parents.

Enchanted Learning and
Teaching Practices

Teachers’ perspectives that using social media improve
the teaching and learning of English as a foreign
language. The availability and popularity of social
platforms increases the opportunities for more
authentic and enhanced language learning.
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Table 8
The emerged themes and their definition Research Question 3
Theme

Lack of Support

Lack of Training

Lack of self-efficacy

Definition

Failure of providing foreign language teachers with
the support they need to incorporate social media
into their teaching practices. This support can be
offered in different forms, such as instructional and
technical support from school leaders and school
districts, modeling how to use social media, and
offering the needed resources and equipment.

Failure of training foreign language teachers to use
technology and social media in their EFL classes.
There is an obvious lack of training opportunities
that are directed toward the use of technology in FL
classrooms.

The lack of confident in the participants abilities to
use social media effectively in their FL classes.
These include not having the confident to find
appropriate resources and materials through social
media, and not knowing how to design and
implement
lesson plans based on social media platforms. These
indications showed teachers’ low self-efficacy in
their use of social media in EFL classes.

Misconceptions about Social
Media

Teachers’ misconceptions and beliefs that social
media cannot be used for educational purposes.
These misconceptions were derived from teachers’
beliefs that social media platforms are tools of
distraction-tools that lack pedagogical value and
have been used for political purpose rather than
teaching or learning.
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Appendix F: Resources for Language Teachers and Learners
Table 9
Suggested ESL/EFL learning and teaching pages in Facebook and Twitter
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Table 10
Suggested ESL/EFL learning and teaching pages in Instagram and YouTube
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